
High Leverage Practices Series 
Session 2: Instruction (12-14, 
16)

Tessie Rose Bailey, PhD

FEBRUARY 2022​

1



PROGRESS Center at the American Institutes for Research®

High-Leverage Practices
• A team of experts drafted the high-

leverage practices (HLPs), which were 
later approved and published by the 
Council for Exceptional Children 
(McLeskey et al. 2017).

• Similar to the general HLPs, they were 
initially identified and essential 
practices that should be taught in 
educator preparation programs. 

McLeskey, J., Barringer, M-D., Billingsley, B., Brownell, M., Jackson, D., Kennedy, M., Lewis, T., Maheady, L., Rodriguez, J., Scheeler, M. C., Winn, J., & Ziegler, D. (2017, January). High-leverage practices 
in special education. Arlington, VA: Council for Exceptional Children & CEEDAR Center. © 2017 CEC & CEEDAR
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Today’s Session
• Define the high-leverage practices (HLPs) in the instruction area of 

practice.

• Model how the instruction HLPs can be implemented in practice.

• Share freely available resources to increase educators’ knowledge 
and use of the instruction high leverage practices.
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Development of 
high-quality 
educational 

programming

Improved access 
and outcomes -

FAPE

Implementation
of high-quality 

educational 
programming
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HLPs With the Greatest Amount of Experimental 
Evidence

5

Data Based 
Individualization 

(DBI)
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Using effects sizes to measure impact or strength
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Instructional HLPs: What do you notice? 
• HLP11 Identify and prioritize long- and short-

term learning goals (ES = .68)

• HLP12 Systematically design instruction 
toward a specific learning goal (ES = .59).

• HLP13 Adapt curriculum tasks and materials 
for specific learning goals [IDEA Sec. 
300.39(b)(3)].

• HLP14 Teach cognitive and metacognitive 
strategies to support learning and 
independence (ES = .60).

• HLP15 Provide scaffolded supports (ES = .82).

• HLP16 Use explicit instruction (ES = .60 - .79).

• HLP17 Use flexible grouping (ES = .47).

• HLP18 Use strategies to promote active 
student engagement (ES = .56).

• HLP19 Use assistive and instructional 
technologies (ES = .57)

• HLP20 Provide intensive instruction (ES = .48 -
.77).

• HLP21 Teach students to maintain and 
generalize new learning across time and 
settings (ES = .86). 

• HLP22 Provide positive and constructive 
feedback to guide students’ learning and 
behavior (ES = .70)

Hattie, 2018)
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High Leverage, 
evidence-
Based 
Strategies to 
Support 
Students with 
Disabilities 
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Instructional HLPs in Special Education
• Teaching students with disabilities is a strategic, flexible, and recursive 

process as effective special education teachers use content knowledge, 
pedagogical knowledge (including evidence-based practice), and data on 
student learning to design, deliver, and evaluate the effectiveness of 
instruction.
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https://highleveragepractices.org/sites/default/files/2020
-10/Instructionfinal.pdf

https://highleveragepractices.org/sites/default/files/2020-10/Instructionfinal.pdf
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Evidence-Based Practice Briefs
• Six downloadable practice briefs

• Each brief covers:
– What do teachers need To 

know?
– Planning and Individualizing 

Instruction for Students 
with Disabilities

– Access to the General 
Education Classroom

– How to Get Started
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Design 

HLP 16 Use  
Explicit 

Instruction 

HLP 20 Intensive 
Instruction & 
HLP 13 Adapt 
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Planning for Instruction 
(HLP 12)

In Planning for Instruction, we focus on what 
teachers need to think about before they 
design and deliver instruction for students 
with disabilities. 
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Set a 
meaningful 

learning 
target.

Determine 
the 

appropriate 
sequence for 
instruction.

Set clear 
objectives 
for each 
lesson.

Steps for Planning Instruction for Students With 
Disabilities
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Step 1: Set a Meaningful Learning Target

1

Start with the long-term goal.

Identify prerequisite concepts/skills.

Determine the current level of performance.

