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Roles and Responsibilities of 
paraprofessionals 

• Acquire a basic understanding of student 
strengths/disabilities and how these affect 
learning 

• Maintain confidentiality 

• Implement prescribed intervention plans 
across areas of need (e.g., health, behavior, 
instruction, inclusion) 

• Balance student and teacher supports 

 



Parent’s Perspective 
“Will my child be accepted by the other students and the 

teachers?” 
 

“How will my child be treated? What if he is bullied or 
neglected?” 

 

“My child needs special supports 
     Who will provide these?” 
 

“Who will care for my child?   
      Because she can’t care for  
      herself yet.” 



Helping Parents Advocate for Independence 

1. Focus on goals related to future independence (short-
term AND long-term) 

2. Discuss pro’s and con’s of interventions (including 1:1 
supports) 

3. Identify and prioritize specific student needs and 
intervention supports 

4. Develop a Fade Plan to increase independence and 
teach student to self-manage 



Timeline to independence and social responsibility 



Potential benefits and risks of 1:1’s 
Pro’s 

• Pre-teaching, supplemental, & 
follow-up instruction 

• Doing clerical tasks that allow 
teachers more time to instruct 
students 

• Additional supervision 
• Assisting with personal care 
• Facilitating social skills with 

peers 
• Behavior management 

supports 
• Data collection 

 
 

Con’s 
• Least qualified/trained staff 

providing instruction to most 
complex students 

• Separation and stigmatization 
from peers 

• Creating dependency on 
adults 

• Interferes with teacher 
engagement 

• Loss of personal control and 
choice 

• Increase in problem behavior 
 
 





Presenter
Presentation Notes
Never do for a child what they can do for themselves.If a child cannot do something for themselves, then the goal becomes teaching them how.Use evidence-based practices (presented throughout this training series) to teach important skills.



Determining student needs 
Health/Personal Care 

• Non-medical specialized health support 
• Positioning or bracing multiple times day 
• Health-related interventions daily 
• Direct assistance with most personal   
   care 

Behavior 
• Serious problem behaviors with 
ongoing/daily incidents 
• FBA/BIP implemented with fidelity in 
LRE and behaviors persist 
• Data collection required 

Instruction 
• Constant verbal and/or physical 
prompting required to stay on-task, follow 
directions, finish tasks 
• Curriculum adaptations required, under 
the direction of the teacher 

Inclusion 
• Requires an adult in constant close 
proximity for direct instruction 
• Requires individualized assistance to 
transition 80 percent of the time 
• Needs a proximal adult to supervise 
social interactions with peers at all times 



Small Group Activity 



Evidence-based interventions to support 
students (para or no para) 

• Peer mediated interventions and instruction 

• Visual schedules and supports 

• Task analysis 

• Prompting 

• Self-management strategies 



Peer-mediated intervention & 
instruction 

Steps for Implementation         (www.autisminternetmodules.org) 

1. Select peers 

2. Train peers 

3. Support peers 

4. Implement throughout 
the day 

5. Extend initiations across 
the day 
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Presentation Notes
Teaching peers how to teach social skills to our target students is an evidence-based practice with great potential.Notice how the first three steps in PMII all focus on working with the peers.  Training and supporting the peers in these programs is foundational.The step-by-step instructions for PMII can be found at www.autisminternetmodules.org.  [Note:  PMII can be effective in supporting students with other disabilities, not just ASD.]Consider reviewing these steps briefly or during the breakout sessions.



Visual Schedules and Students with Disabilities 

Challenges 
• Problems shifting 

attention 

• Changes in routine 

• Executive function and 
planning 

• Stress and anxiety 

Solutions 
• Predicts and helps 

transitions 

• Increased predictability 

• Supports planning and 
preparation for what’s 
next 

• Reminder of time left, 
breaks, available 
rewards, etc. 
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Presenter
Presentation Notes
As we have discussed throughout this training series, most of the students we work with have neurodevelopmental or neurophysiological disabilities that impact their abilities to shift attention, plan and prepare, and manage anxiety.In addition, many of the students we work with have processing disorders, so even though we “tell” them over-and-over, their brains may not completely understand all the language-based information.  Or consider the student with ED, who understands a schedule and sequence of events, but as soon as they are told to get off the computer, a flood of anxiety and emotion wipes out their ability to stay calm, remember the schedule, remember that they will be able to use the computer again in the afternoon, etc.Visual schedules can help students understand sequence of events, support their planning process, improve transition, and help self-regulation.One very important point to remember as we proceed, visual schedules are ultimately meant to be used independently by the student.  



