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Session Objectives

= |dentify and share solutions for
three common pitfalls of
Implementation of multi-tiered
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Making Connections: Self-Evaluation of Tier 3 Intervention System

Directions: Read the descriptors in each column. Individually or with your team, determine which descriptor best describes your
current Tier 3 system.

Data-Based Intensive interventions are not Intensive interventions are more Intensive interventions are more intensive
Interventions | mere intensive (e.g., noincrease in | intensive than Tier 2 supplemental than Tier 2 supplemental secondary
Adapted duration or frequency, change in secondary interventions, but decisions. interventions and are adapted to address
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size, or change in incraase intensity (e #_sole reliance on__| wavs la #_inrreased duration or freaueny
svstem of supports e |
. secondary interventions. i [N i A, Breaking Down the DBI Process _,;E
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= Share resources to support local
Implementation of Tier 3 intensive
Intervention.
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why fidelity? I we domt iImplement crtical compaonents of an Imevention with consistency, we
cannot link student ouAcomes 10 the Instnaction provided. Fideiity can heip us o determine the
effectiveness of an inlervention, 2nd identify if 2 student requires mose Infenshve supporis.

Source: Qe and Scrraider (PPEL Grezea Gada, and Moell(9CI) el (2008,
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MTSS provides a continuum of supports.

SWDs, GT, ELLs Tier 3: Intensive

Receive services 3% to 5% Level
at all levels, depending of students of Prevention
on need &

Tier 2:
Targeted Level
of Prevention

15% of students —>

Tier 1:
Universal 80% of
Level students

of Prevention
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MTSS addresses the needs of the whole child by
aligning systems and supports.

There is no
ling such thing
prehension as a ‘Tier 3’
or a ‘SPED’
student!

Reading Fl

Math Calc

R P i, /|
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Three Major Pitfalls to MTSS Design and Implementation

* Poor quality Tier 1 programming
* Flooding Tier 2 with false positives

* Failing to meaningfully distinguish the intensity of Tier 2
from Tier 3 intensive intervention

These pitfalls create inefficiencies and decrease quality
of services.
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Pitfall 1. Poor Quality Tier 1

= Costly error because poor quality Tier 1 increases the
number of students who will require expensive Tier 2
Intervention.

*\When schools need to provide a high percentage of students
with Tier 2, the quality of what can be provided in Tier 2
decreases (larger group size, shorter duration sessions, less
gualified tutors, less support for tutors).

Indicator: Less than 75-80% of students are identified as at or

above grade level expectation

National Center on - o
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Solution: Robust Tier 1

= Peer Assisted Learning Strategies,
https://frg.vkcsites.org/what-is-pals/

= High Leverage Practices

= Differentiation and Universal Design for Learning (UDL)

= Vertical and horizontal alignment of curriculum
= |ES Practice Guides to Identify EBPs

National Center on
INTENSIVE INTERVENTION
at American Institutes for Research

-
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See WAVE session:
Overcoming a poor-quality
Tier 1 through effective
implementation of

HPL/EBPs.
/



https://frg.vkcsites.org/what-is-pals/
https://ies.ed.gov/ncee/wwc/Publication#/ContentTypeId:3,SortBy:RevisedDate,SetNumber:1

Pitfall 2: Flooding Tier 2 with False Positives

= Results from poor screening system or failure to use risk verification
procedures.

* ALL ‘yellow’ kids get Tier 2
« Too much deference to screening results
* Poor predictiveness of cut points or inappropriate for population

= Universal screening cut scores are designed to identify false positives
(FPs) to avoid missing any truly at-risk children.

Indicator: More than 20% of population receiving Tier 2

Interventions

National Center on - o
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Solution: Robust Risk Verification

= Use at least two other data sources to verify decisions about

whether a student is or is not at risk.

« Assess only students who fail or almost fail initial screen

» Consider data on classroom performance, performance on state
assessments, diagnostic assessment data, short-term progress

monitoring

= Limit Tier 2 interventions to no more than 15-20% of population

(based on available resources)

-

National Center on

See WAVE
session: Let’s get
the right kids in
Tier 2: Preventing

\_over identification/

~
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Pitfall 3: Failing to meaningfully distinguish
between Tier 2 and 3

= Tier 3 students fail to receive required the validated approach afforded by
specialized teachers engaged in data-based individualization.

= Costly error because these students fall farther and farther behind if
permitted to languish in Tier 2+, when they have already demonstrated
Inadequate response to validated (standard, non-individualized)
programs.

Indicator: More than 7% of population receiving Tier 3

Interventions, paras/volunteers delivering Tier 3, or a
“Tier 3 intervention list’
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Pitfall 3 Solutions

= Reserve Tier 3 for students who prove unresponsive to Tier 2
delivered with fidelity (with quality Tier 1 and Tier 2, the expected rate
In intensive intervention is 5-7% of the school population).

= Rely on specialists, interventions, or special educators to fuel the
intensive intervention system.

= Rely on the validated individualization process known as data-based
individualization to structure Tier 3 intervention and supports.