Establish the learning target. 
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Step 2: Determine the Appropriate Sequence for 
Instruction
To determine the appropriate learning sequence, use 
knowledge of:
 Student's prerequisite skills, 
 Formal and informal data sources, and
 Professional judgment.
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Step 3: Set Clear Objectives for Each Lesson and Plan 
for Instruction

1

Plan for modeling

Plan for opportunities to respond

Plan for scaffolded practice 
opportunities

Plan to collect data
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Sample Resources for 
Planning for Instruction

1

Sample Literacy Lessons for 
Supporting Intensifying 
Instruction

Mathematics Sample 
Lessons to Support 
Intensifying Instruction

https://intensiveintervention.org/implementation-intervention/literacy-lessons
https://intensiveintervention.org/implementation-intervention/math-lessons
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Delivering Instruction
In Delivering Instruction, we focus on what 
teachers need to think about as they deliver 
instruction for students with disabilities. 
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HLP Explicit Instruction Framework

The model for explicit instruction is adapted with permission from the National Center on Intensive Intervention’s Features of Explicit Instruction Course Content and built on the concepts of explicit 
instruction from Anita Archer and Charlie Hughes found at https://explicitinstruction.org/
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Clear Explanation

Planned Examples

Guided Practice

Independent 
Practice

Modeling Practice

•Using effective methods to elicit frequent 
responses

•Providing immediate specific feedback
•Maintaining a brisk pace

Supporting Practices

I do

We do

You do

https://explicitinstruction.org/
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Using Explicit Instruction Within a Lesson

Slide adapted with permission from the National Center on Intensive Intervention’s Features of Explicit Instruction course.
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Guided Practice Independent 
Practice 

Guided Practice Independent Practice 

Guided Practice Independent Practice

Lesson Time 
Frame

Modeling

Modeling

Modeling

Guided Practice 

Independent Practice 

Modeling

Modeling
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Delivering Explicit 
Instruction

HLP 16: Use Explicit Instruction

HLP 18: Use Strategies to Promote 
Active Student Engagement

HLP 15: Provide Scaffolded 
Supports

HLP 22: Provide Positive and 
Constructive Feedback to Guide 
Students’ Learning and Behavior

2
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Let’s Evaluate HLP 16 Use Explicit Instruction 

2

https://www.youtube.com/watch?v=4Tm2U2zOQ_M&t=33s
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Reviewing and Intensifying 
Instruction
In Reviewing and Intensifying Instruction, we 
focus on how teachers can use data to 
determine when instruction for students with 
disabilities needs to be intensified.
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How do we intensify instruction? 

• Data-based individualization or DBI
– Research based process for individualizing 

and intensifying instruction and intervention 
through the systematic use of assessment 
data, validated interventions and research-
based strategies

– Process not a program or product
– Considers academic and behavioral needs of 

the student

Content adapted with permission from the National Center on Intensive Intervention
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Evidence-Based Practice Briefs
• Six downloadable practice briefs

• Each brief covers:
– What do teachers need To 

know?
– Planning and Individualizing 

Instruction for Students 
with Disabilities

– Access to the General 
Education Classroom

– How to Get Started

24



HLP13 Adapt curriculum tasks and materials for 
specific learning goals.
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What does IDEA say about special education or 
specially designed instruction (SDI)?
According to IDEA Sec. 300.39(b), 

“(3) Specially designed instruction means adapting, as appropriate to the 
needs of an eligible child under this part, the content, methodology, or 
delivery of instruction—

(i) To address the unique needs of the child that result from the child’s 
disability; and

(ii) To ensure access of the child to the general curriculum, so that the 
child can meet the educational standards within the jurisdiction of the 
public agency that apply to all children.” [emphasis added]
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Elements of SDI
Elements of SDI What it Means
Content What is taught to allow the student to access 

general education programming

Methodology How the instruction is delivered or the practices 
and approach the teacher uses to teach 

Delivery of 
Instruction

Who, where, and when the instruction is 
delivered

27
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Tips for Design and Delivery
• Determine adaptations on an individual basis and justify 

based on the student’s needs identified in the present 
levels of academic achievement and functional 
performance statement.

• Clearly outline the adaptations in the student’s IEP.

• Engage students, families, and educators in discussion 
about instructional approaches that have and have not 
been successful.

• Use data throughout the development and 
implementation of adaptations to ensure that it addresses 
the evolving needs of students.

https://promotingprogress.org/sites/default/files/2021-05/SDI_IEP_Tips.pdf
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PROGRESS Center at the American Institutes for Research®

Cognitive and Metacognitive 
Strategies

In Cognitive and Metacognitive Strategies, 
we focus on different strategies to help focus 
on executive functions, such as attention, 
self-monitoring, and working memory.
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Cognitive and Metacognitive Strategies for Executive 
Functioning Targets

3
0

Executive Functioning Area Examples of Cognitive and Metacognitive Strategy

Attention Intentional instruction on the steps of a task to assist students anticipate upcoming 
procedures and persevere through multistep tasks

Inhibitory Control Provide students with a series of questions to help them select the most relevant 
information during an academic task

Planning Prepare supports that outline the steps for completing a particular task with opportunities 
for the student to reflect on the strategies that worked

Self-Monitoring Teach students to use a checklist to monitor their academic progress and behavior on 
predetermined, periodic schedule

Cognitive Flexibility Provide students with a step-by-step task list to guide them through completion of tasks 
with multiple steps, procedures, and rules 

Working Memory Graphic organizers to provide students with a means for organizing several pieces of 
information 
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Impact of HLP 14 (Elementary Example)

3

https://iris.peabody.vanderbilt.edu/module/math/cresource/q2/p07/#:%7E:text=The%20metacognitive%20strategies%20help%20students,refers%20to%20the%20self%2Dmonitoring.


