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AgendaAgenda
RTI and Behavior: Integrating Behavioral and Academic 

Supports
• Welcome and introductions
• Overview of RtI for Behavior Support

The challenge of problem behavior in schools• The challenge of problem behavior in schools
• Relationship of problem behavior to academic failure
• Building your RtI Intervention Menu for Behavior Support
• Tier 1, 2, 3, and 4!
• Universal screening: what students in what tier?
• Progress Monitoring and Data‐based Decision Making
• Tier 1 Behavior Supports
• Tier 2 Behavior Supports
• Tier Behavior Supports
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e e a o Suppo ts
• Intervention Fidelity Assessment
• Planning to implement the system
• Solving difficult problems

• Intractable behavior patterns
• Achieving Staff Member Buy In
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“Big Ideas” of RTI and Behavior Support“Big Ideas” of RTI and Behavior Support
 Multiple tiers of behavior support

 Refers to the service delivery logic of providing 
a graduated sequence of intensifying 
interventions in order to match services to interventions in order to match services to 
student need.

 Evidence‐based/scientifically‐validated 
interventions

 Refers to idea that the interventions or 
supports implemented under an RTI model of 
behavior are supported by scientific re search 
to improve student social and behavior 
functioning.

 U i l   ti   i Universal, proactive screening

 Refers to a systematic process of detecting a 
subset of students from the entire student 
population who are struggling behaviorally and 
are at‐risk for experiencing a range of negative 
short‐ and long‐term outcomes.
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“Big Ideas” Continued….“Big Ideas” Continued….
 Progress monitoring

 Refers to the practice that is used to assess students’ academic 
or behavioral performance and evaluate the effectiveness of 
instruction. 

 Problem‐solving

 Refers to the dynamic and systematic process that guides the 
Behavior Support Team’s behavior in (a) identifying the problem 
(b) analyzing the problem (c) developing a plan of action (d) 
implementing the plan and (e) evaluating the outcomes of the 
plan.

 Data‐based decision‐making

 Refers to a critical element of the problem‐solving process that 
entails consulting student response data in order to make 
decisions whether to intensify, keep in place, or remove particular 
interventions or supports.

 Treatment integrity assessment

 Refers to the notion that interventions or supports being 
implemented in an RTI model for behavior should be 
implemented as intended to enable appropriate and legally 
defensible decision‐making. 
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Checklist Manifesto Checklist Manifesto 
Gavande (2009)Gavande (2009)

 The volume and complexity of knowledge 
today has exceeded our ability to effectively 
deliver it to people  ‐‐ consistently  correctly  deliver it to people  ‐‐ consistently, correctly, 
safely.  We train longer, specialize more, use 
ever advancing technologies and we still fail. 

 Failure type 1:  Ignorance

 We don’t know what to do

 F il  t    I tit d Failure type 2: Ineptitude

 We have the knowledge and don’t apply it properly
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The Proper Mission and Role of The Proper Mission and Role of 
Today’s SchoolsToday’s Schools

 Develop the social and academic skills of allp
students—including at‐risk students

Teach academic readiness and 
reading skills that support academic 
engagement‐achievement

h l k ll hTeach social skills that support 
socially effective behavior (self 
control, self regulation, social 
reciprocity)
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Challenging BehaviorsChallenging Behaviors

Exist in every school and 
community (always will)community (always will)

Vary in intensity and frequency

Mild to Violent

Are associated w/ a variety of risk 
factors (no single pathway)factors (no single pathway)

Present our greatest public health 
problem!
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Major Office Discipline Referrals (05-06)
Percentage of ODRs by Student Group

'0-1 '2-5 '6+

40%

50%

60%

70%

80%

90%

100%
32% 48% 45%

0%

10%

20%

30%

40%

K-6 (N = 1010)               6-9 (N = 312)              9-12 (N = 104)

43%

25%

37%

15%

40%

15%

7/11/2010 Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu) 9

4000

5000

6000

2000

3000

4

Expulsion

In‐School Suspension

Out‐of‐school Suspension

Truancy

Removal to an Alternative

0

1000

01 02 03 04 05 06 07 08 09 10 11 12



RTI and Behavior Supports! 7/11/2010

Jeffrey Sprague, Ph.D. 
(jeffs@uoregon.edu) 6

Crime

Tobacco, alcohol, and 

Problems we can and must preventProblems we can and must prevent

other drug use

Depression and suicide

Risky sexual behavior

Relationship violence

Obesity

Poverty

School dropout

Problem behaviors are Problem behaviors are COSTLYCOSTLY
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Problem behaviors often develop over Problem behaviors often develop over 
timetime

 By age 6: aggressive behavior, difficulty managing 
strong feelings, weak academic skillsstrong feelings, weak academic skills

 Elementary school years: academic difficulties, 
poor bonding to school, rejection by peers

 By early adolescence: drift toward other troubled 
peers, experimentation with problem behaviors

h li h bl b i h The earlier these problems begin, the more 
chronic and serious they become throughout 
adolescence

Current Landscape of SchoolCurrent Landscape of School‐‐Related Related 
Behavior DisordersBehavior Disorders

Prevalence

Angold (2000):  20% of today’s 
students could qualify for a 
psychiatric diagnosis.

