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The Plan 

1. Underlying beliefs associated with effective 
practice 

2. Problems with traditional school -based 
practices 

3. RTI, MTSS as a framework to deliver better 
services for ALL students 

4. Continuum of evidence-based behavioral 
supports 



Do We All Agree? 

Consensus Building Game 



Big Question? 

ÅWhat skills are babies born with? 

 

 

 

 

 

 

 

 

ÅSKILLS MUST BE TAUGHT, MODELED, AND 
SUPPORTED TO BE AQUIRED & LEARNED! 



Are children & adolescents just 

miniature adults?  

Yes or No?  

http://www.museumnetworkuk.org/portraits/artworks/bowes/img4_lg.html
http://static.flickr.com/94/206753528_b1bbb1aa2d.jpg


Does knowing how to be successful in 

one setting mean you know how to be 

successful in another? 

ÅWould we crack open a beer in church? 

 

ÅDo we behave the same at work as we do at home 
with our family?  

 

ÅCurling anyone? 

ÅDo we agree:  

ſChildren who are struggling in school need to 
receive additional guidance and instruction 
on those skills that lead to success in school?  



Whatõs educational research say? 



Practical Findings from Scientific 

Research 
ÅAcademic and emotional/behavioral problems 

are connected (not separate) 

ſBehavior problems cause academic problems 

ſIn turn, academic problems cause behavior 
problems 

 
ACADEMICS 

BEHAVIOR 
& EMOTION  

PHYSICAL 
HEALTH  



Practical Findings from Scientific 

Research 

ÅSocial skills are the best predictor of later 
academic performance:  
ſCaprara, Barbaranelli, Pastorelli, Bandura, & Zimbardo 

(2000) & Malecki & Elliott (2002) have found that 
prosocial skills (cooperating, helping, sharing, and 
consoling) are a better predictor later academic 
achievement than is earlier academic achievement 
ſSchool-based emotional and behavioral supports 

produce significant gains in end-of-the year academic 
state testing results 



Practical Findings from Scientific 

Research 

ÅA studentôs academic and 
emotional/behavior 
problems are more stable 
than his IQ , if untreated.  

ſIf untreated, students will 
continue to exhibit behavior 
problems into the secondary 
grades and beyond (Moffitt, 1998; 

Walker, Ramsey, & Gresham, 2004) 



òWait to Failó 

ÅWithholding services for students until their 
problems are severe enough to unequivocally 
warrant services  

ſWait until  

¶the achievement gap has significantly widened  

¶staff can no longer tolerate the student 

¶student needs are very pronounced  

 

ÅAfter services have been delayed, special 
education is the service 

 

 



Identification of Students with Learning 

Disabilities 



Current Landscape of School-Related Behavior 

Disorders (2) 

ÅNational Trends in the Identification of Students with 
Behavioral Challenges 

Å(SED sample) 

Å(Autism sample)  

ÅApproximately 1% of public school population served as 
EBD under auspices of IDEA. 

ÅSpecial Education can never solve problem 

ſ(a) costs 

ſ(b) legal and bureaucratic barriers 
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Practical Findings from Scientific 

Research 

ÅAll people, including students, are 
motivated intrinsically and extrinsically  

ſDepending on the academic activity, a person may 
rely more on intrinsic or extrinsic motivation  

ſSchools that employ a combo of intrinsic & extrinsic 
strategies are most successful 



Practical Findings from Scientific 

Research 

ÅStudents are responsive to 
school-based supports, even 
during the adolescent 
years & without parental 
support (Cook et al., 2008) 

ſTeachers can play a vital role in 
the prevention and remediation 
of academic and 
emotional/behavioral disorders 
(Wagner et al., 2006) 

 



Parental Involvement/ Support  

ÅCan we teach students who come from homes 
with limited parental support how to read?  

Å Can we teach students who come from homes 
with limited parental support behavioral 
expectations and social-emotional skills?  

 

ÅIf we canôt count on parents, then what 
other system in society can we count on to 
teach students social, emotional, and 
academic skills?  

 



Practical Findings from Scientific 

Research 

ÅThe Double Whammy  

ſMerriam -Webster 
Definition  
¶a combination of two 

forces, circumstances, or 
effects that saves time, 
energy, and frustration  

 

ÅAlso known as (AKA)  

ſKilling two birds with 
one stone  
¶Achieving two outcomes 

with one action  



The Triple Whammy:  

Academic and Behavioral Supports 

Implementing proactive, prevention -oriented 
school-based practices  

1.Improve studentsô academic achievement 

2.Improve student behavior and the orderliness 
and safety of the school environment 

3.Prevent students from traveling down a path 
toward negative life course outcomes 
 (Kratochwill, Albers, & Shernoff, 2004; Wilson & Lipsey, 2007)  



Practical Findings from Scientific 

Research 

ÅEducators condition 
certain students to 
dislike school through 
their decisions and 
actionsðalbeit 
unintentionally  

ſClassical conditioning is 
how students develop likes 
or dislikes for  

 







School and Classical Conditioning 

ÅPairing school with negative experiences 
conditions child to have a negative 
view/feeling about school:  
ſFailure on academic tasks  
ſPunitive interactions w/adults  
ſBoring instruction  
ſBullying  
ſOverall negative school climate 
ÅPairing school with pleasurable 

experiences conditions child to have 
positive view/feeling about school  
ſFun, supported, challenging, connected 
 



Brain research & school-based 

supports 



Neurological basis for emotional 

and behavioral support in schools 

1. Limbic dominated brain  

2. Mirror neurons  

3. Myelination  

4. Boring induced ADHD  

5. Sleep ï the 800 lb. Gorilla  

6. Temperamental sensitivity  

7. Brain changes in response 
to intervention  



Limbically -dominated brain  

ÅPrefrontal cortex is the CEO of the brain, or 
decision maker, but is often out on vacation 

ÅLimbic system is the undisciplined employee; 
however, is frequently in charge of decisions 



Mirror Neurons 
ÅNeurons that fire when another person acts; thus, 

the neuron "mirrors" the behavior of the other  

 

 

 

 

 

 

ÅIMPLICATIONS:  

ſStudents learn via modeling from educators and peers 

ſStudents will treat us how we treat them (if weôre 
mean-theyôre mean; if weôre nice-theyôre nice) 



Mirror Neurons ð  

the power of smiling  

ÅRandomized trial looking at 
performance under smiling versus 
no smiling conditions:  

ſThose in the smile group perceived 
the world in a better light: To 
them,  
¶boring material was more interesting,  

¶neutral images looked more positive,  

¶even bland drinks seemed tastier 

 

ÅPLUS, people who smile more 
live an average of 7 years longer 
than those who smile less  



Myelination 

ÅMyelin Sheath is a electrical 
layer that forms around a 
neuron that helps it fire 
faster and more smoothly  

 

ÅPracticing a skill leads to 
myelination or the 
development of fluent or 
automatic firing (i.e., less 

cognitive effort needed to perform 
skill when called upon ) 



Boring Induced ADHD 

ÅChildren, as well as us, donôt 
pay attention to boring 
things 

ÅAll organisms vigorously 
avoid boredom (i.e., 
nothingness) by doing 
something else 

ÅInvariably there are subjects  
or lessons that students find 
boring  



Sleep ð the 800 lb. Gorilla  

ÅSleep is important for a 
variety of neurological 
functions related to school:  

ſMemory consolidation  

ſInformation processing 
speed 

ſEmotion regulation (i.e., 
cranky, irritability)  

ſAttention regulation  

ÅIMPLICATIONS  

ſ Improve sleep hygiene 

ſ Precorrection for sleep-
deprived students 