Task Analysis:  Break down the skill into small 
manageable steps 

Steps Target personal organization skill:  Getting 
all materials ready for the next class; put 
the following materials in backpack 

1 Something to write with 
(pen or pencil) 

2 Subject binder 

3 Subject text book(s) 

4 Subject workbook(s) 

5 Any homework due 
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Presentation Notes
Second, let’s break down the skill into small manageable steps.Task analysis helps the instructor identify all the components of a task, which helps to clearly teach the skill.Task analysis helps the learner identify exactly what is expected and how to sequence a complicated skill.Both instructor and learner are able to identify strengths and challenges when trying to learn a new skill.Here is an example of the steps necessary to “get ready” for the next class.  This list could also serve as a visual cue or list to prompt or remind a student how to “get ready” for a transition.



Task Analysis:  Break down the skill into small 
manageable steps 

Steps Target self-care skill:  Washing hands 

1 Open bathroom door 
2 Turn on lights 
3 Turn on water 
4 Rinse hands 
5 Put soap on hands 
6 Rub soap all over both hands 
7 Rinse hands 
8 Turn off water 
9 Dry hands 

10 Turn off lights 
© 2011 BCI, LLC  

Presenter
Presentation Notes
Here is an example of breaking down a hand washing routine.



Task Analysis:  Break down the skill into small 
manageable steps 

Steps Target self-regulation skill:  Asking 
to “take space” when upset 

1 Raise hand to get staff attention 
2 Ask to “take space” 
3 Go to the “Calm Zone” or just  

outside the classroom door 
4 Wait until I feel in control  
5 Practice positive thoughts or ask 

staff for support if needed 
6 Go back to appropriate class activity 
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Presenter
Presentation Notes
Here is an example of steps in a self-regulation protocol that could help a student learn how to escape a highly stressful situation before making a poor choice.
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Presentation Notes
Lyle is learning to be better organized before going to his next class.  He has a long history of forgetting items and work materials, which can lead to frustration, anxiety, and sometimes emotional meltdowns.Teaching staff are working on helping him follow a 5-step personal organization protocol to get ready for his next class when he hears the period bell ring.The data shows that Lyle is making progress toward independence.  He initially required gesture and heavy verbal cues to help him complete this transition protocol.  Over a 4 week period, he showed more independence and only required a few positional prompts (i.e., sliding workbooks and homework binders toward him) to finish the last steps.Note that data does not need to be collected everyday.  The instruction, prompting supports, and teaching steps must be completed multiple times a day to help Lyle learn this new skill.  However, data need only be collected intermittently to show progress (or lack of progress) over time.



Practical ways to increase 
independence by fading prompts 

• Fade proximity 

• Fade prompts 

• Visual supports 

• Waiting 

• Focus on teacher 

• Focus on peers 

 

 

Presenter
Presentation Notes
More intensive instructional supports are sometimes required to help a student meet expectations.However, if teaching staff do not focus on attempting to fade these supports over time, then students may inadvertently learn dependence on these supports.Once these supports are suddenly removed (i.e., change in staff, change in school, transition to adulthood), students may not have learned the skills necessary to meet society’s expectations independently.Here are several practical ways to begin fading extraneous instructional supports in order to increase student independence.Note:  Keep in mind that many skills require much time and thoughtfulness to teach and learn.  Fading instructional supports also takes much time and thoughtfulness.  These strategies should be considered (not necessarily implemented) when working with any student, at any age, if future independence is jeopardized.