Closing and Next Steps 

32



PROGRESS Center at the American Institutes for Research®

Putting in All Together – Which HLPs did you observe? 

33

https://www.youtube.com/watch?v=KHQgpa8DjYs
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Coming Soon

Session Description Date
HLPs series #4 Social/Emotional 
(8-10) 2/22/2022
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Website: HLP for Students with Disabilities -
https://highleveragepractices.org/

35

https://highleveragepractices.org/
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PROGRESS Center Website 

www.promotingprogress.org
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Staying Connected With the 
PROGRESS Center
Connect with us on 
Facebook and Twitter
@k12progress

https://promotingprogress.org/news/connect-progress-center

37

https://www.facebook.com/k12PROGRESS/
https://twitter.com/K12PROGRESS
https://promotingprogress.org/news/connect-progress-center
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Disclaimer
This material was produced under the U.S. Department of Education, Office of 
Special Education Programs, Award No. H326C190002, H326Q160001, and 
H325E170001. David Emenheiser serves as the project officer for the 
PROGRESS Center, Celia Rosenquist serves as the project officer for NCII, and 
Sarah Allen serves as the project officer for the IRIS Center. The views 
expressed herein do not necessarily represent the positions or policies of the 
U.S. Department of Education. No official endorsement by the U.S. 
Department of Education of any product, commodity, service, or enterprise 
mentioned in this session is intended or should be inferred.38

38



Contact Information

1400 Crystal Drive, 10th Floor
Arlington, VA 22202-3289
202.403.5000
progresscenter@air.org
promotingprogress.org | www.air.org

https://www.facebook.com/k12PROGRESS/

https://twitter.com/K12PROGRESS

Notice of Trademark: “American Institutes for Research” and “AIR” are registered trademarks. All other brand, product, or company names are trademarks or registered trademarks of their respective owners.

This material was produced under the U.S. Department of Education, Office of Special Education Programs, Award No. H326C190002. David Emenheiser serves as the project officer. The views expressed herein do not 
necessarily represent the positions or policies of the U.S. Department of Education. No official endorsement by the U.S. Department of Education of any product, commodity, service, or enterprise mentioned in this 
webinar is intended or should be inferred. 15809_08/21

https://www.facebook.com/k12PROGRESS/
https://twitter.com/K12PROGRESS


 

 

PROGRESS Center at the American Institutes for Research®   1   

Planning for Instruction 
What Do Teachers Need to Know About Planning for Instruction? 
When planning instruction for students with disabilities, teachers need to consider elements of explicit 
instruction that will provide access to the general education curriculum and also meet the unique 
needs of students with disabilities across a variety of outcome areas (e.g., Dennis et al., 2016; Popham 
et al., 2018; Roberts et al., 2020; Scammacca et al., 2015; Smith et al., 2013; Wanzek et al., 2018). The 
following three-phase cycle can be used when planning, implementing, and reviewing individual, small-
group, and whole-group instruction: 

 

In this brief, we focus on the PLAN phase of the three-phase cycle. See the DELIVER brief and the 
REVIEW and INTENSIFY brief for information about the other phases. 
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Planning Instruction for Students With Disabilities 
Teachers can use explicit instruction to (a) design instructional lessons to meet the individual needs of 
students with disabilities or (b) individualize validated intervention programs (Fuchs et al., 2018; 
Zumeta Edmonds et al., 2019) to provide more intensive instruction. In either approach, when planning 
for instruction, teachers should aim to do the following: 

• Set a meaningful learning target. Using grade-level standards and/or individualized education 
program (IEP) goals, the teacher identifies a learning target for the student(s). Teachers may set 
learning targets related to improving academic, social behavior, and or functional behavior outcomes. 

