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"Big Ideas” of RTI and Behavior

#* Multiple tiers of behavior support

A Referé to the service deljvery logic of

_a?ra uated sequence of intensityi
interventions in order to match ser
student need.

# Fvidence-based/scientificall
Interventions

efers to jdea

"Big Ideas” Continued....

#*  Progress monitoring

X Ret)erﬁ to the practice that is Uéed to assess styden
or behavioral performance and evaluate the effe
instruction.

*  Problem-solving

Refers to the dynamic and systematic
ehavior Su rt Team’s behgvio
(b) analyzin roblem (c) de

npe]ementl g the planand (e

pla
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Checklist Manifesto

Gavande (2009)
#* The volume and complexity of knowle

today has exceeded our ability to eff
deliver it to people -- consistent
safely. We train longer, specic
ever advancing technoloc

Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu)

The Proper Mission and Role of
Today’s Schools

# Develop the social and academic

Ph.D. (jeffs@t

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu) 3
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Challenging Behaviors

#* Exist in every school and
community (always will)

# Vary in intensity and fre

Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu)

Major Office Discipline Referrals (05-06)
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100% -

Major Office Discipline Referrals (05-06)
Percentage of ODRs by Student Group
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Problems we can and must prevent

# Crime

#* Tobacco, alcohol, and
other drug use

Depression and suicide
exual behavior

Problem behaviors are COSTLY

Table 2: Estimated costs to society of behavior problems that occurred in 1998

National Oregon
Antisocial behavior 165.8 billion 2 billion
Binge drinking 42 billion 516 million
Cocaine/heroin abuse 21.7 billion 267 million
High-risk sexual behavior 48.1 billion 591 million
Smoking 419 million 5.1 million
High school dropout 141.6 billion 1.7 billion
Suicide attempts 15.7 billion 193 million
Totals $ 435.3 billion $ 5.3 billion

Source: Miller, 2004.

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu) 6
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Problem behaviors often develop
time
#* By age 6: aggressive behavior, difficul

strong feelings, weak academic skill

# Elementary school years: acade
r bonding to school, rej

Current Landscape of School-
Behavior Disorders

#Prevalence

xAngold (2000): 20%
students could c
osychiatri

Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu)

Jeffrey Sprague, Ph.D.
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How do some children grow up to
challenging? : '

# Risk factor
exposure

¢ Poverty/low income

¢ Family Stress

# Abuse or neglect

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu) 8
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Impact of Poverty on 61" Grac
Factors, SDP

Percent of 6th Graders with Risk Factors by Poverty
Level 2003-04

25.0%
20.0%
15.0% -

 — ]

10.0% l_
o j d
0.0% ,_J

Failed reading Failed math  Poor attendance Has major risk
factor

‘I Lowest poverty schools m Lower poverty schools 0 High poverty schools ‘

Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu) JOHNS HOPK]NS
i

;] N I ¥V E R S I TV

Risk Persists

#* Exposure to multiple adverse child
experiences predicts increased ris
serious life adjustment problem

» Academic failure
# Peer and Teacher Rejection

# Depression

Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu)

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu) 9
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Finding Your ACE Score

While you were growing up, during your first 18 years of life:

1. Did a parent or other adult in the household often or very often...Swear at you, insult you, put you

down, or humiliate you?

or

Act in a way that made you afraid that you might be physically hurt?
Yes No If yes enter 1

2. Did a parent or other adult in the household often or very often...Push, grab, slap, or throw something
at you?
or
Ever hit you so hard that you had marks or were injured?
Yes No If yes enter 1
3. Did an adult or person at least 5 years older than you ever...Touch or fondle you or have you touch
their body in a sexual way?
or
Attempt or actually have oral, anal, or vaginal intercourse with you?
Yes No If yes enter 1

4. Did you often or very often feel that ...No one in your family loved you or thought you were important
or special?
or
Your family didn't look out for each other, feel close to each other, or support each other?
Yes No If yes enter 1

5. Did you often or very often feel that ... You didn't have enough to eat, had to wear dirty clothes, and
had no one to protect you?
or
Your parents were too drunk or high to take care of you or take you to the doctor if you needed it?
Yes No If yes enter 1

6. Were your parents ever separated or divorced?
Yes No If yes enter 1

7. Was your mother or stepmother:

Often or very often pushed, grabbed, slapped, or had something thrown at her?
or
Sometimes, often, or very often kicked, bitten, hit with a fist, or hit with something hard?

or
Ever repeatedly hit at least a few minutes or threatened with a gun or knife?
Yes No If yes enter 1

8. Did you live with anyone who was a problem drinker or alcoholic or who used street drugs?
Yes No If yes enter 1

9. Was a household member depressed or mentally ill, or did a household member attempt suicide?
Yes No If yes enter 1

10. Did a household member go to prison?
Yes No If yes enter 1

Now add up your “Yes” answers: This is your ACE Score.