Fading Proximity 

 
 
 
 
 
 
• Don’t sit too long 
• Stay mobile 
• Work with other 

students 

 
 
 
 
 
 

• Teach hand raising to 
get your attention 

• Always remain vigilant 
and responsive 

Presenter
Presentation Notes
Fading proximity helps students learn to practice independence for short, manageable periods of time. Fading proximity also provides opportunities for students to practice requesting adult supports, as needed, in appropriate ways.Fading proximity involves staying mobile in the classroom, not sitting right next to a student for long periods of time, teaching students how to independently communicate requests for assistance, and continuing to remain vigilant and proactive as student needs arise. Don’t be a Velcro Para!



Fading Prompts: Example #1 
Verbal          Gesture 

Example  
    David is frustrated and wants help on his language arts activity 

saying, “I don’t get it!” 
Verbal prompt 

    Usually, you respond by saying something like, “O.K. David you 
can do this.  Let’s look at the picture the question is referring 
to.  Do you see in the picture how . . . blah, blah, blah, blah, 
blah?  So the answer has to do with the king’s golden robe.” 

Gesture prompt 
    Fade the verbal prompt to a gesture prompt by quietly 

pointing to the king’s golden robe in the picture.  This prompt 
requires David to think a little more about the problem.  Pair 
the gesture prompt with a supportive facial expression. 

 

Presenter
Presentation Notes
Verbal prompts are very effective when directing behavior, especially if the student has good receptive communication skills.However, verbal prompts can sometimes be very intrusive, create or exacerbate behavior problems like emotional escalation or arguing, and verbal prompts almost always have to come from another person, which makes independence from these prompts more difficult.Shifting some verbal prompts to more gestural prompts can help students remember to focus on visual cues in their environments self-regulate, versus the adult always having to direct behaviors with constant talking.



Fading Prompts: Example #2 
Verbal          Visual 

Example  
    Laura loves to play outside!  She used to run out the door several 

times a week, but a visual schedule has helped her understand 
when she can have recess breaks.  But, she still whines and cries 
sometimes when she cannot go outside. 

Verbal prompt 
    Usually, you respond to Laura’s crying by giving her a hug and saying, 

“Sweetie, I know you want to go outside, but right now it’s time for 
Stations.  After Stations we have Music, and then you can go 
outside.” 

Visual prompt 
    Fade the verbal prompt to a visual prompt by redirecting Laura’s 

attention to her visual schedule.  Remember that this strategy will 
only work if the visual schedule has been pre-taught to Laura. 

 
 

Presenter
Presentation Notes
Teaching students to reference and respond to visual cues in their environments can greatly improve independent functioning.  If a student can follow a checklist (think cooking recipe), visual schedule (think personal planner), or picture sequence (think IKEA furniture assembly), then these are cues that can be followed more independently across settings without constant adults support.Keep in mind that these visual supports must be pre-planned and pro-actively taught to students.  Initially, more intense prompts and instructions (i.e., verbal and partial physical prompts) are usually required to teach these visual supports.  FADING these more intense prompts and supports over time, while students learn to respond to the visual supports on their own, is what really promotes independence functioning.



Fading Prompts: Example #3 
Just WAIT a few seconds . . . (Time Delay). 

Example  
    Sean has learned a few signs including the sign for “more.” However,     
    he rarely uses this sign independently to request. 

Constant adult prompting 
    Usually, you respond to Sean’s grabbing and yelping during snack by 

saying, “What do you want? Show me ‘more’.”  Sean sometimes signs 
“more” and sometimes you just give him a few more pieces of snack to 
keep him quiet. 

Fading adult prompts using Time Delay 
    Use a waiting strategy (i.e., time delay) by showing Sean the bag of snack, 

counting silently in your head for 2 – 3 seconds while waiting for him to 
sign “more.”  If he signs independently, then give him a few pieces of 
snack.  If he continues to whine and grab, then model the sign “more” and 
give him some snack after he imitates your model.  Adjust your wait time 
as Sean begins to sign “more” without additional prompts from you. 