Hoagwood & Erwin (1997):  22% of 
d h l
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students have serious mental 
health problems warranting 
intervention.
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How do some children grow up to be How do some children grow up to be 
challenging?challenging?

 Risk factor 
exposure

 Poverty/low income

 Family Stress

 Abuse or neglect

 Harsh and inconsistent 
parenting practices

 Community 
DisorganizationDisorganization

 Deviant peer affiliation

 Academic Failure

 Disability
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Percent of 6th Graders with Risk Factors by Poverty 

Impact of Poverty on 6th Grade Risk 
Factors, SDP
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Risk PersistsRisk Persists

 Exposure to multiple adverse childhood 
experiences predicts increased risk for 
serious life adjustment problems

 Academic failure

 Peer and Teacher Rejection

 Depression

 Emotional and Behavioral Disorders

 Is linked to health and life outcome status 
decades laterdecades later

 Predicts increased risk of dying from any one of 
the seven leading causes of death in adults 
(Felitti et al 1998)
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Finding Your ACE Score
 
While you were growing up, during your first 18 years of life: 
1. Did a parent or other adult in the household often or very often…Swear at you, insult you, put you 
down, or humiliate you? 
or 
Act in a way that made you afraid that you might be physically hurt? 

Yes No If yes enter 1 ________ 
 

2. Did a parent or other adult in the household often or very often…Push, grab, slap, or throw something 
at you? 
or 
Ever hit you so hard that you had marks or were injured? 

Yes No If yes enter 1 ________ 
3. Did an adult or person at least 5 years older than you ever…Touch or fondle you or have you touch 
their body in a sexual way? 
or 
Attempt or actually have oral anal or vaginal intercourse with you?Attempt or actually have oral, anal, or vaginal intercourse with you?

Yes No If yes enter 1 ________ 
 
4. Did you often or very often feel that …No one in your family loved you or thought you were important 
or special? 
or 
Your family didn’t look out for each other, feel close to each other, or support each other? 

Yes No If yes enter 1 ________ 
 
5. Did you often or very often feel that …You didn’t have enough to eat, had to wear dirty clothes, and 
had no one to protect you? 
or 
Your parents were too drunk or high to take care of you or take you to the doctor if you needed it? 

Yes No If yes enter 1 ________ 
 
6. Were your parents ever separated or divorced? 

Yes No If yes enter 1 ________ 
 

20

7. Was your mother or stepmother: 
 
Often or very often pushed, grabbed, slapped, or had something thrown at her? 
or 
Sometimes, often, or very often kicked, bitten, hit with a fist, or hit with something hard? 
or 
Ever repeatedly hit at least a few minutes or threatened with a gun or knife? 

Yes No If yes enter 1 ________ 
 
8. Did you live with anyone who was a problem drinker or alcoholic or who used street drugs? 

Yes No If yes enter 1 ________ 
9. Was a household member depressed or mentally ill, or did a household member attempt suicide? 

Yes No If yes enter 1 ________ 
10. Did a household member go to prison? 

Yes No If yes enter 1 _______ 
Now add up your “Yes” answers: _______ This is your ACE Score. 

The ACE ScoreThe ACE Score

 The ACE Study used a simple scoring method to determine 
the extent of each study participant's exposure to childhood 
trauma.  

 Exposure to one category (not incident) of ACE, qualifies as 
one point.  

 When the points are added up, the ACE Score is achieved.  

 An ACE Score of 0 (zero) would mean that the person 
reported no exposure to any of the categories of trauma p p y g
listed as ACEs above.  

 An ACE Score of 9 would mean that the person reported 
exposure to all of the categories of trauma listed above. 
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RTI and Behavior Supports! 7/11/2010

Jeffrey Sprague, Ph.D. 
(jeffs@uoregon.edu) 11

Categories of Adverse Childhood Categories of Adverse Childhood 
ExperiencesExperiences

 recurrent and severe physical abuse (11%) 

 recurrent and severe emotional abuse (11%) 

 contact sexual abuse (22%) 

 growing up in a household with: 

 an alcoholic or drug‐user (25%) 

 a member being imprisoned (3%) 

 a mentally ill, chronically depressed, or 
institutionalized member (19%) 

 the mother being treated violently (12%) 

 both biological parents not being present (22%) 

 Source Fellitti et al 
http://www.healthpresentations.org/
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Early Death

Onset of Disease and Disability

Death

Where is 
school on 
the path to 
d t ti

Early Adoption of Health Risk Behaviors

Academic, Emotional and Behavioral Problems

Disrupted Neurodevelopment

destruction
?

Disrupted Neurodevelopment

Adverse Childhood Experiences

Conception
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Why not just focus the “few” students Why not just focus the “few” students 
that are the biggest problems?that are the biggest problems?

 If we only respond to the 
toughest students, we will toughest students, we will 
never get to all of them, and 
we may make more!

All children and youth need a 
“village” to return to

Supports for all, some and a few Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu) 28

Bystanders (peers, 
parents/family, teachers, 
others) are the village!
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The ChallengeThe Challenge
 Exclusion and punishment are the most 

common responses to conduct disorders in 
schools. 