National Center on -®
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Intensive Intervention at Tier 3

Characteristics

Instruction/
Intervention
Approach

Tier 2

Follow standardized evidence-
based intervention programs
as designed

Use standardized evidence-based
program as a platform, but adapt
instruction based on student data

Duration and

Use duration and timeframe

Increase frequency and/or duration to meet

timeframe defined by developer student needs

Group size 3—7 students (as defined by Decrease group size to meet student needs
developer) (no more than 3

Progress At least monthly Weekly

Monitoring

Population At-risk (typically 15-20% of Significant and persistent learning and/or

served student population) behavior needs (typically 3—-5% of student

population)

National Center on
INTENSIVE INTERVENTION

at American Institutes for Research

<!
N

*



Validated Approach to Tier 3 Intensive Intervention

DBI Process

Validated Intervention
Program (e.g., Tier 2,
Standard Protocol,
Secondary Intervention)

Progress Monitor

N
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Diagnostic Data

Intervention
Adaptation

Progress Monitor
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Is a process for
delivering intensive

Intervention
Origins in experimental
teaching

|s not a one-time fix
Integrates data-based
decision making across
academics and social
behavior

National Center on Intensive Intervention (2013) A



The Five Steps in the DBI Process

1. Validated Intervention Program —_— l"v;'{»:"{?n‘rﬁ"g?"’:zl

Secondary Intervention)

2. Progress Monitoring

— Progress Monitor
aESPOy,
0\\

‘s\/L
< m
I +

2 “
Ssponst

3. Diagnostic Data —
4. Adaptation to Validated Intervention =—— ()

. . . Progress Monitor
5. Continued Progress Monitoring — ‘x
< — « +

&
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The Five Steps of the
Data-Based
Individualization (DBI)
Process

Take 3 minutes to review the

document.

« What steps are familiar?

« Which step(s) might be
most challenging in your

site?
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BEreaking Down the DBI Process
Questions & Considerations

ﬂ Data-hased individuakeation [DBI) I= 2 research-Dased process for Indiiduzllzing and InEnsiing
imierventions for students with severs and persisient [eaming and behavioral nesds. The process INtBg=ies
evidence-Dased Intervention, sssessment, and sirateg@es wEing 5 IMemadive seps:
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STEP 1 | validated Intervention Program: The Foumdation F

The Dl prooz bullds o8 &0 evidesce-based and standaniized imarsation delwarad with fidaliy
At this stap, taachers oonsidar

* Dogs the Infarssation targst the sadonts
aCadarmic snd o] needsT

* s the Intanvention basad an tha bast
asalabls avidanca 7

* Doax the alige i Cow

* Has 1o manaution boon shows 12 work wita
o shudeni=?

* AR procadues I place o ansere tha
Intarsastion ks dalwand s plnned?

STEP 2 | Progress Monitor: Did the Intervention Work?

At this sisp, st mputary colect nd anaiye poges monfioning data i detarming Fthe Sdo i
Rsponding 10 hé vaiid atad Imtenantion. Teachers comier
* Do thir fool met chiil sandans for * Wer QRgRS daks paphad?
progress montiodng and makch the deslmed * Was e gl sot wsing 2 validated appradh?
scadenic o banadorsd autoome? * Was tha Infervention ofiacta for most sudonis?
* Wam tats molioctod mguiary and wih 3
Sormisin apprck?

F nc, meve F yes, move bk te Step 1 and continue o provide the:

o Step 4.

STEP 3 | Diagnostic Data: Why Didn't the intervention Work?
A this: stap, staff ma SlagnosSe dats o Sovelop & bypothesis sbout wity the student i stre geiing, Taachers poesider:
* Do meltpls dafa soumes confim sow pRgR==?  * What oo hiss dats suggest abost what necds

* Hava both scademic and behavior] @planaios  Iochanged?
b nsderRd?

STEP 4 | Intervemiion Adaptation: Whnat Change IS Neaded?
The bypothests, iong with cucsior epentis, bs wsed o dewalop an indiidual shudent plan for moditfing
or sdapting the Infervention io batter medl the sudent™ indvidual nasds. Teschars corsider
* |Does the sttaptation aidmss tha iypofess? * A procsdunes In placs: for Implamarting and

* Dogsthe plan adcress both academi and monfioeng tha adapted imarntion?
behavioral DOROETE When nasdedT * A oy 2 taw adepttions made st ona ma
STEPS | Progress Monttor: Did the Changs Work? 4

Contines o cobsct, graph, and analyzs prgess monkoning data b detaming If tha shudest I responding
o thier actapted intervertion, Teachars Consider:

* Bem tats solisciad acconding tn
the plani?

* Doas the graph Indicats: when adaptations
W mada?

Do data Indicate that the Intervention Is working?

Fno,retem | F ye=. retum to Steg § 2nd contt de the
o @ imomeminim

InfErveEntion and PrOgRess MONROE e

sealictated] interwmntion and MORHO PROGESS. - s, ;
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DBI Step 2: Validated
* Intervention Platform
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DBI Step 1: Validated Intervention Program

Secondary Intervention)

Lay the foundation for ——— l""”ﬁ“""d"::"l

DBI with a validated
Intervention program,
Implemented with fidelity.

National Center on -
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Considerations for Selecting
a Validated Intervention Program

* Does the intervention target students’ academic
and behavioral needs?

* |s the intervention based on the best available
evidence?

* Does the intervention align with core
Instruction?

* Has the intervention been shown to work for
most students?

* Are procedures in place to ensure the
intervention is delivered as planned?

National Center on
INTENSIVE INTERVENTION

at American Institutes for Research
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Breaking Down the DBI Process _"?_‘

0

Do data indicate that the intervention Is working?
H
& D\ STEP 3 | Diagnostic Data: Why Didn't the Intervention Work?

o

ndividualizing and intensifying
needs. The process integrates.

STEP 1 | Valldated Intervention Program: The Foundation

The DB process buiis an an avidence-hased and standardizad infervention dalivered with ity

At hers consider:

* Doas tha intanventicn target the stutert's = Has the interventan been shown 10 wark with
acatemic and behaviorsl naeds? most students?

* Is the intervention based on the best = Are procedures in place to snsure the
available evid intervention is delivered 35 plarned?

* Dos the intarventon aign with coe stiction?

STEP 2 | Progress Monitor: Did the Intervention Work?