The ACE Score

# The ACE Study used a simple scoring method to
the extent of each study participant's exposure

orts for all, some and a few Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu)

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu)
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Categories of Adverse Childhood
Experiences

recurrent and severe physical abuse (11%)

recurrent and severe emotional abuse (11%)

contact sexual abuse (22%)

* % = »

growing up in a household with:

¢ an alcoholic or drug-user (25%)

% amember being imprison

ACE Score vs. Adult Alcoholism

18
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ACE Score

% Alcoholic
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4 or more

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu)

7/11/2010
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% Have Injected Drugs
= = ' e
= wn = n (B~ n fad n

ACE Score vs. Injected Drug Use

1 2 3

4 or more

I
0

ACE Score

% Attempting Suicide

ACE Score vs. Attempted Suicide

ACE Score

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu)

7/11/2010
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Death

A

~ Where is

-+ schoolon
~ the path to

destruction -
D :

Onset of/Disease and Disability

Early Adoption of Health Risk Behaviors O
O

o
Acad%, Emotional and Behavioral%tiblems
/ Disrupted Neurodevelopment \
/ Adverse Childhood Experiences \

The Impact of Adverse Childhood Experiences Throughout The Lifespan

Conception

Copyright 2002 by Randy Glasbergen. www.glasbergen.com

GIASEERGEN =

“Do I get partial credit for simply having the courage
to get out of bed and face the world again today?”

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu) 13
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Why not just focus the “few” stud
that are the biggest problems?

* |f we only respond to the
toughest students, we will

never get to all of them

we may make more!

Supports for all, some and a few Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu)

’ I’VEBEE\&ATI’ENPING COMPULSORY OPRORTINITY
, IONG DESIGNED Y0 REDIRELT BEHAVIORS THAT
wmmwwwmmm

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu) 14
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The Challenge

# Exclusion and punishment are tk
common responses to conduct
schools.

¢ Lane & Murakami,

The Challenge

# Punishing problem behavio
(without a proactive supp

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu) 15
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Reasons to Refer or Suspend

#"“Punish”
#"Cool off”

Supports for all, some and a few Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu;

#Sanctions such as office referr
suspensions may appear to
the short term

Supports for all, some and a few Jeffrey Sprague, Ph.D. (jeffs@

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu) 16



RTI and Behavior Supports!

Does Punishment Work Without A
Balance of Positive Acknowledgen

# Detrimental effects on teacher-studen
relations

# Modeling: undesirable problem sc

x Reduced motivation to maintain

¢ Generates student anger

Supports for all, some and a few Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu)

WE CNT AFFORDTO
?* SAVE THIS ONE, UT

L WHWW

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu)

7/11/2010
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Referrals, suspensions and expulsions

“How'’s that
Working for You?”

Questions to ask

# How can we make the behavi
support process

x Help students accept
responsibility?

x Place high value or

Jeffrey Sprague, Ph.D.

(jeffs@uoregon.edu)

7/11/2010

18



RTI and Behavior Supports! 7/11/2010

Imagine...

\

7l Llls .\ pde S

il All of our young people reach adulthood with the !
) skills, interests, assets, and healthy habits needed
,, to live happy and productive lives—in caring

\/ relationships with other people.

\ri —~—

What would go up? What would go down?

# Academic success #* Crime
#* Economic security * Substance use
#* Family stability # Depression and suicide
* Civic engagement # Obesity & health
problems
# Risky sexual behavior
#* Poverty

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu) 19
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We Know a Lot About Human
Development

* [t's never too early, nor too late t
nurture and support children an

% Prevention is the outcome fo

x Intervention is how we

Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu)

V
Creating nurturing environme
through evidence-based pra

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu) 20
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Nurturing environments ...

= Minimize toxic or
stressful events in
people’s lives

= Richly reinforce
prosocial behavio

Nurturing environments help raise
successful youth by...

= Richly reinforcing and
supporting desirable
behavior

» Monitoring and being
involved in young people’s

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu)

7/11/2010
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I What gets in the way of nurturing
environments?

In families...

# Poverty

# Single parenthood or multiple
marital transitions

Marital conflict

What gets in the way of nurturin
environments?

In schools and communities...
# Lack of funding
-~ #* lack of training P a
ack of public support f ‘ s -

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu) 22
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RTI

#* Response to Intervention has becc
stimulus for discussion and actic

Response to Intervention

#\What?

¢ Change in behavior as a function ¢

» Cognitive, Behavioral, Sc

Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu)

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu) 23
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Why RTI?
#Many students struggle

academically and exhibi
behaviors.

w Some students

JelT.ey Sprague, Ph.D. (jeffs@uoregon.edu)

Reading/Literature Performance by # Office Discipline
Referrals - 2004-05
< 0 Referrals B 1 Referral A 2-5 Referrals © 6+ Referrals
260
240 O 243
g <O 234 237 R
[e]
® . 231 o390 O 232
% 224 226 z 223
# 220 i 222
g i 216
JAN O 209
O 204
200
180 T T T T T T
Gr. 3 Gr. 4 Gr. 5 Gr. 6 Gr. 7 Gr. 8 Gr. 10
From: Effective Behavior Instructional Support: istrict Model for Early Identificatio Prevention of Readi
and Behavior Disabilities, Sadler & Sugai, 2009, Journal of Positive Behavior Interventions

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu)

7/11/2010
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Precision
Teaching

Applied
Behavior
Analysis

Behavioral &
Instructional
Consultation

Prereferral
Interventions

Teacher
Assistance
Teaming

Diagnostic
Prescriptive
Teaching

Universal Interventions
<Al students, all subjects
*Preventive

*Frequent Assessments
*Evidence-based practices

Three-tiered Model of Behavioral and Academic

Support Systems

Targeted and Indicated Interventions
eIndividual Students

«Frequent assessments
eIndividualized supports
*Evidence-based practices

Selected Interventions

*Some students (at-risk)
«Group and individual supports
*Default strategies

*Frequent Assessments
*Evidence-based practices

= 5%

-

= 390%

Academic Support Systems

5-10%

Behavioral Support Systems

Targeted and Indicated Interventions
15%

*Few Students

*Functional Assessment-based
«Individualized supports
*Evidence-based practices

>10% gy Selected Interventions

«Some students (at-risk)
«Group and individual supports
«Default strategies

*Frequent Assessments
*Evidence-based practices

80-90% » Unlversgl Interventions
«All settings, all students

*Prevention focus
«Frequent Assessments
*Evidence-based practices

Jeffrey Sprague, Ph.D.