 Lane & Murakami,  (1987)

 Rose, (1988)

 Nieto, (1999)

 Sprick, Borgmeier, & Nolet, (2002)

 Exclusion and punishment are ineffective 
at producing long‐term reduction in 
problem behavior

 Costenbader & Markson (1998)

The ChallengeThe Challenge

Punishing problem behaviors 
(without a proactive support 
system) is associated with 
increases in (a) aggression, (b) 
vandalism, (c) truancy, and (d) 
dropping out.

Mayer  1995Mayer, 1995

Mayer & Sulzar‐Azaroff, 1991

 Skiba & Peterson, 1999
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Reasons to Refer or SuspendReasons to Refer or Suspend

“Punish”

“Cool off”

Warn Parents

Remove difficult students

Supports for all, some and a few Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu) 32

Remove difficult students

????

Sanctions such as office referrals or 
suspensions may appear to “work” in 
the short term

Removes student

Provides relief to teachers, peers, 
administrator

W   ft   tt ib t   ibilit  f  
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We often attribute responsibility for 
change to student &/or others (family)
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Does Punishment Work Without A Does Punishment Work Without A 
Balance of Positive Acknowledgement?Balance of Positive Acknowledgement?

 Detrimental effects on teacher‐student 
relationsrelations

 Modeling: undesirable problem solving 

 Reduced motivation to maintain self‐control

 Generates student anger

 May result in more problems (Mayer, 1991)
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 Truancy, dropout, vandalism, aggression

 Does not teach: Weakens academic 
achievement

 Limited long term effect on behavior
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Referrals, suspensions and expulsionsReferrals, suspensions and expulsions

“How’s that 
Working for You?”

Questions to askQuestions to ask

How can we make the behavior 
support process 

Help students accept 
responsibility?

Place high value on academic 
engagement and achievement?

Teach alternative ways to behave?y

Focus on restoring the 
environment and social 
relationships in the school?

7/11/2010 Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu) 37
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Imagine…Imagine…

All of our young people reach adulthood with the 
skills, interests, assets, and healthy habits needed 
to live happy and productive lives in caringto live happy and productive lives—in caring 
relationships with other people. 

What would go up?  What would go up?  

 Academic success

 Economic security

 Family stability

 Crime

 Substance use

 Depression and suicide

What would go down? 

 Family stability

 Civic engagement

 Depression and suicide

Obesity & health 
problems

 Risky sexual behavior

 Poverty
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We Know a Lot About Human We Know a Lot About Human 
DevelopmentDevelopment

 It’s never too early, nor too late to 
nurture and support children and youth

 Prevention is the outcome for everyone

 Intervention is how we achieve prevention

 Simple things form the basis for all 
interventions

 Positive, caring interactions

 Monitoring and supervision

 Physical activity

 Multiple points of influence

7/11/2010 Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu) 40

Creating nurturing environments Creating nurturing environments 
through through evidenceevidence‐‐based practicesbased practices

We know a lot about how toWe know a lot about how to 
effectively reduce youth problems

This progress is largely due to 
experimental evaluations of 
programs

Evidence‐based practices focus on 
creating nurturing environments in 
families, schools, and communities
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Nurturing environments …Nurturing environments …

 Minimize toxic or 
stressful events in 
people’s lives

 Richly reinforce 
prosocial behavior

 Promote prosocial 
values and skillsvalues and skills

 Foster psychological 
flexibility

Nurturing environments help raise Nurturing environments help raise 
successful youth by…successful youth by…

 Richly reinforcing and 
supporting desirable 
behavior

 Monitoring and being 
involved in young people’s 
lives

 Giving structure, guidance,   
& consistent, fair discipline p

 Modeling and teaching 
desirable skills and 
behaviors
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What gets in the way of nurturing What gets in the way of nurturing 
environments? environments? 

In families… 

 Poverty

 Si l th d lti l Single parenthood or multiple 
marital transitions

 Marital conflict

 Higher levels of stress and chaos

 Parental depression and substance 
use

 Social isolation

 Lack of access to timely, effective 
support services

What gets in the way of nurturing What gets in the way of nurturing 
environments? environments? 

In schools and communities… 

 Lack of  fundingg

 Lack of training

 Lack of public support for 
prevention programs instead 
of punishment 

 Not selecting effective Not selecting effective 
programs

 Not monitoring program 
results
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RTIRTI
 Response to Intervention has become a major 

stimulus for discussion and action in schools. 

 Educators are focusing on the RTI language in  Educators are focusing on the RTI language in 
IDEA, especially in relation to the identification 
and support of students with possible learning 
disabilities.

 Schools are increasingly adopting the RTI logic to 
i   d d li  b th  d i   d 
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organize and deliver both academic and 
behavioral support for all students.

Response to InterventionResponse to Intervention

What?
 Change in behavior as a function of intervention

 Cognitive, Behavioral, Social Learning and ?????

Why?
 We need to decide whether to maintain, modify, intensify or 

withdraw an intervention
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So What?
 Academics and Behavior
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Why RTI?Why RTI?

Many students struggle 
academically and exhibit problem 
behaviorsbehaviors.