• Determine the appropriate sequence for instruction. The teacher breaks down the learning target 
into smaller segments that can be taught sequentially to support students in reaching the learning 
target. The teacher uses knowledge of students’ prerequisite skills, formal and informal data 
sources, and professional judgment to determine the appropriate sequence, ensuring that skills are 
broken down to support students’ success. When adapting a validated intervention program, the 
teacher will review the program’s content and adapt instruction to ensure appropriate alignment 
to the learning target (Zumeta Edmonds et al., 2019). 

• Set clear objectives for each lesson. The teacher decides the content of each individual lesson and 
sets clear objectives for the knowledge students will gain during the lesson. Once lesson objectives 
are set, teachers should then do the following: 

– Plan for modeling. An essential aspect of explicit instruction includes the use of “think-alouds” 
to model the skill. Teachers will proactively plan for this by considering how to meet the lesson 
objective by demonstrating and explaining how to complete the task to meet the lesson 
objective (Hughes et al., 2017). 

– Plan for opportunities to respond. Opportunities to respond are an instructional strategy for 
increasing student engagement and correct responses (Common et al., 2020; MacSuga-Gage & 
Simonsen, 2015). Teachers can plan to use a combination of individual and/or group 
opportunities to not only engage students in the learning activities but also monitor students’ 
progress toward meeting lesson objectives. Opportunities to respond can include verbal (e.g., 
choral responses), nonverbal (e.g., physical gestures, response cards, use of manipulatives or 
drawings), and/or written responses. 

– Plan for scaffolded practice opportunities. To ensure that students have multiple opportunities 
to practice the target skill, the teacher plans opportunities for guided practice (e.g., the teacher 
performs the skill while the students help; the students perform the skill while the teacher 
helps) and/or independent practice (i.e., students perform the skill independently with teacher 
feedback to determine whether objective was successfully met). The teacher also plans for how 
immediate feedback on practice opportunities will be provided. 

– Plan to collect data to inform “next steps.” After teaching a lesson in the sequence, teachers 
will review data gathered from the practice opportunities (i.e., guided or independent practice), 
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to determine whether adjustments need to be made in instruction. For example, if a teacher 
determines that students did not meet the individual lesson objective, the teacher will plan for 
reteaching a particular skill or strategy. If students met the lesson objective (based on data 
gathered), teachers will move on to the next lesson in the sequence. Once students have met 
the learning target, the teacher will return to the PLAN phase and set another target. 

Access to the General Education Classroom 
The three phases also can be used to teach in whole-group settings to provide access to the general 
education curriculum. In addition to the planning steps described in previous sections, teachers should 
keep in mind the following: 

• To identify a meaningful learning target, the teacher may unwrap the grade-level standard to 
identify skills and concepts included in the standard (Morgan et al., 2008). 

• When determining an appropriate sequence of instruction, the teacher considers both the skills and 
concepts of the grade-level standards and the prerequisite knowledge required when designing a 
sequence. When considering explicit instruction related to grade-level content, the teacher must 
incorporate prerequisite skill instruction and/or plan for integrating background knowledge into 
the sequence of instruction. 

• When setting clear lesson objectives, the teacher considers whether all students in the class will work 
toward the same objective or whether objectives will be modified or adapted to align with the IEP. 

• When planning for practice opportunities, the teacher considers and incorporates any instructional 
accommodations and/or modifications for students with disabilities. 

• Research indicates that whole-class opportunities to respond (i.e., nonverbal or verbal choral 
responses) result in greater outcomes than individual opportunities to respond (MacSuga-Gage & 
Simonsen, 2015); thus, when planning for opportunities to respond, teachers should consider how 
to engage all students in group responses throughout the lesson. 

How to Get Started Planning for Instruction 
• To get started planning instruction for students with disabilities, teachers should start by using 

formal and/or informal diagnostic data to determine students’ current levels of performance 
related to the learning target content area. 

• Teachers should consider the three-phase cycle: Plan, Implement, and Review. Teachers should 
map out each phase before implementing instruction. The best instruction is thoughtfully planned 
and proactive. 

• When planning for explicit instruction during synchronous online sessions, teachers may consider 
how to plan for opportunities to respond using technology features (e.g., chat box or meeting 
reaction features such as raise hand, thumbs up).  

https://intensiveintervention.org/intensive-intervention/diagnostic-data


   Planning for Instruction 

 

PROGRESS Center at the American Institutes for Research®   4   

References 
Common, E. A., Lane, K. L., Cantwell, E. D., Brunsting, N. C., Oakes, W. P., Germer, K. A., & Bross, L. A. 