(jeffs@uoregon.edu)

7/11/2010
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Intensive academic support
Intensive social skills teaching
Individual behavior management plans

Targeted Parent training and collaboration
Intensive Multi-agency collaboration (wrap-around) services
Alternatives to suspension and expulsion

(High-risk students) Community and service learning

ndividual Intervention:
(3-5%)

Selected

(At-risk Students)

Increased academic support and
Increased social skills teaching
Self-management training and support
School based adult mentors (check in, check
out)

Parent training and collaboration
Alternatives to out-of-school suspension
Community and service learning

practice

Classroom & Small
Group Strategies

(10-20% of students)

Effective Academic Supports

School wide social skills teaching
Teaching school behavior
expectations

Effective classroom management
Active supervision and monitoring in

Universal
(All Students)

School-wide, Culturally Responsive

Systems of Support Icgom_njon a_re?s
Qro « Positive reinforcement systems
(75-85% of students) Firm, fair, and corrective response to

problem behavior
Community and service learning

Targeted
Intensive

(High-risk students)
ndividual Intervention:

Selected
(At-risk Students)

Classroom & Small
Group Strategies

(10-20% of students)

Universal
(All Students)

School-wide, Culturally Relevant

Systems of Support
(75-85% of students)

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu) 26
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RTI and Behavior Menu

Intervention
Intensity

Intervention

Receive Th

Jeffrey Sprague, Ph.D. (je!

Fervention

Inter

RTIl and Behavior Menu

Targeted/Intensive (Few)

Sample Tier lll Interventions
Multidimensional Treatment Foster Care
Adolescent Transitions Program (ATP).
Family Check up
FBA to PBIS
Multisystemic Therapy

Selected (Some)

7/11/2010

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu)

Sample Tier Il Interventions

Adolescent Transitions Program

(ATP).

Family Check up

Check and Connect (University of Minnesota)
First Step to Success (k-2)

Cognitive Behavioral Intervention for Trauma i

< rague, Ph.D. (jeffs@uoregon.edu)

7/11/2010
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Universal Screening

# Screen for adjustme
often

¢ Assess prevalen
to match nee

"2
Universal Screening

# Process of finding the right ct

#* Multiple-Gating: Series of
more complex assess
identify studentsin r
services

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu) 28
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Goals of Screening

#* Fast, efficient, and respectf

#* Include all children and

F
Universal screening using offi
discipline referrals

#* Advantage

xMost schools track
already

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu)

7/11/2010
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Office Discipline Referral (ODR)
Definition: "An event in which

a)  astudent engaged in a behavior tha
violated a rule or social norm in the

the problem behavior was ob
identified by a member of
and

Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu)

Do staff members follow writter
school discipline policies?

#* A computer printout of O
indicated that about
disciplinary acti

Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu)

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu) 30
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Universal Screening Using
Office Discipline Referrals: Samp
Decision Rules

#<1-remaininTie
universal suppo

Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu

Previous Years Discipline data

Referrals by Student
18-

1. Who should be on an intervention when
school starts?

164

7 2. Who should we monitor carefully?

12+ 3.—Who requires-a new-intervention/evaluation?

104

Nunber Of Referrals

~DecisionRule_ _ _ _ _ _ ________________
.
'IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII""l"""”"""l""l

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu)

7/11/2010
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x Argument On
troublesome,

Idiosyncratic Teacher Refe

# Teacher Motivation Referra

e - Teacher
difficul

Tifenstve PRS

Request for Assistance

Student: Bradley Grade:3 | Teacher: Mr. Skinner Date:
Type of Concern: [ Academic e Social behavior
» What'sthe Problem? (Check all that apply.)
1 Academic X Work X Noncompliance [ Verbal defiance
performance completion
1 Inappropriate | Disruptive/ | Fighting/ 1 Self-injury
language talking out of turn aggression
11 Withdrawn | Tardy/truant | Other.
2. Please fill out the student’s schedule:
Time Subject/Activity Teacher What problem? How Likely?
Low High
Opening/homeroom 12 3 4
Reading Doesn’tdo his work,
stares into space or 1 2 3 4
doodles
Math 1234
Lunch 12 3 4
Recess
1 2 3 4
Pt/specials
1 2 3 4
Reading Il
1 2 3 4
Science
1 2 3 4
Transitions (from 1 2 3 4
what to what?)

(More questions on back.)