Some students will misbehave because 
they “won’t do it,” and others will 
because they try and “can’t do it.” 
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Behavior and academic success are 
intimately connected and need to 
be intelligently addressed—
together

Reading/Literature Performance by # Office Discipline 
Referrals - 2004-05

260

0 Referrals 1 Referral 2-5 Referrals 6+ Referrals

216

224
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231
234
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243
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209
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222 223

230
232

200

220

240
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c
a
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180

Gr. 3 Gr. 4 Gr. 5 Gr. 6 Gr. 7 Gr. 8 Gr. 10

From: Effective Behavior and Instructional Support: A District Model for Early Identification and Prevention of Reading 

and Behavior Disabilities, Sadler & Sugai, 2009, Journal of Positive Behavior Interventions  7/11/2010 49
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CBM

Prereferral 
Interventions

Precision 
Teaching

EARLY 
INFLUENCES

Teacher 
Assistance 
Teaming

Applied 
Behavior 
Analysis
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Diagnostic 
Prescriptive 
Teaching

Behavioral & 
Instructional 
Consultation

ThreeThree--tiered Model of Behavioral and Academic tiered Model of Behavioral and Academic 
Support SystemsSupport Systems

Targeted and Indicated Interventions Targeted and Indicated Interventions

Behavioral Support SystemsAcademic Support Systems

1-5% 1-5%

5-10% 5-10%

•Individual Students
•Frequent assessments
•Individualized supports
•Evidence-based practices

Targeted and Indicated Interventions
•Few Students
•Functional Assessment-based
•Individualized supports
•Evidence-based practices

Selected Interventions
•Some students (at-risk)
•Group and individual supports
•Default strategies
•Frequent Assessments
•Evidence-based practices

Selected Interventions
•Some students (at-risk)
•Group and individual supports
•Default strategies
•Frequent Assessments
•Evidence-based practices
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80-90% 80-90%Universal Interventions
•All students, all subjects
•Preventive
•Frequent Assessments
•Evidence-based practices

Universal Interventions
•All settings, all students
•Prevention focus
•Frequent Assessments
•Evidence-based practices
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Targeted/
Intensive

(High-risk students)
Individual Interventions

(3-5%)

• Intensive academic support
• Intensive social skills teaching
• Individual behavior management plans
• Parent training and collaboration
• Multi-agency collaboration (wrap-around) services
• Alternatives to suspension and expulsion
• Community and service learning

Selected
(At-risk Students)

Classroom & Small 
Group Strategies

(10-20% of students)

• Increased academic support and practice
• Increased social skills teaching
• Self-management training and support
• School based adult mentors (check in, check 

out)
• Parent training and collaboration
• Alternatives to out-of-school suspension
• Community and service learning
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Universal
(All Students)

School-wide, Culturally Responsive 
Systems of Support  

(75-85% of students)

• Effective Academic Supports
• School wide social skills teaching
• Teaching school behavior 

expectations
• Effective classroom management
• Active supervision and monitoring in 

common areas
• Positive reinforcement systems
• Firm, fair, and corrective response to 

problem behavior
• Community and service learning

Targeted/
Intensive

(High-risk students)
Individual Interventions

(3-5%)

Adapted from:

Sprague & Walker, 2004

Selected
(At-risk Students)

Classroom & Small 
Group Strategies

(10-20% of students)
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Universal
(All Students)

School-wide, Culturally Relevant  
Systems of Support  

(75-85% of students)
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RTI and Behavior Menu

Intervention 
Intensity

Intervention How are students Selected to 
Receive This Intervention?

Targeted/ 
Intensive (Few)

S l t dSelected 
(Some)

Universal (All)
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RTI and Behavior Menu

Intervention Intensity Intervention How are students Selected to Receive 
This Intervention?

Targeted/Intensive (Few) Sample Tier III Interventions
Multidimensional Treatment Foster Care
Adolescent Transitions Program (ATP).
Family Check up
FBA to PBIS
Multisystemic Therapy

Lack of response to lower tier supports, 
documentation of a specific symptom or 
disease (e.g., depression, 

Selected (Some) Sample Tier II Interventions
Adolescent Transitions Program
(ATP).

Teacher nomination, office referral 
rates, normative behavior ratings

Family Check up
Check and Connect (University of Minnesota)
First Step to Success (k‐2)
Cognitive Behavioral Intervention for Trauma in Schools(C‐BITS)

Universal (All) School wide PBS (www.pbis.org)
Set and teach rules
Positive Reinforcement Systems
Systematic Supervision
Firm but fair behavior corrections
Good Classroom Management!

Websites for interventions:

Applied to all students, regardless of 
risk status
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Consortium for Academic Social and Emotional Learning 
(www.casel.org) 
Improving the wellbeing of adolescents in Oregon 
www.earlyadolescence.org

Sample Tier 1 Interventions
Second Step Violence Prevention Curriculum
Triple P (Positive Parenting Program)
The Strengthening Families 10-14 Program
Positive Action (PA) Classroom Management and Social 
Skills
Project Towards No Tobacco Use 
Life Skills Training
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Universal ScreeningUniversal Screening

Screen for adjustment problems 
often

Assess prevalence and build systems 
to match needs

Help staff members and families 
understand

Adverse childhood experiences
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 p