(2020). Teacher-delivered strategies to increase students’ opportunities to respond: A 
systematic methodological review. Behavioral Disorders, 45(2), 67–84. 
https://doi.org/10.1177/0198742919828310 

Dennis, M., Sharp, E., Chovanes, J., Thomas, A., Burns, R. M., Custer, B., & Park, J. (2016). A meta-
analysis of empirical research on teaching students with mathematics learning difficulties. 
Learning Disabilities Research and Practice, 31(3), 156–168. https://doi.org/10.1111/ldrp.12107 

Fuchs, L. S., Fuchs, D., & Malone, A. S. (2018). The taxonomy of intervention intensity. Teaching 
Exceptional Children, 50(4), 194–202. https://doi.org/10.1177/0040059918758166 

Hughes, C. A., Morris, J. R., Therrien, W. J., & Benson, S. K. (2017). Explicit instruction: Historical and 
contemporary contexts. Learning Disabilities Research and Practice, 32(2), 140–148. 
https://doi.org/10.1111/ldrp.12142 

MacSuga-Gage, A. S., & Simonsen, B. (2015). Examining the effects of teacher-directed opportunities to 
respond on student outcomes: A systematic review of the literature. Education and Treatment 
of Children, 38(2), 211–239. https://doi.org/10.1353/etc.2015.0009 

Morgan, J. J., Brown, N. B., Hsiao, Y. J., Howerter, C., Juniel, P., Sedano, L., & Castillo, W. L. (2014). 
Unwrapping academic standards to increase the achievement of students with disabilities. 
Intervention in School and Clinic, 49(3), 131–141. https://doi.org/10.1177/1053451213496156 

Popham, M., Counts, J., Ryan, J. B., & Katsiyannis, A. (2018). A systematic review of self-regulation 
strategies to improve academic outcomes of students with EBD. Journal of Research in Special 
Educational Needs, 18(4), 239–253. https://doi.org/10.1111/1471-3802.12408 

Roberts, C. A., Tandy, J., Kim, S. Y., & Meyer, N. (2020). A multi-component literacy intervention with 
science expository text for students with moderate intellectual disability. Education and 
Training in Autism and Developmental Disabilities, 55(4), 382–397. 
https://eric.ed.gov/?id=EJ1275905 

Scammacca, N. K., Roberts, G., Vaughn, S., & Stuebing, K. K. (2015). A meta-analysis of interventions for 
struggling readers in Grades 4–12: 1980–2011. Journal of Learning Disabilities, 48(4), 369–390. 
https://doi.org/10.1177/0022219413504995 

Smith, B. R., Spooner, F., & Wood, C. L. (2013). Using embedded computer-assisted explicit instruction 
to teach science to students with autism spectrum disorder. Research in Autism Spectrum 
Disorders, 7(3), 433–443. https://doi.org/10.1016/j.rasd.2012.10.010 

https://doi.org/10.1177/0198742919828310
https://doi.org/10.1111/ldrp.12107
https://doi.org/10.1177/0040059918758166
https://doi.org/10.1111/ldrp.12142
https://doi.org/10.1353/etc.2015.0009
https://doi.org/10.1177/1053451213496156
https://doi.org/10.1111/1471-3802.12408
https://eric.ed.gov/?id=EJ1275905
https://doi.org/10.1177/0022219413504995
https://doi.org/10.1016/j.rasd.2012.10.010


 Planning for Instruction 

PROGRESS Center at the American Institutes for Research®  5  

Wanzek, J., Stevens, E. A., Williams, K. J., Scammacca, N., Vaughn, S., & Sargent, K. (2018). Current 
evidence on the effects of intensive early reading interventions. Journal of Learning Disabilities, 
51(6), 612–624. https://doi.org/10.1177/0022219418775110 

Zumeta Edmonds, R., Powell, S., & Kearns, D. (2019). To be clear: What every educator needs to know 
about explicit instruction. National Center on Intensive Intervention and Council for Exceptional 
Children’s Division for Research. https://intensiveintervention.org/resource/What-Every-
Educator-Needs-to-Know-About-Explicit-Instruction 

1400 Crystal Drive, 10th Floor  |  Arlington, VA 22202-3289 
202-403-5000  |  www.air.org

www.promotingprogress.org 

This material was produced under the U.S. Department of Education, Office of Special Education Programs, Award No. H326C190002. David Emenheiser serves as the 
project officer. The views expressed herein do not necessarily represent the positions or policies of the U.S. Department of Education. No official endorsement by the  
U.S. Department of Education of any product, commodity, service, or enterprise mentioned on this website is intended or should be inferred. 

Notice of Trademark: “American Institutes for Research” and “AIR” are registered trademarks. All other brand, product, or company names are trademarks or registered 
trademarks of their respective owners. 