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu)

32
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Social-Behavioral Competence
Teacher-Related Adjustment Peer-Related Adjustment
F Behavioral Ci F Behavioral C
[ Adapiive \ [ Maiadaptive Adaptive \ [ maadaptve
1. Comply promplly 1. Steal 1. Cooparate with 1. Disrupt the group
2. Follow rules 2. Defy or provoke peers 2. Act snobbishly
3. Control anger teacher 2. Supporl peers 3. Aggress indirectly
4, Make assistance 3. Engage in 3. Defend salf in 4, Start fights
needs known tantrums arguments 5, Display short
appropriately 4. Disturb others 4, Remain calm temper
5. Produce 5. Damage property 5. Achieve much 6. Brag
acceptable-quality 6. Cheat 6. Lead peers 7. Seek help
work 7. Swear or make 7. Act independently tly
6. Work lewd gestures 8.C peers 8. Ach little
independently 8. Aggress toward 9. Affiliate with peers. 9. Get in trouble with
7. Adjust to different others teacher
Instructional 5. Ignore teacher
situations
B. Respond to
teacher
commections
k 9. Listen carefully to
teacher ) J \ )
Qutcomes Outcomes
3 Y 3 A
[ Positive \ [ negative 3\ Positive \ (Negative 3
Teacher Teach jecti Peer acceplance Social
School achievement/ Referral for Positive peer rejection/neglect
success special relations Low sel
P ‘Weak social
School failure and/or involvement or
dropout engagement
Low parformance
\ i Wit D, )\ )
L AN -

Universal Screening Methods L
Multiple Gates

# Concerns

w Reduces discretio
referral-verific

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu) 33
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Universal Screening Methods
Multiple Gates

# Gate1

x Teacher nomination

# Gate 2

Sample Universal Screening Timeline
Universal Screening 1 Week of October 22 - 26
Teacher nominations October 22 Al general education teachers
nominate and rank order students
Administer Rating scales October 23 School team gives rating scales
to teachers to complete
Score rating scales October 24 School team collects and scores
rating scales
Conduct observations October 24 & 25 School team members conduct
observations of qualifying
students
Selection of Tier 11 Students October 26 School team members review
data and select students for
iti supports
Universal Screening 2 Week of January 7 - 11
Teacher nominations January 7 All general education teachers
nominate and rank order students
Administer Rating scales January 8 School team gives rating scales
to teachers to complete
Score rating scales January 9 School team collects and scores
rating scales
Conduct Observation January 10 School team members conduct
observations of qualifying
students
Selection of Tier Il Students January 11 School team members review
data and select students for
supports
Universal Screening 3 Week of March 17 - 21
Teacher nominations March 17 All general education teachers
nominate and rank order students
Administer Rating scales March 18 School team gives rating scales
to teachers to complete
Score rating scales March 19 School team collects and scores
rating scales
Conduct Observation March 20 School team members conduct
observations of qualifying
students
Selection of Tier I1 Students March 21 School team members review
data and select students for
ional supports

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu) 34
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Examples of externalizing types of
behavior

Examples of internalizing types of
behavior

Displaying aggression towards objects or
persons

Low or restricted activity levels

Arguing or defying the teacher

Avoidance of speaking with others

Forcing the submission of others

Shy, timid, and/or unassertive behaviors

Out of seat behavior

Avoidance or withdrawal from social
situations

Non-compliance with teacher instructions
or requests

A preference to play or spend time alone

Tantrums

Acting in a fearful manner

Hyperactive Behavior

Avoiding participation in games and
activities

Disturbing Others

Unresponsive to social interactions by
others

Stealing

Failure to stand up for oneself

Not Following Teacher or School Rules

Non-examples of externalizing types of
behavior

Non-examples of internalizing types of
behavior

Cooperating

Initiation of social interactions with peers

Sharing

Engagement in conversations with peers

Working on assigned tasks

Normal rates or level of social contact with
peers

Asking for help

Displaying positive social behaviors
toward others

Listening to teacher

Participating in games and activities

Interacting in appropriate manner with

Resolving peer conflicts in an appropriate

peers manner

Following directions

Joining in with others

Attending to task demands

Complying with teacher requests

Student Nomination

Externalizing Students

Internalizing Students

1

2
3
4
5

[SIES TN

Item #

[CRFSRIVRINY

© 0N o

11

12
13
14
15
16
17
18
19

Walker Survey Instrument: Elementary Student Version

Never (1-2), Sometimes (2-3), Frequently (4-5)

Enter responses below:

Item
Other children seek child out to involve him/her in activities
Uses free time appropriately.
Shares laughter with peers.
Has good work habits (e.g., is organized, uses class time well, etc.)

Compromises with peers when situation calls for it.
Responds to teasing or name calling by ignoring, changing the
subject, or some other constructive means.

Accepts constructive criticism from peers without becoming angry.
Plays or talks with peers for extended periods of time.

Initiates conversation(s) with peers in informal situations.
Listens carefully to teacher instructions and directions for
assignments.

Displays independent study skills (e.g., can work adequately with
minimum teacher support).

Appropriately copes with aggression from others (e.g., tries to avoid a
fight, walks away, seeks assistance, defends self).

Interacts with a number of different peers.

Can accept not getting her/his own way.

Attends to assigned tasks.

Keeps conversation with peers going.

Invites peers to play or share activities.

Does seatwork assignments as directed.

Produces work of acceptable quality given her/his skill level.