1 this step. staf reguiary collect and analyze progress monfnring dets to determine if the student s
respanding to the validated . Teachers consid
= Doss the tool meet technical stzndards for = Were progess dats gashed?

progress monicaring and mateh the desired = Was the goal sst using a validated approach?

academic o behavioral outcome? = Was the imenvenion sffectve for most students?
= Were dats collected reguiarly snd with =

consistet approach?

B 0o, move If yas, move back to Step 1 and continua to prowds the.
& oswpa ‘valldated Intarvention and MOntor ProgJess. 2o}

A this siep, 5aff use diagnostz data o develop = hypothesis sbout why the studart is struggfing Teachars ponsidr:
* Do mutipie datz sources confirm slow pogress?  * What o these data sugsest about what nseds

= both academic and behavioral exglandtions 10 changed?
been considered?

)’ STEP 4 | Intervention Adaptation: What Change Is Needed?

The hypatnesis, slong with educstnr axpertse, is usad to develog an individual stusent plan for modrying
‘o adzpting the interventian ta berter me the st ual neads. Teachers consider:

~ Do the adapiaton asiress e hypatnasis? & pocesues i pace o mplementing ang
* Does the plan address both academic and monitoring the 38apted intarvention?

behavioral concems when needed? = Ara only 2 few adaptations made at one tima?
STEP5 | Progress Monitor: Did the Change Work? 1

‘Continus to collect, graph, and anaiyze pr

ta the atapted intervent

* A data collected scoonting 1 = Doestha graph indicate when adaptations
[ were made?

eress monitoring data ta detemine i the swdent is responding

saachers consicer:

Do data indicate that the intervention is working?

@ Vo, retum If s, retum to Step 5 and continue to provide the

W tostepa. 2dapte IMErVaNtion and PrOZTESS MOMHO. -v..v.w-rvvrvsF




Why Use a Validated Intervention Program?

*  When properly aligned to
students’ needs, these programs
tend to work—teachers do not
need to “reinvent the wheel.”

* They are efficient—teachers can S
plan instruction for groups rather
than individual students.

- Many of the interventions require
only a modest amount of
training—often, paraeducators
can help with delivery.

National Center on - e
INTENSIVE INTERVENTION 7
at American Institutes for Research



Critical Elements of a Validated Intervention

-

-

Program
What How
® N e
e ® v -
Fah j:

Intervention
Intensity

Designed Based
on Taxonomy of

/
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Implemented
With Fidelity
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Key Considerations When Selecting or
Evaluating Validated Interventions for DBI

v Strength: Does evidence suggest that the intervention is expected to lead to improved
outcomes?

v Dosage: Will the group size, duration, and frequency provide sufficient opportunities to
respond?

v Alignment: Does the intervention match to the student’s identified needs?

v Attention to Transfer: Does the intervention assist the student in generalizing the
learned skills to general education or other tasks?

v Comprehensiveness: Does the intervention include elements of explicit instruction?

v Academic Support: Can the intervention be easily integrated into academic instruction?

v Behavioral Support: Does the student have opportunities to develop the behavior skills
needed to be successful?

v Individualization: Can the intervention be individualized with a data-based process to
meet student needs?

at American Institutes for Research
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The Five Elements of Fidelity

Student Engagement
s How attentive and involved are

the students in this

intervention or activity?

Is there evidence that the
intervention was delivered
as intended?

Considerations for Effective Implementation
5 Elements of Fidelity

e e Program Specificity

* How well is the intervention
defined and different from
other interventions?

Quality of Delivery

* Does the interventionist have the necessary training,
knowledge, and skills to deliver the intervention correctly?

* How well is the intervention, assessment, or instruction
delivered?

* Are quality teaching practices used consistently and with
appropriate intensity across all sessions or interventionists?

Maticnal Conter on
INTENSIVE INTERVENTION

o i =t W

Adherence

* How well do we stick to the plan,
curriculum, or assessment?

* Are the intervention and
assessment delivered consistently
across different teachers and

o settings?

Exposure/Duration

* Does the schedule allow the intervention
to be delivered for the recommended
dosage (duration and frequency)?

* How often does a student receive an
intervention? How long does it last?

Is the student regularly attending school?
Is the teacher regularly available to
support instruction?

» Did any factors prevent the student from
receiving the intervention as intended?

(Dane & Schneider, 1998; Gresham et al., 1993; O’Donnell, 2008)

1E
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—
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DBl Step 2: Progress
* Monitoring
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DBI Step 2: Progress Monitoring

Collecting, graphing, and
analyzing student data to
monitor progress.

National Center on
INTENSIVE INTERVENTION
i i I Re:
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Considerations for Prog

= Does the tool meet technical standards for
progress monitoring and match the desired
academic or behavioral outcome?

= Were data collected regularly and with a
consistent approach?

= Were progress data graphed?
= Was the goal set using a validated approach?

= \Was the intervention effective for most
students?

National Center on
INTENSIVE INTERVENTION

at American Institutes for Research B

ress Monitoring

rﬁ%“éﬂ scfvn.E'mTERvENTloN Breaking Down the DBI Process _(}_‘
stmares momes wreesew | QUESHONS & Considerations M
rd
{a Data-based (DBI) is & research-based process for and intensifying

interventions for students with severe and persistent leaming and behavioral needs. The process integrates
evidence based intarvention, assessment, and strategies using b interactive steps:

CRR(E ) st 1 | vaatod ternton Pogan: oo Founaion T8

The D81 process bullds on an evidence-based and standardied intervention dalivered with fidelity.
At this step, teachers consider

= Has the interventian been shown fo wark with

& most students?
: * s the intervention based an the best * Are procadures in place to ensure the
H available evidence? itervention is delivered as planned?

STEP 2 | Progress Monitor: Did the Intervention Work?