15477_08/21 

https://doi.org/10.1177/0022219418775110
https://intensiveintervention.org/resource/What-Every-Educator-Needs-to-Know-About-Explicit-Instruction
https://intensiveintervention.org/resource/What-Every-Educator-Needs-to-Know-About-Explicit-Instruction
http://www.promotingprogress.org/
https://www.air.org/


According to IDEA Sec. 300.39(b), 
“(3) Specially designed instruction means adapting, as appropriate to the needs of an eligible child under this 
part, the content, methodology, or delivery of instruction— 

(i) To address the unique needs of the child that result from the child’s disability; and
(ii) To ensure access of the child to the general curriculum, so that the child can meet the educational
standards within the jurisdiction of the public agency that apply to all children.”

Let's Break It Down 

What is the Statement of Special 
Education or SDI? 

This tip sheet introduces and briefly defines what is needed for the statement of special education defined as specially designed 
instruction, or SDI and provides tips for implementation. To learn more, review the additional resources and check with state law for 
supplemental requirements. This is one of four tip sheets in a collection of the statement of services and aids in the individualized 
education program (IEP; Sec. 300.320(a)(4)). The overview tip sheet provides a summary of the complete statement. 

SDI is a service, not a place. SDI 
can be provided in any 

location, as long as the location 
is consistent with the student’s 

IEP and the student’s least 
restrictive environment. 

IEP Tip Sheet 

What Does IDEA Say?  

SDI Element Questions to Consider 

Content 

Methodology 

PROGRESS Center at American Institutes for Research

Elements of SDI 

Ensure child’s access to 
the general curriculum 

so that the child can 
meet the educational 

standards. 

SDI is typically delivered by the 
special educator or related 
service provider but may be 

delivered by another educator 
or provider based on the 

needs of the child.  

Who delivers? Where? 

Why? 

What it Means

What is taught to allow the 
student to access general 
education programming  

Are adaptations needed for the content as a result of the disability? 
Is the content aligned to the student’s academic and functional needs and grade-
level standards? 
Does the content address engagement and behavioral supports? 
How can we leverage the student’s strengths and current knowledge as we 
identify the content that will be provided?  
What is the evidence base for the proposed practices? 

How the instruction is 
delivered or the practices 
and approach the teacher 
uses to teach 

Is there a method that has proven to be more effective for this student when 
acquiring knowledge and skills?  
Are there methods that have been ineffective for this student when acquiring 
knowledge and skills?  
What is the evidence base for the proposed instructional strategies?  

Who, where, and when the 
instruction is delivered  

Delivery of 
Instruction 

What is the plan for instructional delivery, including the following: 
Who will provide the instruction?  
How frequently?  
Where?  

Does the delivery (including the group size) provide sufficient opportunities for the 
student to practice and receive explicit feedback? 
Does the provider have the knowledge and skills to individualize and intensify 
instruction as needed? 

https://sites.ed.gov/idea/regs/b/a/300.39/b/3
https://sites.ed.gov/idea/regs/b/a/300.39/b/3
https://sites.ed.gov/idea/regs/b/a/300.39/b/3/i
https://sites.ed.gov/idea/regs/b/a/300.39/b/3/ii
https://sites.ed.gov/idea/regs/b/d/300.320/a/4
https://promotingprogress.org/sites/default/files/2021-05/StatementServ_IEP_Tips.pdf
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PROGRESS Center Website. The PROGRESS Center website includes additional information 
about developing high-quality IEPs and additional tip sheets in this series 

Breaking Down the DBI Process: Questions & Considerations (National Center on 
Intensive Intervention). SDI can be supported and implemented through data-based 
individualization (DBI). DBI is a research-based process for individualizing and intensifying 
interventions through the systematic use of assessment data, validated interventions, and 
research-based adaptation strategies. 

High-Leverage Practices for Students with Disabilities (CEEDAR Center and Council for 
Exceptional Children). The 22 high-leverage practices (HLPs) define activities that all special 
educators should be able to use in their classroom. The HLPs include strategies that can be 
used in the development and implementation of SDI, such as “provide scaffolded supports,” 
“use explicit instruction,” and “use flexible grouping.” 

SDI is not an accommodation, but teaching the student how to use the accommodation 
is a form of SDI. 
SDI is not a specific intervention program, but an intervention program may be used as 
part of the design of SDI. 
SDI is not differentiated instruction or universal design for learning (UDL) that is 
accessible to all students, but SDI may draw on UDL practices within the instructional 
design to address the unique needs of the child that results from their disability. 

Determine SDI on an individual basis and justify based on the student’s needs identified in 
the present levels of academic achievement and functional performance statement.  