Value Scalel | Scale2 | Scale3
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
Subscale Sores 0 0 0
Grand Total 0
RISK

Risk Status (based on Total Score <= 61)

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu)

7/11/2010
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WALKER SURVEY INSTRU

DX NOT STAFLE

Student Name (OPTIONAL)

ENT (WSI)

Teacher Name Date
Schaol Name District Nams
Student 1D# Gender Grade Instructions
Male K
Female 1st
g 284
i
Ouher
g DO NOT feave
RE ANSWER BY FiI i L ovis
- = THE MR THAT CORRESRONDS 6 YOUR A
ITEM Please answer all items. PART A
RATING SCALE x
N Someiwes Freqmety 1 z 1
1. Other chiddren seek child out 1o involve herhim in activities.
2. Uses free time appropristely.
3. Shares laughter with peers. 0
4. Has good work habits (6.g., is organized, makes efficient use of class time, etc.)
5. Compromises with peers when situation calls for it.
SRyt Vo o i s Mo s Sleaighong Vo Stk
or some other constructive
7. Accapts constructive :n:.c.mmmp.m without becoming angey.

8. Plays or talks with peers for extended periods of time.
Initiates conversation|s) with peers in informal situstions.
10. Listens carefully to teacher instructions and directions for assignments.

11. Displays independent study skills [e.g.. can work adequately with
minimum teacher suj

12. Appropriately copes with aggression from others {e.g. tries to aveid a fight,
walks away, seeks assistance, seif).

13. Interacts with a number of different peers.

14. Can accept not getting het/his own way.

15. Attends to assigned tasks.

16 Keeps conversation with peers going
17. Invites peers to play or share activities.

18. Does seatwork assignments as directed.
19. Produces work of acceptable quality given henhis skill level,

SUBSCALE SCORES . .

GRAND TOTAL

Rev

Walker Survey Adlol t Student Version (WS
Fra Pact
vt nams Team Ao
Today's Dabe immdisi, i 1 serwios atart Date imimdisyyyi .
atudent 102 Thic form was O Betore Qerviess 0 During O Amer Services

Curert@race 07  DOF O= 1@ D41 012 093-  Gendsr [JMaze O Femze Age

I Ratimg Instructions
Blesse read 2ach item below carefally and rate the stadent’s behavioral starus is relation to-§

TIT Themms smd Rating Farmats

Item
atwork assizmments as directed. o
3 Aend: to assigned rask: o
3. Ha: gocd work hal .. is ergamized, makas sfficient uss
of class time. ect) =T = T -
skills (e.z., canwork
with minimum tencher o
3. Produces wark nfaccemh]! quality given bisBer skill Jevel. o
[ 1s}nsnm1 wall orzamized o
7. Listerms cawed |_l- Lo el sl e aad dizedivns S
o o o
o
:matom: =]
10. mmmmsmmmmmw,atm. o
11 Keeps comvessation!s) with peers zoins [u]
12. Interacts with 2 namber of diSfarens o
13. Shares louzheer with pears. =]
14, Maka: friands sacily with othars. 2 o o
15. Exgpresses anger appoopriately (¢ £.. T2acs to sitiaton
Witkolt bacoming vokent of desTuctiva). o
15. Controls tenxper. o
17. A::a]:t £ORSTUCEVE Crtcisn from pesrs withou: becoming
= = N =
18 mspxmu,mmsmg ©r name calling by ignoring, changing te
subject, or some other constructive mians. o o o
19. Aporopriatsby copas with azeTession from
1o awoid a fizhi, walks away, sesks O o o
0. Shows sympathy for others a o o
T Ts semsitive fn tha needs o atiers oo n
22 Ts comsiderate of the needs of others. a] o o
23. Compliments others regarding persomal atributes (2.2
appaaraaca, special skills. atc j. = o o

o @o=

00 BoEo@EoEo @og

OoJoo O o

.

00 DogoEoEo @og o

goJoo @ o

Totals

vou have not observed the stadent
If the smdsnt

Smhurale

1| s 4

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu)

7/11/2010
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Sample screening instrume

# Behavioral and Emotional Rati

¢ wWww.proed-inc.com

# Systematic Screening f

Activity

#* With a colleague sitting near you
the following question.

across the grade levels in A
Social/Emotional deve

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu) 37
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[

-‘:'lrll!;I
Can you help me, Mrs, Martin? This
wosn't covered inony of my
education courses.

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu)

7/11/2010
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Tier 1 for All:
Universal Supports in All Sett

#* Most students respond to |
behavior supports

Even more whe

Jeffrey Sprague, Ph.D. (jeffs@u

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu) 39
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Host Environment Featur

e Achieve desired outcome?

e Doable by real implementer?

e Contextual & cultural?

—

e Conceptually Sound?

Integrated — SePPrng oo Comperence &
Elements '

OUTCOMES

Supporting
ta Behavior

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu)

7/11/2010
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RE-AIM for PBS Success
#Reach

#Efficacy

SW-PBS: Adoption Conditions

#* Behavior is a school/program improvement prior
#* Administrator is an active leader and involved

# Each school has “champions/coaches”

¢ Training and coaching for the adults

e of stlan)dard curriculum content
d adults

Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu)

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu) 41
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Diffusion of Innovation

Diffusion of Innovation

40

35

30 A

25 A

20 -

15 +

Number of Adopters

N\

10 -

!