Behavioral and academic indicators

Long term outcomes if support is not 
provided

Universal ScreeningUniversal Screening

 Process of finding the right customers

 Multiple‐Gating: Series of progressively 
  l   t  d  t  more complex assessment procedures to 

identify students in need of more intensive 
services

 Teacher nominations 

 Brief behavior rating

 Team confirmation
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 Team confirmation

 Records review

 Direct observation

 Progress monitoring
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Goals of ScreeningGoals of Screening

Fast, efficient, and respectful

 Include all children and youth of interest Include all children and youth of interest

 If we make a screening error, the error should 
identify students that are not at‐risk

 Errors should not overlook students that are 
at‐risk
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 Identify students for further assessment 
that are not at‐risk

Universal screening using office Universal screening using office 
discipline referralsdiscipline referrals

AdvantageAdvantage

Most schools track these 
already

Disadvantages

 “wait to fail”

Misses “internalizers”

Teacher/system bias
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Office Discipline Referral (ODR) Office Discipline Referral (ODR) ––
Definition: “An event in whichDefinition: “An event in which

a) a student engaged in a behavior that 
violated a rule or social norm in the school, 

b) the problem behavior was observed or 
identified by a member of the school staff, 
and

c) the event resulted in a consequence 
delivered by administrative staff who 
produced a permanent (written) product p p ( ) p
defining the whole event” 

(Sugai, Sprague, Horner, & Walker, 2000, p. 96). 
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Do staff members follow written Do staff members follow written 
school discipline policies?school discipline policies?

 A computer printout of ODRs  A computer printout of ODRs 
indicated  that about 45% of the 
disciplinary actions in a school did 
not correspond to its written policy 

 20% of the suspensions violated the p
written policy

(Morgan‐D’Atrio et al., 1996)
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Universal Screening Using  Universal Screening Using  
Office Discipline Referrals: Sample Office Discipline Referrals: Sample 

Decision RulesDecision Rules

< 1 – remain in Tier I  < 1 remain in Tier I, 
universal supports

> 2 < 5  ODRs – on the radar

> 6 ODRs  in need of Tier 
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> 6 ODRs – in need of Tier 
II, secondary supports

Previous Years Discipline dataPrevious Years Discipline data

1. Who should be on an intervention when 
school starts?school starts?

2. Who should we monitor carefully?

3. Who requires a new intervention/evaluation? 
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Decision Rule
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Idiosyncratic Teacher ReferralsIdiosyncratic Teacher Referrals

Teacher Motivation Referral

 Argument One ‐Teacher desires to be rid of 
troublesome, difficult‐to‐teach students

 Argument Two ‐Teacher desires to secure 
assistance for students whose problems and 
needs exceed teacher’s skill level and 
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needs exceed teacher s skill level and 
accommodation capacity

 Teacher as Imperfect Test (Gerber & Semmel, 
1984)

 
 

Request for Assistance 
  

 

Type of Concern:      � Academic         Social behavior       
 
 What’s the Problem?  (Check all that apply.) 

 
�    Academic 
performance 

X    Work 
completion 

X    Noncompliance �   Verbal defiance 

 �   Inappropriate �    Disruptive/ �    Fighting/ �    Self-injury

Student:  Bradley Grade: 3 Teacher: Mr. Skinner Date: 

language talking out of turn aggression 
�    Withdrawn �    Tardy/truant �    Other___________  
 
2.   Please fill out the student’s schedule: 
  

Time Subject/Activity Teacher               What problem? How Likely? 
Low                  High 

 Opening/homeroom   
1     2     3     4 

 Reading  Doesn’t do his work, 
stares into space or 
doodles 

1     2     3     4 

 Math   1     2     3     4 

 Lunch   1     2     3     4 

 Recess       
1 2 3 4
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   1    2     3     4
 Pt/specials  

 
   

    1     2     3     4 
 Reading II    

    1     2     3     4 
 Science  

 
  

    1     2     3     4 
  

Transitions (from 
what to what?) 

 
 

   
    1     2     3     4 

 
(More questions on back.)



RTI and Behavior Supports! 7/11/2010

Jeffrey Sprague, Ph.D. 
(jeffs@uoregon.edu) 33

7/11/2010 Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu) 67

Universal Screening Methods Using Universal Screening Methods Using 
Multiple GatesMultiple Gates

Concerns

Reduces discretion in teacher 
referral‐verification process

Each student identified must be 
served

Fear of costs and potential to identify 
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Fear of costs and potential to identify 
large number of BD students

Concern about stigma
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Universal Screening Methods Using Universal Screening Methods Using 
Multiple GatesMultiple Gates

Gate 1

Teacher nomination

Gate 2

Brief rating of student behavior

Gate 3
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Gate 3

Records review, direct observation, family 
interview

Sample Universal Screening Timeline 

 Dates Universal Screening Steps 
Universal Screening 1 Week of October 22 - 26  

Teacher nominations October 22 All general education teachers 
nominate and rank order students 

Administer Rating scales October 23 School team gives rating scales 
to teachers to complete 

Score rating scales October 24 School team collects and scores 
rating scales 

Conduct observations October 24 & 25 School team members conduct 
observations of qualifying 
students 

Selection of Tier II Students October 26 School team members review 
data and select students for 
additional supports 