Clearly outline the SDI in the student’s IEP.  

Engage students, families, and educators in discussion about instructional approaches that 
have and have not been successful.  

Use data throughout the development and implementation of SDI to ensure that it 
addresses the evolving needs of students.  

Ensure that team members understand the difference between SDI, accommodations, 
modifications, intervention programs, and instruction provided to all students. For example, 

Tips for Design and Implementation 

Where Can You Learn More? 

Promoting Progress for Students with Disabilities

1400 Crystal Drive, 10th Floor      Arlington, VA 22202 
202-403-5000        www.air.org 

www.promotingprogress.org 

https://promotingprogress.org/
https://intensiveintervention.org/sites/default/files/NCII-placemat-508.pdf
https://highleveragepractices.org/
https://www.air.org
https://www.promotingprogress.org
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Delivering Instruction 
What Do Teachers Need to Know About Delivering Instruction? 
When delivering instruction for students with disabilities, teachers should consider the following three-
phase cycle for individual, small-group, and whole-group instruction: 

 

In this brief, we focus on the DELIVER phase of the three-phase cycle. See the PLAN brief and the 
REVIEW and INTENSIFY brief for information about the other phases. 

In special education, teachers should deliver instruction within academics and behavior that is explicit. 
We define the term “explicit instruction” as a meaningful combination of modeling and practice with 
embedded supports. Instruction that is explicit may be referred to with other terms, such as systematic 
instruction (Smith et al., 2016) or direct instruction (Stockard et al., 2018). 

Researchers have identified benefits to using this instructional approach within the teaching of reading 
(Foorman et al., 2016), writing (Graham et al., 2016), and mathematics (Fuchs et al., 2021). Furthermore, 
researchers have noted that people learn through modeling and practice—both in and outside the 
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classroom (Kirschner et al., 2006; Rosenshine, 2010). Researchers also have noted an explicit approach to 
instruction is an improved teaching method compared with discovery-based approaches (Alfieri et al., 
2011), especially when teaching students with disabilities (e.g., Jitendra et al., 2018). 

Delivering Instruction for Students With Disabilities 
Explicit instruction is a combination of modeling and practice. Within both modeling and practice, 
teachers use several supports. The following diagram provides a general overview (National Center on 
Intensive Intervention [NCII], n.d.): 

 

In modeling, the teacher models. 

• Clear explanation. Teachers demonstrate (i.e., model) and verbally explain how to perform a skill. 
This modeling shows students how to do a skill step-by-step. Modeling is a think-aloud process for 
solving a problem. 

• Planned examples. During modeling, an educator carefully plans which examples to use. Teachers 
may choose to use worked examples or nonexamples within modeling. A teacher may model with 
one or several examples. 
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During practice, students rehearse what the teacher modeled. Practice is where students learn, so 
practice is essential (Gersten et al., 2008). Practice may occur in several formats, as follows. 

• Guided practice. With guided practice, students practice with the teacher. Everyone is working on 
the material focused on the same learning goal. Guided practice provides scaffolding for students 
as they learn new material. Sometimes, guided practice occurs with other peers as students work 
on material together. 

• Independent practice. With independent practice, students practice individually with teacher 
support. This releases the scaffold for students so that they can begin to master the material on 
their own. Teachers may lean on technology to vary the types of independent practice 
opportunities. 

During both modeling and practice, teachers should employ several supports to engage students and 
check for understanding. These supports provide the opportunities to respond that increase student 
engagement and correct responses (Common et al., 2020; MacSuga-Gage & Simonsen, 2015). 

• Ask questions. Teachers should ask students a mix of high-level (e.g., why or how questions) and 
low-level (e.g., what or when) questions to check for understanding. 

• Elicit frequent responses. Teachers should involve the students frequently, often referred to as 
opportunities to respond (Haydon et al., 2012). Students should be active participants in the 
learning during practice and modeling. 

• Provide feedback. As students respond to questions, teachers need to provide immediate 
feedback. Some of the feedback may be affirmative, and some may be corrective. If students 
demonstrate a misconception or error, it is important to provide immediate corrective feedback. 

• Maintain a brisk pace. To keep students’ attention, teachers must be prepared for instruction and 
have all materials organized and ready for use. 

Access to the General Education Classroom 
In some cases, instruction in the general education classroom may not always use instruction that is a 
combination of modeling and practice, especially in classrooms that emphasize problem-based 
learning. That’s okay. Different students require different teaching methods. 