Innovators ~ Early Adopters Early Majority  Late Majority Laggards

Implementation Practices

#* Train and support a representative team

¢ Principal actively leads and facilitates

% Set time to plan and continuously imprc

# Set school-wide expectations

3 plan to teach expe

Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu)

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu)

7/11/2010
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Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu) 43
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School-Level PBS Teams

#* Meets monthly at school

3¢ Continuous assessment of school progress and probl

¢ Implement discipline systems

Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu)

Lot Angeles Unified Srisal Disrier
Huntingten Park High Schosl

Shred Dusisinn Mabing Camard

Dlasigling Commires
+School Wide Posiva Prahavor
Suppon Plan Commitiee

Schoel Wide Positive Behavior Support

2 h
SHPES Plan Plan Committee Meeting Schedule
Lesdership Team
TodCmmbem | | Mesting Date Agenda Mems/Tasks .
ol Enuie VK. March 27 | Guest Preserter: Jacousine Fimentel - LALISD Behavior Ki L e N0
Da Al school Spaciaiat . Fresentng e components of & Sercel Wide
(320 fo 4 30PM) Fan. See power r ‘an‘ 1
In Room S48 il
Apil 5 | ces werk 1o be Aty 07, o —
Lunch & 5th Period | 9% d oty g excwcted |
1224 10 2 07Ep | Scues S d g
Y 44 Dehavion e

A

119" e
4th Penod & Lunch | 9ferent areas of T camous such 08 halways, (%,
12:24 10 207PM) | PudEerum, otz

In Room 544

May ¥ Deveiop 0 Sysiem of CONSSQUENCES - DOQressive deciping
£ah Penod & and a sysbers of rewards. Discuss veis of responadly and
enloreament

Aher school
(2207 10 4:00PM)
in Room 544

May 24™ Finnlize cur eonasguences - disciaine ang rewards.
Aner chool | Decussion on he “Ticong Pont™ Theory and what
{3.20 0 4.30PM) wrard o foc

Deveiop a pian and Bme fine of how %0 teach, redeach 1o 528
and stucents.

Jume 14™
F o redling oul the L]
Lunch & Sth Fended | aenars, stuserts ang sea
2241 207TPM)

o 25
No Meeting

Al Meetings will be held in Foam 544 isouth door of old auts shop). Class soverage will be arranged for all
. wakeus the B Wkt It 205 or 0 if thay a0 mol pinning on SEendng

7/11/2020 Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu)

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu)
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School-wide Rules

x Stated in positive rather than neg
using NO)

* “do” instructions are con

¢ Must be in clear, stude

Jeffrey Sprague, . (je oregon.edu)

Jane Addams High School
Behavioral Expectations

Common Areas Be Safe Be Responsible Be Respectful
Classrooms o Keep walkways clear. *  DBring all necessary *  Use appropriate school language.
«  Enter and exit in an orderly materials to class, »  Leave work space clean.
manmner. *  Use time efficiently. «  Exit and enter classroom quietly.
o Value school materials and
property.

| Office . !‘{ccp‘doorway clear. / . Represent the school in a »  Use a considerate tone of voice.
\ \ i = *  Use appropriate school language.
\ % ew e mindful of visitors.

priately. | | A

Eating Area Sit on henches Pick upjall of your trash | | o Use ap'prnpr\mte school language

‘Walk in-eating arca Have money mﬂi;[qt.'lﬁ:_d-' ‘e B¢ consideratewho may have not eaten yet

Line up for food in an Get 1o class when bell rings. i

% orderly fashion RN
Athletic Area (Volleyballand |« Use sport equipment s Put away all sports . Rmﬂlmﬂlm ina mature and positive
Basketball Court, Ping Fong appropriately and safely equipment after use manner
Area) +  Beaware others and space | o Make sure area is left clean |« Use appropriate school language
o Goaround the gate 1o o Getto class when bell rings | o Be mindful of other students waiting to play

retrieve balls

Bathroom *  Ask for permission *  Ask for permission *  Be mindful of others waiting
»  Keep the restroom clean
| S o Use the restroom and leave

Arrival and Dismissal «  Stay within school gate *  School begins at 8:00am +  Exit school in an orderly fashion (dismissal)

when arriving (breakfast is at 7:45) *  Respect your education. Remember all

«  Atdismissal avoid going o Get time card from homework materals,
over to Kennedy High homeroom teacher (arrival) | o Respeet your education, fulfill all on task
School during school hours |« Turn in time card to a classroom time (Red: 310 min.;
teacher or White: 280/230 min.; Gold: 250 min).
prineipal (dismissal )

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu) 45
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Safe

St

WANTED

students who are

Huploonthe  Pntemsisinthe  Qive pocghe pivacy

Espwater i the

Inthe ‘E“a:throom

r

Responsible  Respectful

oy

Fiosh thetaler  Use quiet voioes

WANTED

students who are

Safe Fespensible  Respectful

In the lunch area

-

" WANTED

students who are
Safe Respensitle F.csprEL

Arzir thomph oo leind wende
frest pats
Watizlima sy
um Foom neashar's

dowien
Laare throogs
asigzed pate

at il and csmisea

g

WANTED

students who are

Safe Fespenaible Respect...

On the playgroungl

Los Angeles Unified School District
Wilmington Middle School

HALLWAY CONDUCT

» WalLk ON THE RIGHT.

~+.WALJ< DIRECTLY TO YOUR
¢ DESTINATION.

@WEAH YOUR HALLWAY

PASS VEST AT ALL TIMES.

.fEHDW RESPECT TO

OTHERS.

D“c LEAR ALL HALLWAYS
s

PRIOR TO THE SOUNDING OF

THE TARDY BELL.

Wiington ™ M|ddl o Schoo

Los Angeles Unified School District
Wilmington Middic School

LOCKER ROOM CONBUCT

,‘.mmm CLASE EVERTDAY.