Universal Screening 2 Week of January 7 - 11  
Teacher nominations January 7 All general education teachers 

nominate and rank order students 
Administer Rating scales January 8 School team gives rating scales 

to teachers to complete 
Score rating scales January 9 School team collects and scores 

rating scales 
Conduct Observation January 10 School team members conduct 

observations of qualifying 
students 

Selection of Tier II Students January 11 School team members review 
data and select students for 
additional supports 

Universal Screening 3 Week of March 17 - 21  
Teacher nominations March 17 All general education teachers 
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nominate and rank order students 
Administer Rating scales March 18 School team gives rating scales 

to teachers to complete 
Score rating scales March 19 School team collects and scores 

rating scales 
Conduct Observation March 20 School team members conduct 

observations of qualifying 
students 

Selection of Tier II Students March 21 School team members review 
data and select students for 
additional supports 
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Examples of externalizing types of 
behavior 

Examples of internalizing types of 
behavior 

Displaying aggression towards objects or 
persons 

Low or restricted activity levels 

Arguing or defying the teacher Avoidance of speaking with others 
Forcing the submission of others Shy, timid, and/or unassertive behaviors 
Out of seat behavior Avoidance or withdrawal from social 

situations 
Non-compliance with teacher instructions 
or requests 

A preference to play or spend time alone 

Tantrums Acting in a fearful manner 
Hyperactive Behavior Avoiding participation in games and 

activitiesactivities
Disturbing Others Unresponsive to social interactions by 

others 
Stealing Failure to stand up for oneself 
Not Following Teacher or School Rules  
Non-examples of externalizing types of 
behavior 

Non-examples of internalizing types of 
behavior 

Cooperating Initiation of social interactions with peers 
Sharing Engagement in conversations with peers 
Working on assigned tasks Normal rates or level of social contact with 

peers 
Asking for help Displaying positive social behaviors 

toward others 
Listening to teacher Participating in games and activities 
I t ti i i t ith R l i fli t i i tInteracting in appropriate manner with 
peers 

Resolving peer conflicts in an appropriate 
manner 

Following directions Joining in with others 
Attending to task demands  
Complying with teacher requests  

Student Nomination 
Externalizing Students Internalizing Students 
1 1 
2 2 
3 3 
4 4 
5 5 
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Walker Survey Instrument: Elementary Student Version

Never  (1‐2), Sometimes (2‐3), Frequently (4‐5)

Enter responses below:

Item # Item  Value Scale 1 Scale 2 Scale 3

1 Other children seek child out to involve him/her in activities. 0

2 Uses free time appropriately. 0

3 Shares laughter w ith peers. 0

4 Has good work habits (e.g., is organized, uses class time well, etc.) 0

5 Compromises w ith peers when situation calls for it. 0

6
Responds to teasing or name calling by ignoring, changing the 
subject, or some other constructive means. 0

7 Accepts constructive criticism from peers without becoming angry. 0

8 Plays or talks with peers for extended periods of time. 0

9 Initiates conversation(s) with peers in informal situations. 0

10
Listens carefully to teacher instructions and directions for 
assignments. 0

11
Displays independent study skills (e.g., can work adequately w ith 
minimum teacher support). 0

12
Appropriately copes w ith aggression from others (e.g., tries to avoid a 
fight, walks away, seeks assistance, defends self). 0

13 Interacts with a number of different peers. 0

14 Can accept not getting her/his own way. 0

15 Attends to assigned tasks. 0
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15 g 0

16 Keeps conversation with peers going. 0

17 Invites peers to play or share activities. 0

18 Does seatwork assignments as directed. 0

19 Produces work of acceptable quality given her/his skill level. 0

Subscale Sores 0 0 0

Grand Total 0

Risk Status (based on Total Score <= 61) RISK
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Sample screening instrumentsSample screening instruments

 Behavioral and Emotional Rating Scale

 www proed inc com www.proed‐inc.com

 Systematic Screening for Behavior Disorders

 www.sopriswest.com

 Social Skills Rating Scale

 http://www pearsonassessments com/ssrs aspx http://www.pearsonassessments.com/ssrs.aspx

Walker Survey Instrument

 www.duerrrevaluation.com
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ActivityActivity

 With a colleague sitting near you, discuss 
the following question.

If      bl    d   i l  i   If we were able to do universal screening 
across the grade levels in Academics and 
Social/Emotional development, what 
advantages would there be for:

 Teachers?

 Parents?

 Students? 

 What would be the preferred method(s) 
of screening and why?

7/11/2010 Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu) 76



RTI and Behavior Supports! 7/11/2010

Jeffrey Sprague, Ph.D. 
(jeffs@uoregon.edu) 38

Implementing and Implementing and 
Integrating Three Integrating Three Integrating Three Integrating Three 
Tiers of SupportTiers of Support
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Tier 1 for All: Tier 1 for All: 
Universal Supports in All SettingsUniversal Supports in All Settings

 Most students respond to basic positive ost stude ts espo d to bas c pos t e
behavior supports

 Even more when combined with a multi‐level 
academic model 

 Primary prevention is the goal (prevent onset)
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 Initial level of resistance/response to 
intervention

SWPBS Logic!SWPBS Logic!
Successful individual student f
behavior support is linked to host 
environments or school  climates 
that are effective, efficient, 
relevant, durable, salable, & logical , , , g
for all students
(Zins & Ponti, 1990)
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• Achieve desired outcome?Effective