Communication with general educators is key. Have conversations about content and strategies for 
learning; then use the instructional strategies highlighted here to help students with disabilities learn 
the content and strategies. Special educators may want to show general educators how they use 
instruction to teach students with disabilities because general educators may want to incorporate 
some or all components of this instruction when teaching these same students. 
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How to Get Started Delivering Instruction 
• Plan for delivery by setting a meaningful learning target, determining the sequence of instruction,

and setting clear objectives for each lesson.

• Plan for modeling. Decide which problem(s) to model and how to model each problem. Plan for
Opportunities to respond during modeling.

• Plan student practice opportunities. Decide how to engage students in guided practice. Determine
how students will work on independent practice. Plan for Opportunities to respond during practice.

• Determine questions to ask students. Determine how frequently students will be asked to respond.
Plan for providing affirmative feedback and/or corrective feedback.
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Features of Explicit Instruction: 
Master Checklist 

 
Explicit Instruction 

 
The methods used to create objectives 
should: 
 Select a goal from IEP or standards 
 Choose an objective that is the next 

step toward the goal 
 Limit the objective to one singular 

next step toward the goal 
 Describe a learning outcome in 

behavioral terms that assess mastery 
of objective 

 
The methods used to provide modeling 
should: 
 Give clear explanations 
 Model multiple planned examples 
 Use supporting practices 
 
The methods used to provide practice 
should: 
 Provide guided practice 
 Provide independent practice 

Supporting Practices 
 
The methods used to elicit a response 
should: 
 Maintain or check accuracy of 

processing 
 Match the learning outcome 
 Match the students’ abilities 
 Match the desired response format 
 Maximize student involvement 
 
 
 
The methods used to provide feedback 
should be: 
 Immediate: delivered as soon as 

possible 
 Specific: tied directly to students’ 

actions 
 
 
The methods used to maintain a brisk 
pace should: 
 Move on when students are ready 
 Use the supporting practices 

 

www.intensiveintervention.org 


	1 WAVE Session 3 Instruction HLPs PPT Notes
	High Leverage Practices Series Session 2: Instruction (12-14, 16)
	High-Leverage Practices
	Today’s Session
	Slide Number 4
	HLPs With the Greatest Amount of Experimental Evidence
	Using effects sizes to measure impact or strength
	Instructional HLPs: What do you notice? 
	High Leverage, evidence-Based Strategies to Support Students with Disabilities �
	Instructional HLPs in Special Education
	Evidence-Based Practice Briefs
	Planning for Instruction (HLP 12)
	Steps for Planning Instruction for Students With Disabilities
	Step 1: Set a Meaningful Learning Target
	Step 2: Determine the Appropriate Sequence for Instruction
	Step 3: Set Clear Objectives for Each Lesson and Plan for Instruction
	Sample Resources for Planning for Instruction
	Delivering Instruction
	HLP Explicit Instruction Framework
	Using Explicit Instruction Within a Lesson
	Delivering Explicit Instruction
	Let’s Evaluate HLP 16 Use Explicit Instruction 
	Reviewing and Intensifying Instruction
	How do we intensify instruction? 
	Evidence-Based Practice Briefs
	HLP13 Adapt curriculum tasks and materials for specific learning goals.
	What does IDEA say about special education or specially designed instruction (SDI)?
	Elements of SDI
	Tips for Design and Delivery
	Cognitive and Metacognitive Strategies
	Cognitive and Metacognitive Strategies for Executive Functioning Targets
	Impact of HLP 14 (Elementary Example)
	Closing and Next Steps 
	Putting in All Together – Which HLPs did you observe? 
	Coming Soon
	Website: HLP for Students with Disabilities -  https://highleveragepractices.org/ 
	PROGRESS Center Website 
	Staying Connected With the �PROGRESS Center
	Disclaimer
	Contact Information

	HLP 12 Planning-Instruction-508
	Planning for Instruction
	What Do Teachers Need to Know About Planning for Instruction?
	Planning Instruction for Students With Disabilities
	Access to the General Education Classroom
	How to Get Started Planning for Instruction
	References


	HLP 13 SDI_IEP  Resource
	What is the Statement of Special Education or SDI? 
	What Does IDEA Say? 
	Let's Break It Down 
	Who delivers? 
	Why? 
	Where? 

	Elements of SDI 
	Tips for Design and Implementation 
	Where Can You Learn More? 


	HLP 16 Delivering-Instruction-508
	Delivering Instruction
	What Do Teachers Need to Know About Delivering Instruction?
	Delivering Instruction for Students With Disabilities
	Access to the General Education Classroom
	How to Get Started Delivering Instruction
	References


	HLP 16 Explicit Instruction Checklist