ERTER AND EXIT TEE
S DUILDMSE PRISE TO
N7 TEE FARDY BELL.

) EEURE THAT ALL ITEHS ARE
A sTORED 1Y TOUR ASSINED
LOCHER O A BESIENATED AREA

Los Angeles Unifiad School District
Witmington Middle School

Guditorium Cson duct

K% Froceed gufc&g{ and quietly fe  your
assi&‘ne{? seaf.
{?\gﬁ Quietly ond wait for instructions

g -.:_ﬂ Blemenstrate the quaﬁﬁm qf a
e

resgectful audience.

Remain seated until dismissed

S B e that ofl trash is &'.sbomea?
w of grogerly

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu)

7/11/2010
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Directly teach and review expected
behavior

School Rule Lesson Plan Example
The Topic/Rule: Use appropriate language in conversation

What do we expect the student to do?

1. Speak appropriately in all school settings
2. Give up use of profanity
3. Express anger or frustration with appropriate words

ow will we teach the expected behavior?

following the rule is important: Profanity is offensive to other people and sp
an important social skill for behaving in future employment and comm

amples of the expected behaviors (two

7/11/2010 Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu)

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu) 47
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"4
Adopt a Mantra of Positivity

# Staff members to use at le
interactions s to every 1
interaction (e.g., repri

Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu)

F
Example: School wide token econc

# Every staff member on campus i
Good Behavior Bucks each wee

¢ Hand out 1 per day to studen
rules exceptionally well

incipal Super Buc

Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu)

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu) 48
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Recognize and reward expected

behavior

GET Caught Doing
Something GOOD

IMPROVE

. - b
By e .‘
Earn Wolf Tickets
2 Do Your Homework
8 B Keep OUR Campus Clean
£ IMPROVE
Y Be Courteous

assnFsa=aas
0=0¢003

Walter Reed Middle School

Lockhurst Elementary

Logan Early Education ¢
Center

High Fives
Sharing

= 2

+Name.
: Teacher
e Room

Logan Early Ed Center

Local District

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu)

7/11/2010
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ot it I Bt el bl
ﬁ Safe ﬂf Safe
o Respectful Al Respectful
[Name Marme
Grade Reom Grade_ R #
i Yeoutre Crrreatt W W eure Chrrrea e
._,“ Tharka for dhaplegiey tarsa Tiger Trmast ._:_! Thardk for ol thuina Tigor Traste
Wi safe A Safe
slgr Responsible o Responsible
o Regpectful o Respectful
[Name Mame
Grade_ Recm & Grade Room #_
i, Vepne Grrrea i, Youne Groread
B Y T T s e T P
o Safe o Safe
ogr Responsible o Responsible
o Respectful A Respectful
[Mame Mame
Grade Room. Grade Room
Carver Middle School

North Hollywood High School

Lockhurst Elementary

Cienega Flementary

Lockhurst Elementary

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu)

7/11/2010
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Issues Regarding Positive Reinforce

» Shouldn’t Children at this age know what is e

» Praising feels unnatural.
Isn't Praise manipulative and coercive?

Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu)

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu) 51
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Jane Addams High School

Monitoring and Correcting Behavioral Errors

Reason for

Referral Description

Tardiness

Defiance Not following rules or

Foul Language

Anything past 8:00am

Using language inappropriate e Conlerence with

First response
o Conference with
teacher**
card * Doubling of time
o Student makes up
| time
atisetiona Conference with
| teacher**

Third
response

Second response

e Documentation on  ® Conference with principal e Parent

conference

* Conference with principal e Parent

conference

o Conference with principal » Parent

for school teacher ¥ ¥ conference
9. i
; R " eConference with o Conference with principal |
" ; Disrespectful towards school, Conle I P e Parent
Poor Attitude teacher** and/or counselor i
teachers, and other students conlerence
R ; T eConference with | » Conference with
OlT-Task l'aking part in activities other o * Parent
: teacher** principal =
Behavior than school-work conlerence
_ " .| eConference with e Conference with
Low Not making adequate progress in teacher** srincival and/or * Parent
Productivity academic classes £t PEOITG. S conference
counselor

Truancy Repeated or excessive

* Conference with

absences
counselor

» Conference with principal e Parent

Conference

**Conference with Teacher: During the teacher/student conference, the teacher rembnds the student of the school-wide expectations and debriels on how and where the student did
not meet the expectations. Through this process the student is able to acknowledge the behavioral error and be equipped 1o make the right chaice the next time.

Level A: Preventive Plans
Miscenduct that Requires Classroom Supports

Prevenive Plans
=  Reinoree guiding principles
= |denfify, 'each and rzinforce k

ATTACHMENT |
GUIDE

CONSEQUENCES/SCHOCL RESPONSE REFERENC

Level B: Preventive Plans
Misconduct that Requires a Collaborative Team
Response

Preventive Plans
Work as a feam, coorcinating services

ruies and = =k
= Actively supsrvise, moniter and provide feedback on
tehavior in all areas of the school
= Usefirm, fair, corrective, consisten: disciplinary
tzchnigues
*  |demify rescurces at schoo, local distret, and in the
community
Examples of Schoal-Relatzd Mi d
Claszroom disnpticn, (2.g., speaking out, out of seat).
Occazional fardness
Poor team work'incomplete work
Harzssing other students
Inaparepriats clothing fer school
Hon-com ce with rules
Examples of Ccnsequences
Use time-out, demerit, lass of es or points
congistently and non-emoticnaly assigned
With the student, develop & contract wih explicit
expectations for behavior and consequences
Assign student a written apology
Call parents and alert them about behavior, el citing
their parneship
Assign a confribution plan §i.e., cortributing beck o
the dassroom envipnment)
Examples of School Response
Re-teach group expectations, routines, and
sfratzgies, modify grouping patterns
Use systematic pestive remforzement for stucents
when they act aopropriately
Use mentoring strategies; assign a mentor
Utilize a daily report card, involving parents and other
staff in a partnership of support
Utilize peer utering/coungeling
Determine the function of the student's behavior and
t=ach replacement behavior