At this stap, staff regulary collect and analyze progress mandtorig data to determine i the studert &
respanding to the valiated intarvention. Teachers consider:
: * Doas the tool meet technical standands for * Were progress data graphed?
& progress monitoring and match the desited - Was the goal set using a validated approach?
‘3cadamic of behanoral outcoms? * Was the intenvention effectve for most students?
* Were data collected regularly and with 3
consistent approach?

-

Do data indicate that the Intervention Is working?

R I no move , Ifyes, mova back to Step 1 and continue to provide the
i & tostep3. NP validated intervention and montor progress.

i stap. s use disgnosic data o dievlop 3 ot y p—
- Do mutipls dsts soures confrm siow progress? » What do these data sugisst bout what neecks
k¢  Haw both scademic and behaioral explanations 10 Ghanged?

been considered?

@) STEP 4 | Intervention Adaptation: What Change Is Needed?

The hypathesis, along with educator expertise, is used to develop an individual student plan for moditying,
or adzpting the intenvention to better meet the student's indivitual needs Teachers consder

p

o3 + Doss the adapiation address the hypathesis? = Ara procedures in place for implementing and
* Doss the plan address bath academic and menitaring the sdapted intarvertion?
behavioral concems when needed? * Are only a few adaptations made &t one me?

STEP5 | Progress Monitor: Did the Change Work? 4

Continue to eollect, graph, and analyze progress monitaing datz to determine if the studsnt is responding
o the adapted intervention. Teachers consider:

i * Are data collected according to * Does the graph indicate when adaptations
i tha plan? were made?
: -
LUl LY Do data indicate that the intervention Is working?
R @ froroturn @ Ifyes ratum to Step 5 and continue to provide the i
B toStep 3. adapted Intervention and rOEsS MONMar. -.-.-..---.-.-.----{}




Analyzing Progress Monitoring Data: Initial
Response

100

90 '
80 Start of
Intervention

70
60
50
40
30
0 ®.

10

Sept Oct Nov Dec Jan Feb Mar Apr May
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Analyzing Progress Monitoring Data: Behavior

100 Start of

Intervention
90
A__L *
80 e

70
60
50
w0d ¥
30
20

10
0

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 Week 8 Week 9

Example graph showing weekly Check-In Check-Out (CICO) scores over 8 weeks.

National Center on - o
INTENSIVE INTERVENTION ’

at American Institutes for Research B



Example: Student Response to an Initial
Intervention

100
90 _
Intervention

80
70
60
50
40
30

20

10

Sept Oct Nov Dec Jan Feb Mar Apr May

Do data indicate that the intervention is working?

If no, move e_ If yes, move back to Step 1 and continue to provide the
to Step 3. validated intervention and moNitor Progress., =««==««==«===s=ssssesaseee:

National Center on —Q".
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What’s next?

Progress Monitoring Fidelity of
Data Implementation Data

4

W\ Do data indicate that the intervention is working?

e_ If no, move e_ If yes, move back to Step 1 and continue to provide th
to Step 3. validated intervention and monitor progress. === «s«=-ssreseeeess

National Center on - o
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DBI Step 3: Diagnostic Data =
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DBI Step 3: Diagnostic Data

Use informal diagnostic data S 2\
to develop a hypothesis T

about Why the stuc.ient IS nc-)t - Diagnostic Data
responding to the intervention.

Progress Monitor ' | .

b ‘N\ ““‘|‘ “l

\ €SPO
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L | n

31
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Considerations for Diagnostic Data

= Do multiple sources confirm slow
progress?

= Have both academic and behaviora
explanations been considered?

= What do these data suggest about
what needs to be changed?

National Center on
INTENSIVE INTERVENTION

at American Institutes for Research B

rriyrusnﬁscfvn?l:'TER\'ENTION Breaking Down the DBI Process _‘}_‘
ahmrcan nenes e enew | QUESHONS & Considerations ‘]' <1
ﬁ} Data-based (DBI) s a research-based process fori izing and intensifying

interventions for students with severe and persistent learning and behavioral needs. The process integrates.
evidence-based intervention, assessment, and strategies using 5 interactive steps:

ST | s ot g e orin

The DB process buikis on an evidence-based and standardized intervention delivered with ficsliy.
At this step, teachers consider

* Doas tha intenvention target the student’s = Has the intervention been shown to wark with
‘academic and behaviorsl needs? most studens?

* Is the imervention based on the best * Ars procedures in place to enzure the
available evidanca? intervention is delivered as planned?

* Does the interention aign with cors instrucion?

STEP 2 | Progress Monitor: Did the Intervention Work?

At this stap, staff ragulary collect and analyze progress manitoring data to detarmine i tha student is
responding to the vebdated intervention Teachers consider

: = Doss the tool meet technical standards for = Wre progress dats grephed?
ol progress monitoring and metch the desired = Was the goal set using a validated approach?
‘acatemic or behavioral outcome? = Wias the intervertion effective for most students?

= Were data collectsd raguiarly and with &
cansistent approch?

-

Do data Indicate that the Intervention Is working?

N If no, move . |7 yes, move back to Step 1 and continue (o provide the

STEP 3 | Diagnostic Data: Why Didn’t the Intervention Work?

A this step, Saff use diagnostic date to develop  hypothesis about why the student is strugging, Teachers consider:
* Do mutiphs dsta scurces confimn siow progress?  * What o these data suggsst about what needs

* Have both academic and behaviorsl explanations 10 Shanged?
been considered?

STEP 4 | Intervention Adaptation: What Change Is Needed?