Host Environment FeaturesHost Environment Features

• Doable by real implementer?Efficient

• Contextual & cultural?Relevant

• Lasting?Durable g

• Transportable?Scalable

• Conceptually Sound?Logical

OUTCOMES

Supporting Social Competence &
Academic AchievementIntegrated

Elements

Supporting
Staff Behavior

Supporting
Decision
Making

PRACTICES

Supporting
Student Behavior
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RERE‐‐AIM for PBS SuccessAIM for PBS Success

Reach

EfficacyEfficacy

Adoption

Implementation

Maintenance
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Maintenance

SWSW‐‐PBS: PBS: AdoptionAdoption Conditions Conditions 
 Behavior is a school/program improvement priority

 Administrator is an active leader and involved!

 Each school has “champions/coaches”  Each school has  champions/coaches  

 Training and coaching for the adults

 Use of standard curriculum content and procedures (for kids 
and adults)

 Most adults help implement the program (go with the goers)

 All students affected and involved (universal, selective and 
indicated supports)
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indicated supports)

 System for performance‐based feedback 

 Are we meeting our outcomes? 

 Are we consistent?
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Diffusion of InnovationDiffusion of Innovation
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Implementation PracticesImplementation Practices

 Train and support a representative team

 Principal actively leads and facilitates

 Set time to plan and continuously improve

 Set school‐wide expectations

 Set a plan to teach expected behavior

 Set a plan to recognize expected behavior and actively supervise

 Provide firm but fair behavioral corrections

7/11/2010 Jeffrey Sprague, Ph.D. (jeffs@uoregon.edu) 86

 Use data (student and staff behavior) to make decisions 
and give/seek feedback to/from staff

 Program outcomes (Office referrals, suspensions, expulsions)

 Intervention fidelity (consistency and quality of implementation)
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SchoolSchool‐‐Level PBS TeamsLevel PBS Teams

 Meets monthly at school

 Continuous assessment of school progress and problems

 Implement discipline systems

 Team provides staff training/coaching across the year and is 
continuously available

 Team gives status report monthly to all staff

 Office Referral patterns and updates
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 Intervention fidelity successes and concerns

Olympic Primary Center
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Huntington Park High School
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SchoolSchool‐‐wide Ruleswide Rules

 Stated in positive rather than negative terms (avoid 
using NO)

 “do” instructions are context setting

 Must be in clear, student‐friendly language

 Visible in all school settings (e.g., classroom, office, 
cafeteria, library)

 Teach rules and discuss the importance of following 
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p g
rules

 Train all staff members on monitoring and reinforcing 
appropriate rule following behavior
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Directly teach and review expected Directly teach and review expected 
behaviorbehavior

School Rule Lesson Plan Example  
 
The Topic/Rule: Use appropriate language in conversation 
 
What do we expect the student to do? 
 
1 S k i l i ll h l i1. Speak appropriately in all school settings
2. Give up use of profanity 
3. Express anger or frustration with appropriate words 
 
How will we teach the expected behavior? 
 
Tell why following the rule is important: Profanity is offensive to other people and spreads negative attitudes. Using appropriate 
language is an important social skill for behaving in future employment and community settings. 
 
List examples and non examples of the expected behaviors (two to three each): Ask students to identify examples and not-examples 
of each part of the rule. Ask them to identify both and tell why is a good or bad example of expected behavior. 

a. A positive example:  When John's locker was stuck he said "I'm going to be late!" and walked to class. 

 Mary saw an excellent car in the parking lot at the local store. She said, "I saw this really cool car today!" 
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b. A Non example: John's locker won't open and class is about to start. He says" ******" and slams the locker with his fist.  
  Other people in the area feel uncomfortable and afraid. 

Mary wanted to tell about a car she saw at the local store. She said, "I saw this ***** cool car at the Safeway 
parking lot." Her friends were embarrassed. 

 
Provide opportunities to practice and build fluency: 

1. Brainstorm a list of alternative words or terms. 
2. Engage students in a frustrating activity and prompt them to use appropriate language. 
3. Discuss/identify positive things about our school or other students. 
4. Generate a list of words that are not acceptable/acceptable. 
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Adopt a Mantra of PositivityAdopt a Mantra of Positivity

 Staff members to use at least 4 positive 
interactions s to every 1 negative y g
interaction (e.g., reprimands)

 Positivity ratio

 Recognize appropriate behavior when it is 
happening, rather than react to problem 
behavior
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 Prompt students to do the right thing 
(e.g., what they have been taught) before 
reprimanding 

Example: School wide token economyExample: School wide token economy

 Every staff member on campus is provided 20 
Good Behavior Bucks each week 

 Hand out 1 per day to students who are following school 
rules exceptionally well

“Principal Super Buck” or “Sub Super Buck”

 1 buck counts as 5

 Good Behavior Bucks turned in at the end of the 
k/ h f   i     i il  
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week/month for prizes or privileges 

 Alter the program based on the data

 Use multiple systems!
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Recognize and reward expected Recognize and reward expected 
behaviorbehavior
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Logan Early Education 
Center

High Fives
Sharing

Name___________
Teacher_________
Room____________

Logan Early Ed Center

Walter Reed Middle School

Lockhurst Elementary
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Lockhurst Elementary

North Hollywood High School
Carver Middle School
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Lockhurst Elementary

Cienega Elementary

Lockhurst Elementary
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Issues Regarding Positive ReinforcementIssues Regarding Positive Reinforcement

 Shouldn’t Children at this age know what is expected?Shouldn’t Children at this age know what is expected?