n oo o n

nno o NN

with p: giver(s)
Develop a school-based mentaring program
fceese school, local detriet, Cisfriet, and community
reseurces
Examples of School-Relatzd Misconduct
Fighting
Excesave fardinessiongoing defiznce
Engaging in habitual profanity or vulgarity
Being under the influence of alcotel or drugs
Vandalsm/GraffitiTheft
Bullying, heraszment, sexual harassment
Truancy
Examples of Consequences
Asgsign detention or in-school suspension
Involve student in e development ofindvidual
oehavior support plan to change kehavior
Enlist parent participation in a consistznt -esponse
plan, & 3., daily signed behavior report
Clean up/make restitufion
Losz of privileges
Asgsign an out-ef-sthool suspension
Possiblz amest
Exsmples of School Resporse
Corvere a Student Success Team (SST) or COST
Parent Conference
Use debriefing forms to address miscondact
Refer to community agendes
Asgign campus responsibiities
Praovide conflict reselution training, peer mediation,
anger managemert
Encourage enrchmen: activities (after school clubs)
Assign &lternalives fo Susoensior, includng
in-scheol suspension or dstention
&ssign out-of-school suspension
Regort fo Law Enforcement

oo 0o oooooo oooo o oo

Level C; Intervention Plans
Serious Offenses with almost no Administrative
Discretion

Intervention Plans
»  |dertify cris s infervention plan and procedures
»  Identify emergency resources
= Useresources in schoel, local district, District, and
community
= Waork as a tzam, coordnating services
= Collaborate with perenticaregiver(s)

Examples of School-Related Misconduct
*  Possessing, seling, orfu ing a firearm
*  Possessing and/or brandishing a dangerous object
*  Possession of an explesive
*  Selling a confreled sukstance
*  Commiting or attempting to commit a sexual assault
or committing a sexual battery
Causing or attempling 1o cause a sericus physica
njury to another.
Rotbery, extorion
Examoles of Consequences
Assign eut-of-achool suspension
Expulsion
Possible arrest
Examples of Scheol Response
Conduct investigation, nteview all wihesses
Consult with Student Discipline Praceedings Office
Report o Law Enfcreement
Conduct pareni conference/pre-suspension
conference
Review suspension and expulsion bul efins for
specifics regarding mandafory actions
Revew teacher-studert-psrent intzractior history
Review social zdjustment history
Review Special Edacafion status
Consultwith community agencies (e.g., probetion,
Mental Health Centers, Children's Semices)

oooo O oooo oood

BUL-3638.0
Student Healta and Human Services

March 27, 2007

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu)

7/11/2010
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When dealing with non-compli
#* Stop and think

#* Restate the request (won‘tdo i
can‘t do it)

#* Deliver the penalty or lo
without expressed

Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu)

V
If you are patient in one moment of anger, you

hundred days of sorrow.
Chinese proverb

» € >
\x x *
Trev Spiague, Ph.D. (jeffs@uored®n Edl‘&
S ’a

()

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu) 53
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"4

Performance-based feedback

#* How often do | get feedbac
discipline patternsin my s

# What kind of feedback d

¢ Total referrals

» Referra

Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu)

Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu) 54
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Jeffrey Sprague, Ph.D.
(jeffs@uoregon.edu)
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" School Wide Information System

WVersion 1.

From 200040801 to 2001/05/02

All Referrals
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Version 1.5
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Jeffrey Sprague, Ph.D.
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Student: Chnis Black
— iz
CICO Individual Student Count Report — il
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Systems of PBS

#* School wide

Common area

Classroom

Individual Student

o need Famil
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# Are adults positive?

» Do students perceived the school as safe?

#» Check-in/ Check-out

» Individual support plans
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< Write it down and make a commitment to
yourself.

¢ It should move the needle in a valued direction!

#* Seek “goodness of fit"”

#* Use “learned creativity”
#* Find supportive relationships
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Www.sopriswest.com

# Safe and Healthy Schools: Practical Strategies (Sprague & Walker, 2005) v cuiliord com

# RTland Behavior: [A Guide to] Integrating Behavioral and Academic Supports (Sprague,
Cook, Browning-Wright & Sadler, 2008) v shoplip.com

#  Metzler, C.W., Biglan, A, Embry, D.D., Sprague, J.R., Boles, S.M., & Kavanagh, K.A.
(2008).Improving the well-being of adolescents in Oregon. Eugene, OR: Center on Early
Adolescence, Oregon Research Institute.
https://www.earlyadolescence.org/system/files/Adolescent Wellbeing in_Oregon Sept22 s

mallFinal o.pdf
#* L AUSD Foundation Discipline Policy

¢ http://notebook.lausd.net/portal/page? pageid=33,911578& dad=ptl& schema=PTL EP
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