The hypathesis, along with ecucator expertse, is used to develop an indivicual student plan for modiying

o adapting the intenvention to better meet the student's individual needs. Teachers consider

03 * Doss the adaptation acdress the hypathesis?  + Ara procedures in place for implementing and
= Does the plan address both academic and monitoring the adapted intervention?
behavioral concems when nesded? * Ars only 2 few adzptations made &t ons Gme?
STEP5 | Progress Monitor: Did the Change Work? 4
Continue to collect, graph, and anal " 2 the student s respunding
0 the acapted intervention, Teachers consicer:
* A data collected scconting to + Does the gragh indicatie when adaptations
the plan? were made

-
Do data Indicate that the Intervention Is working?

lino,return @M If yos, raturn to Step § and continus to provide the
" toStep 3. WY adapted intervention and ProgESs MONKDL -« .w:meevvee




Examples of Diagnostic Data Sources

- Stan d ard |Zed assessm e ntS Literacy Mathematics Behavior

Examples of Common Examples of Common Examples of Common Diagnostic Data
Diagnostic Data Sources Diagnostic Data Sources Sources

Class assessments

Observations

Work samples

Functional behavioral assessment

(FBA)

« Error analysis of literacy
progress monitoring data

Error analysis of math
progress monitoring data

* Phonics Inventory

* Running records
Intervention- or curricula-
specific diagnostic tools

* Word list reading (e.g., Dolch,
Fry, curriculum sight word
lists)

Analysis of student work
(e.g., classroom assignments,
work samples, tests)

» Observation and anecdotal

notes

* Student or family interviews
or checklists about reading
behaviors

Computation Error Analysis
Practice

Mathematics Assessment
Supplement

Analysis of student work
(e.g., classroom assignments,
work samples, tests)
Intervention- or curricula-
specific diagnostic tools
Observation and anecdotal
notes

Student or family interviews
or checklists math behaviors

Identifving Function

1.Interview Protocols, Checklists, and
Planning Tools

» Common Problem Behaviors and Some
Usual Suspects for Functional
Antecedents and Consequence
Functional Behavior Assessment

Process

Functional Assessment Interview
Functional Assessment Checklist for
Teachers and Staff (FACTS)o
Function-Based Intervention and Positive
Behavior Support Plan Worksheet

2.0bservational Tools and Collecting
Anecdotal Evidence

Behavior Assessment: Duration and
Latency Recordinge

Behavior Assessment: Frequency and

Interval Recordinge

ABC Checklist

ABC Report Form

Point Sheets/Behavior Report Cards

Feedback from parents, teachers, and  .......ouwrwss
other staff

» Informal Reading Inventeory
(Qualitative Reading
Inventory)e

: :’Eé:rlg.?nla rySpelling Inventory Identifving Appropriate Reinforcers
* Primary Spelling Inventory, s Jackpot! Reward Findere
(PSI)= s Forced-Choice Reinforcer Assessment

Guideliness

Examples of Published Tools for Dizgnostic
Assessment

¢ Direct Behavior Rating (DBR)=
» Strengths and Difficulties Questionnaire

(SDQ)=

National Center on
INTENSIVE INTERVENTION

at American Institutes for Research




Integration of Academics and Behavior

Skill deficit

Removal Avoidance
from task behavior

National Center on
INTENSIVE INTERVENTION
at American Institutes for Research



Clarifying Questions to Use When Developing
a Hypothesis

= Are there elements of the intervention design that are
impacting the student's response (i.e., dosage, —

at American Institules for Research B

alignment, behavioral supports)? ey e ol
] . Intervention Changes: Question Bank
This resource includes questions that teams can use to develop a hypothesis about why an individual or
group of students may not be responding 1o an intervention. The hypothesis should help guide
intervention planning and selection of intensification strategies using the Intervention Intensification
y Checklist. When developing a hypothesis, teams should consider the intervention desiy
fidelity of implementation, and learner needs. Intervention fidelity data collected using the Data-Based
I Log and informal diagnostic data may help teams answer the sample
questions below related to these three areas.

Tip: If most students are not responding to the intervention, consider developing a hypothesis to guide
= Does data suggest there are concerns about the e e e e
are responding and a few students are not, consider using this resource to develop a hypothesis to guide

adaptations and intensification for individual students.

Stra

- - - - - - - - Intervention Design (Strength/Evidence base)
eliverv or fiaelity of intervention implementation (1.e o e mgpen e o B s G
. " For the identified skill deficits and/or function of the behavior?
For students with similar characteristics (c.g., English leamer, disability, sociocconomic

status, geographic setting)?
© For students with similar growth goals?

exposure, student engagement, quality of delivery, N sissesne

Does the intervention match the student’s identified needs (alignment)?
 Does it assist the student in generalizing the learned skills to general education or other tasks

attention to transfer)?

‘ ) « Does the intervention include elements of explicit instruction (comprehensiveness)?
a e r e n C e o Does the student have opportunitics to develop the behavior skills necessary to be successful
" (behavioral support)? Does the behavior intervention complement rather than supplant the academic

focus (academic support)?

If teams indicate no or are unsure about any of these questions, click on the link in the parentheses to access
additional questions to help clarify or narrow the hypothesis

Intervention Delivery/Fidelity

« Does the interventionist have the necessary training, knowledge, and skills to deliver the intervention
with fidelity?
o Is there evidence that the intervention was delivered with fidelity? Consider the following:

= Are there unique learner needs or characteristics that
need to be addressed?

National Center on
INTENSIVE INTERVENTION

at American Institutes for Research




A N
DBI Step 4: Intervention
* Adaptation
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DBI Step 4: Intervention Adaptation

Intensify and individualize
the intervention to address
the hypothesis and the
change needed.

National Center on
INTENSIVE INTERVENTION
i i I Re:

at American Institutes for Research




Considerations for Intervention Adaptation

INr:I}“Enﬁ :Ie\‘n.érl::TERVENTION Breaking Down the DBI Process _(}_‘
Questions & Considerations "'

Considerations for Planning Intervention X

Q Data-based (DBI) is a research-based process for and intensifying

interventions for students with severe and persistent leaming and behavioral needs. The process integrates.