 Praising feels unnatural.Praising feels unnatural.

 Isn’t Praise manipulative and coercive?Isn’t Praise manipulative and coercive?

 Isn’t it bribing?Isn’t it bribing?

 Won’t students come to depend on tangible rewards?Won’t students come to depend on tangible rewards?

 Shouldn’t rewards be for special achievements?Shouldn’t rewards be for special achievements?

 WhereWhere willwill II getget moneymoney toto supplysupply thisthis typetype ofof system?system? WhereWhere willwill II getget moneymoney toto supplysupply thisthis typetype ofof system?system?

 DoDo studentsstudents inin MiddleMiddle andand highhigh schoolschool stillstill needneed rewards?rewards?
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When dealing with nonWhen dealing with non‐‐compliancecompliance

 Stop and think

 Restate the request (won’t do it or 
’t d  it)can’t do it)

 Deliver the penalty or loss of privilege 
without expressed emotion if that is 
your plan.

 Avoid…

 Arguing with the student

 Holding a grudge

 Trying to make the student feel bad or 
guilty for previous poor choices
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If you are patient in one moment of anger, you will avoid one 
hundred days of sorrow.  

Chinese proverb
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PerformancePerformance‐‐based feedbackbased feedback

 How often do I get feedback about 
discipline patterns in my school?

What kind of feedback do I get?

 Total referrals

 Referrals per day

 Behaviors
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 Locations

 Actions/consequences?
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Is There a Problem? Is There a Problem? 
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SWIS summary 08SWIS summary 08‐‐09 09 (Majors Only)(Majors Only)

3,410 schools; 1,737,432 students; 1,500,770 ODRs3,410 schools; 1,737,432 students; 1,500,770 ODRs

Grade Range Number of Mean Enrollment Mean ODRs per g
Schools per school

p
100 per school 
day

K-6 2,162 450 .34 (sd =  .49)

6-9 602 657 .85 (sd = 1.11)

9-12 215 887 1.27 (sd = 2.39)

K-(8-12) 431 408 1.06  (sd = 2.60)
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Systems of PBSSystems of PBS

 School wide

 Common area

 Classroom

 Individual Student

We also need Family 
and Community 
Communication Communication 
System!
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RecommendationsRecommendations

 Invest in building a positive social culture

 Common language, Common vision/values,    
Common ExperienceCommon Experience

 Self‐Assess (and use the information)

 Are adult expectations predictable for 
students?

 Are adult behaviors consistent across 
contexts?co te ts

 Are adults positive?

 Do students perceived the school as safe?
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RecommendationsRecommendations

 Use your data to define the most 
important areas of focus (rate, 
location, time, student, behavior)location, time, student, behavior).

 It is acceptable to start small (Hall, 
Cafeteria, etc)

 Build selective and intensive 
interventions with adequate 
support.pp

 Check‐in/ Check‐out

 Individual support plans
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Committed ActionCommitted Action

 Next steps. Specify some actions you will 
t k i S h l d Cltake in School and Classroom 
Management implementation, or advocacy 
for youth wellbeing – be willing to “live your 
values”  and have troubling or difficult 
thoughts and feelings - even though the 
next steps might be hard or challenging

 And
W it it d d k it t t Write it down and make a commitment to 
yourself. 

 It should move the needle in a valued direction!
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Successful YouthSuccessful Youth

 Desire personal control

 Dream of success in life Dream of success in life

 Learn to set and achieve goals

 Reframe their disabilities or problems in a 
positive light

 Are persistent

 Seek “goodness of fit” Seek  goodness of fit

 Use “learned creativity”

 Find supportive relationships
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Books and resourcesBooks and resources
 Institute on Violence and Destructive Behavior

 http://uoregon.edu/~ivdb/

 Iris Media

 www.lookiris.com

 Best Behavior: Building Positive Behavior Supports in Schools (Sprague & Golly, 2004) 
www.sopriswest.com

 Safe and Healthy Schools: Practical Strategies (Sprague & Walker, 2005) www.guilford.com

 RTI and Behavior: [A Guide to] Integrating Behavioral and Academic Supports (Sprague, 
Cook, Browning‐Wright & Sadler, 2008) www.shoplrp.com

 Metzler, C.W., Biglan, A., Embry, D.D., Sprague, J.R., Boles, S.M., & Kavanagh, K.A. 
(2008).Improving the well‐being of adolescents in Oregon. Eugene, OR: Center on Early p g g f g g , y
Adolescence, Oregon Research Institute. 
https://www.earlyadolescence.org/system/files/Adolescent_Wellbeing_in_Oregon_Sept22_s
mallFinal_0.pdf

 LAUSD Foundation Discipline Policy

 http://notebook.lausd.net/portal/page?_pageid=33,911578&_dad=ptl&_schema=PTL_EP
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