A d a t at i O n . evidence-based intervention, assessment, and strategies using 5 interactive steps:
p " Lol STEP 1 | Validated Intervention Program: The Foundation ¢

The DBl process buikis on an evidence based and standardized intervention delivered with fidality.

At this stap, tsachers considsr:

- - . intervention target the stuert’s = Has the interventian been shown o wark with
. oes the adaptation address the othesis o | Mo ot
H - Isthe interventian based on the best + Are proedures in plao o ensure the
availatie vidanca? irtervenbon s dalivered as plamed?
+ Doss the intarvention sfign wth coe nstuction?

STEP 2 | Progress Monitor: Did the Intervention Work?

= Does the plan address both academic and e

respanding to the velidated intervention. Teachers consider:

+ Doas the ol meet technical standards for « Were progress data graphed?
& progess monitoring and match the desired - W the goal set using a validated approach?
- 9 ‘acadamic or benavicra! cutcome? = Was the intervention efiectve for most students?
* Were data collected regularly and with &
enavioral concerns wnen needeaqa:

-

Do ata ndate hat the vt working?

= Are procedures in place for implementing and & “"3‘*”’ e
9.

e this step, saf use disgnostc dats o develop & hypothesis y ont s stggling, Teschers cansider:

monitoring the adapted intervention? |

_ _
= Are 0n|y a few ad aptations m ade at one time? bt ————

* Does the adaptation address the hypothesis? = Are procedures in place for implementing and

+ Doss the plan addrass bath scademic and monitaring the adapted intarventicn?
behaiorsl concems when needed? * Are only a faw adaptations made t one Bims?

|~/ STEPS | Progress Monitor: Did the Change Work?
-/

Continus to collact, graph, and analyze progress monitaring data to detesmine if he student is respoading
1o the adapted intervention. Teachers consider:

ol + Are data collected according o * Daes the graph indicate when adaptations
the plan? were made?
d
LU LY Do data indicate that the intervention Is working?
— - 1 no, return If s, ratum to Step § and contnue to provide the :
" toStep 3. 7 adapted intervention and Progress MONKDE .- -w-rve.v 3}

38
%
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Individual Versus Group Adaptations

Are all students not mmm=) Consider group-based

responding? adaptations.
Are most students mmmm) Consider individualized
responding, but a few adaptations.

students are not
responding?

*
National Center on _QA_
INTENSIVE INTERVENTION
at American Institutes for Research



Strategies for Adapting Interventions

= Select strategies that address the
hypothesis.

= Select a few important strategies.

= Consider easier change(s) first:

v Increase dosage (i.e., intervention
frequency, length of sessions, or
duration).

v Decrease group size.

v Decrease heterogeneity of the
intervention group.

National Center on
INTENSIVE INTERVENTION

American Institutes for Research

Intervention Intensification Strategy Checklist

Uz these idaaz, 23 well 23 your o, to intensify i 3oz, For more iom about mbensifyin,
interventions, chack out gur websit ewwmmmmmnmn_rgﬂqﬁ aﬂqugwm[‘l ng o
Iervension, ahways consider whether th scurnt Ingervention program has been fmplemented with
Sidelity awd for a syfficient amownt af i

Strength: Teams can increase the srength of an intervention by focn:ng on strategies and attention given
to other dimensions of the Tagzonomy of Intervention Intensity.

Ds:
Inu:ife opparhmities for practice and comective faedback.
o I.nunzeﬂm]mg&nfinwﬁnﬂmsu:im
O Increase the mumber of imbervention sssxion: per week
O Decreaze the group size.
O Increase the total mumber of sessionz.
O Decrezaze the = «of the groups {group with zimilar perfomance levels).
O Consider an infervention setting with ﬂewa' distractionz.
O Embed additional practice and feedback seszjons throughout the day.

Alignment

O Increase mstructional time for the target skill =

O Zupplement intervention mNmmmuhmm?hmmmmmﬂsmm
math, ar behavior.

O Focus on dizcrete skill metruction within the target skdll.

Attention to Transfer
O Align instructional routines and language with cors instroction and the enviromment.
O Preteach content
O Embed guided practice on target skills within core mstmuction and other smvironmsnts.
O Embed explicit opportunities in other settings to maintain skills acquired in the intervention.
O Egplicitly teach connactions.

‘Comprehensiveness or Elements of Explicit Instruction
O Use precise, simple language to teach key concept: or procedures.
O When imtroducing a concept, provide worked exzmples and show the steps in writig
O Present a completed work example. Explain why 2 specific step is important and have the shadent
complete that step and explain its significance.

-
AN 8



Documenting and Monitoring Fidelity of
Adapted Interventions

National Center on National Center on

INTENSIVE INTERVENTION FMAIR /_: : INTENSIVE INTERVENTION HAIR

- at American Institutes for Research B

st American Institutes for Research B

Intervention Plan (For Small Groups or Individual Students) Student Intervention Implementation Log
This template is intended to assist with the planning and documentation of dimensions of an intervention for small groups or an Purpose: This log can be used as a daily and weekly record of your implementation of an
individual student within the data-based individualization (DBI) process. individual student’s intervention plan. This information, along with progress monitoring

graphs, can inform team intervention and data review meetings.

Description of Student/Students

Brief summary of the name, strengths, needs, and current data for an individual student or group of students:

Description of the validated program/platform and intervention adaptations across the dimensions of the Taxonomy of Intervention
Intensity. Additional columns may need to be added for adaptations based on student responsiveness.

Description of Validated Description of Description of Description of
Di ions’ Rating | Intervention Program A ion 1 A ion 2 A ion 3
Strength Evidence of effectiveness:
2
Description of the Inter e .
—_— nition is not scheduled for a given day or could not
Brief summary of the validated . please mark “N" under the column “Intervention
Dosage = Group size On days when the student receives intervention
= Sessions per week: [minutes) or frequency (e.g., number of check-ins)
= Length of session: ngagement, and rate the plan implementation
= Opportunities to respond:
Was the Intervention
Alignment Skills addressed: erventisn. ( Was the Sndcat Implemented as

Iration or Engaged?
requency | No Pardally Yes

h 2 03

Attention to Supports for generalization: Oh Oz O3
National Center on Intensive Interventic

Transfer O Oz O3

on O O3
Comprehensiveness Explicit instruction principles ot Bl

included:
in the above ratings.
Behavioral Support Behavioral supports included:
(for academic
interventions)
Academic Support Connection to academic
(for behavioral mstruction: Intervention Implementation Log—1
interventions) des1_tvs
National Center on ! For a complete description of each dimension, access the Taxonomy of Intervention Intensity: Academics and Behavior handout.

INTENSIVE INTERVENTION
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DBI Step 5: Progress
* Monitoring
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DBI Step 5: Progress Monitoring

Validated Intervention
Program (e.q., Tier 2,
Standard Protocol,
Secondary Intervention)

Progress Monitor

q&5POy
& 7

e +

&
%SPONS\“

3

Diagnostic Data

Monitor the student’s iion

response to the adaptation
ﬁ R

to assess whether the (= ¥

change worked as planned.

3‘\.| I .|

National Center on
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Considerations for Progress Monitoring

Considerations for Progress Monitoring R et P

rd
{E} Data-based (DBI) s 2 th-based process for indiidualizing and intensifying.
interventions for students with severe and persistent leaming and behavioral needs. The process integrates

(ad apte d intervention ) : O et er——

Jol([E8 3 STEP 1 | Valldated Intervention Program: The Foundation 4

The DB process buikds an 2n evidence-based and standardized irtenvention delivered with fidslity.
At this stap, teachers considar

= Are data collected according to the plan? TSP Ne——

|

available evidance? intervention is delivered as planned?
* Dues the intervention align with cors instraction?

STEP 2 | Progress Monitor: Did the Intervention Work?

[ ] D oes th e g r ap h | N d | C a’te Wh en g e i i e

= Doss the tool mest technical standards for = Wers progress dats graphed?

o] progress monitaring and match the desired = Wias the goal set using a validated approsch?
‘academiz or behavioral outoome? = Wias the intervention effective for mast students?

* Were data collectad reglarly and with a

adaptations were made?

LY Do data indicate that the intervention Is working?

g\ o move (@ Ifyes, move back to Step 1 and continue to provide the
W tostep3. L and MOARDT Progress.

EY
N

(ol
-

STEP 3 | Diagnostic Data: Why Didn’t the Intervention Work?

A i stzp, st use dianostic dats 0 develop s Typothess bout why the student s stugiing, Teachers consider:
* Do musipks deta scurces coniom slow progress?  + What g0 these data suggést sbout what nseds
* Have both scademic and behaviorsl explanations 10 changed?

been considered?

STEP 4 | Intervention Adaptation: What Change Is Needed?

The hypathesis, along with ecucator expertise, is used to develop an individual studsnt plen for moddying
‘or adzpting the interventian to bettar meet the studant’ individual neads. Teachers consider

fol o * Doss the sdsptation adiress the hypothesis?  + Ara procecures in plase forimplemerting and

©-©

STEP 5 | Progress Monitor: Did the Change Work?
Continue to collect, graph, and anslyz= progress monitoring data to detenmine f the student is responding
0 the acapted intervention, Feachers consicer.

* A Gata collected socording o * Daes the graph indicate when adaprations.
the plan? were mads?

Do data Indicate that the Intervention Is working?

(@ 'f o, return If yas, roturn to Step 5 and continus to provida the
' to Step 3. adapted Intervention and progress monttor, ...

National Center on
INTENSIVE INTERVENTION

at American Institutes for Research B
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Example: Student Response to an Adapted

Intervention

Sept

Intervention

Adaption 1
Phase Line

Oct Nov Dec Jan Feb Mar Apr May

LU rAL A Do data indicate that the intervention is working?

e_ If no, return o_ If yes, return to Step 5 and continue to provide the
to Step 3. adapted intervention and progress monitor. ----...cceeeeeenes

National Center on
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DBI Step 5: Progress Monitoring

Validated Intervention
Program (e.g., Tier 2,
Standard Protocol,
Secondary Intervention)

DBI is an ongoing process

based on student
_ A=) -

responsiveness to the

Intervention. Diagrostic Data

Progress Monitor

Intervention
Adaptation

Progress Monitor
RESPOy,
S \%
— +

&
‘Pé:gp Oﬂs\‘\

i
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A *
Is that 1t? Is it that easy to
* Implement Tier 37?
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Tools to Facilitate Efficient and Timely Problem-Solving

* Facilitator Guides

« Participant Guides

* Note-Taking Resources

National Center on
INTENSIVE INTERVENTION

at American Institutes for Research B

Meetings

National Center on
INTENSIVE INTERVENTION

at American Institutes for Research B

r IDEA:
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AMERICAN DSSTITITES FOR RESEARET

Initial Meeting Participant Guide

(30

Meeting Step

Before the meeting

+ Compile student information and data, including
relevant work samples, and other diagnostic data
1. Introduction and purpose
*  Welcome the team and referring teacher
e [Explain the purpose of the meeting
* Review team meeting roles and agenda
2. Describe the student and share data
# Briefly describe the student’s strengths, area(s) o
attempted interventions
e Share relevant student data (progress monitoring
3. Ask clarifying questions to create hypothes|
*  Ask teacher clanfying questions to better suppor
analysis and understand student challenges
+ Develop a hypothesis for why the student is resp
4. Review evidence-based strategies for intens

# Discuss evidence-based strategies that align to t

# Record potential evidence-based strategies so th

function of behavior

members

5.

Prioritize and plan

National Center on
INTENSIVE INTERVENTION ﬁ AIR

at Amesican Institutes for Reseaech B
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Initial Meeting—Facilitator’s Guide

Note: The following facilitator's guide provides a structure and process that teams may use 1o
analyze data and design intensive intervention plans for students. Teams should modify the
content of the script and agenda times, as needed.

Before the meeting: Before holding an initial meeting o design an intensive intervention plan
for a student, the facilitator should ensure that:

e The teacher has completed the premeeting process and has compiled sufficient
documentation of the following

o Evidence that a secondary intervention was delivered with fidelity

Daia for analysis and planning

Documentation has been shared to all team members and is available for reference during
the meeting,

1. Introduction and purpose 2 min.

The facilitator opens the meeting by stating the purpose of the meeting. introducing team
members and noting thetr roles for the meeting. and reviewing the agenda for the meeting,

Notes to facilitator:

Welcome the team and the referring teacher.

Explain that the purpose of the meeting is to review a student referral for intensive
intervention, review and unalyze student data, select evidence-based strategies to
intensify the intervention, and create a plan.

Review team roles and agenda for the meeting
Facilitator: Explains the parpose of the meeting and keeps the purticipants on task

Teacher: Completes the premecting process, describes the student, and shares student
data during the meeting

Note-Taker: Takes formal notes for documentation using existing forms or s lemplate
a8 needed

Scribe: Takes informal notes and tracks brainstormang sdeas in a visible space.

Timekeeper: Times each section of the mecting and helps the team adbere to the
allotted time

Natiunal Cemmer on lntensive lmervention leutsal Mo ting— Facilitator's Gusde — |

Ouber 2014




DBl Teaming Process — Validated Process for Efficient
and Effective Meetings

1. Introduction and purpose

Facilitator 2 min.

2. Describe the student and share data Referring teacher 5 min.

3. Ask clarifying questions to create hypothesis Team 5 min.
4. Review evidence-based strategies for intensification Team 8—10 min.

5. Prioritize and plan :
Team 5—7 min.

6. Wrap-up and next steps
p-up P Facilitator 3 min.

National Center on
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Visit the Wyoming Instructional Network to Learn More!

= https://wyominginstructionalnetwork.com/dbi/

& ¢ 0 @& wyominginstructionalnetwork.com/dbi/ Q % B . :

W A ~ Wyoming Instructional Network

Improving Outcomes for Students with Disabilities
Request Assistance

HOME  GENERAL SUPERVISION ~ MTSS OUTREACH SERVICES ~ SPECIAL EDUCATION PROGRAMS  ADDITIONAL RESOURCES ~ EVENTS

Home / Data-Based Individualization (DBI)

Wyoming Department of Education / National Center on
Intensive Intervention Community of Practice Opportunity

Data-Based Individualization in Wyoming Cont...

2019-20

« Beaan trainina General Education teachers/administrators in DBI for use in

National Center on - o
INTENSIVE INTERVENTION ’
at American Institutes for Research
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https://wyominginstructionalnetwork.com/dbi/

National Center on Intensive Intervention

Visit www.intensiveintervention.org

National Center on
INTENSIVE INTERVENTION

at American Institutes for Research

Intensive Intervention ~ Tools Chart ~ Implementation Support ~

Search \] o v

Intervention Resources ~ Voices from the Field

Jo)

National Center on Intensive Intervention Mission and
Approach

NCII builds the capacity of state and local education agencies, universities, practitioners, and other
stakeholders to support implementation of intensive intervention in literacy, mathematics, and
behavior for students with severe and persistent learning and/or behavioral needs, often in the
context of their multi-tiered system of support (MTSS) or special education services. NCII's approach

to intensive intervention is data-based int dualization (DBI), a research-based process that
integrates the systematic use of assessment data, validated interventions, and intensification

strategies.

[ Learn More ‘

N
o

~

State and Local

A Leaders

<

Find tools and resources to support implementation of intensive
intervention for school, district, and state administrators and staff
responsible for leading MTSS and special education initiatives.

Explore all

i

229 Trainers & Coaches

Find tools and resources to help trainers and coaches support
professional learning about intensive intervention.

ll . . lore all
olo Higher Education
Educators =IEIE] Faculty
¥l +: ot ¥ Find tonls n re e tn heln llens and faculty

National Center on
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Click on each step of the DBI graphic
to learn more about the DBI process

and find relevant resources.

Validated Intervention
Program (e.g., Tier 2,
Standard Protocol,

Secondary Intervention)
£5Pg, -
&% 1

Moniter
£ ™
- +
%espo Ns\“b
Diagnostic Data

Intervention
Adaptation
Progress Monitor
AESPOy,
& 5

(=) +

I
e

-
Access an Interactive . "
Online Module Introducing :m
Intensive Intervention and - ‘m

Applying DBI > |

Learn About Intensive
Interventions and Special
Education »

Learn About Intensive
Interventions and
MTSS >



http://www.intensiveintervention.org/

NCII Disclaimer

This presentation was produced under the U.S. Department of Education, Office of Special Education
Programs, Award No. H326Q160001. Celia Rosenquist serves as the project officer. The views
expressed herein do not necessarily represent the positions or policies of the U.S. Department of
Education. No official endorsement by the U.S. Department of Education of any product, commodity,
service, or enterprise mentioned in this website is intended or should be inferred.
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