 
 

Presenter
Presentation Notes
Giving a student some time to process information and respond independently is a valuable teaching strategy.As teaching staff, we often provide instruction and prompts quickly to keep students from making mistakes.  However, sometimes this can also prevent students from having to think for themselves, problem solve, and act independently.Many students with special needs require additional time to process environmental and instructional information.  Whether you are working with a student learning PECS, or teaching an ED student how to follow directions, make sure you give them some extra time to process and problem solve.  Some experts suggest an extra 5 – 10 seconds may be necessary for students to process important information.



Fading adult supports and building 
student independence 

ADULT BEHAVIORS 
• Teachers and paras 

communicate often 
• Build your own repertoire 

of prompting and fading 
strategies 

• Meet the student where 
they currently function, 
and build independence 
from there 
 

STUDENT BEHAVIORS 
• Teach the student to focus 

on and respond to the 
teacher 

• Teach the student to gain 
the teacher’s attention 
(hand raising) 

• Teach the student to 
reference and utilize peer 
supports 
 

Presenter
Presentation Notes
“Work yourself out of a job!” is a motto that many ParaPros follow when teaching students with special needs.  In other words, teach students to be independent from paraeducators so that they no longer require additional adult supports.Here are several behaviors that adults and students must learn in order to fade adult supports and build student independence.Teachers and paras communicate often:  All staff need to be on the same page (i.e., consistent, predictable, a team).  Student needs can change rapidly, so teachers and paras must communicate often in order to effectively support a student with special needs.  Regular communication should take place often, but does not always need to involve a 2-hour meeting.Fading prompts:  Develop a solid prompting skill base to support instruction.  Learn to use more than verbal prompts to teach.  Incorporate gestures, visual supports, etc. and then learn how to fade these supports over time to build independence.Current functioning:  Every human will feel overwhelming stress if asked to do the impossible, and then they will misbehave.  If you ask any 3rd grader to complete a calculus exam or risk losing their recess, that 3rd grader will likely get emotional.  The same idea applies to students with special needs.  Keep your expectations high, but also start teaching at a student’s current functioning level and build from there.  If a student cannot complete an entire worksheet of math without feeling completely overwhelmed, then begin with a few problems and build from there.Use direct instruction and proactive pre-teaching to help students learn how to focus on the teacher, respond to the teacher, gain the teacher’s attention, and utilize peer supports to be more independent in the classroom.



Self-Management Systems (SMS) 
(www.autisminternetmodules.org) 

1. Prepare the SMS 

2. Teach the student to use the SMS 

3. Implement the SMS 

4. Promote independence 

 

Presenter
Presentation Notes
Here are the 4 general steps on how to design and teach someone else to use a SMS.Let’s review each of these 4 steps in brief detail.There will be time to explore this approach during your Breakout Activities after this presentation.Rocket picture:  This visual support reminds a student that if she raises her hand before talking out during language arts class, then she will reach her SMS goal and be able to play on the computer for an extra eight minutes after lunch.



Example Strategy #2 
5 Point Scale 
 

www.autisminternetmodules.org 

Presenter
Presentation Notes
“The incredible 5-point scale” provides a visual and systematized method of presenting students with analysis of social situations, emotional escalation patterns, and response choices.The basic idea is to design a task analysis or scale of sequenced social events or behaviors with the student’s input.  Creating the scale alone can be a useful teaching tool.  Included in the design are matched consequences or responses that are appropriate to each event or behavior.Implementation involves presenting the scale as a visual reminder before target situations, as a reminder of available options during signs of escalation, and as a way to debrief with a student after a target situation has occurred.The 5-point scale is highly adaptable and modifiable for many circumstances.  This tool can be used with individuals, as well as, small groups.Another option to promote staff consistency is to scale and match appropriate staff response for each of the 5 levels, so that ALL staff are responding to student behaviors in the same manner.  



Example Strategy #3 
Tangible reminders for participation or blurting out 
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Presenter
Presentation Notes
Sometimes very simple visual or tangible reminders are effective in helping a student remember to self-manage.Paper clips on a desk can be used to prompt and track participation during a lesson.  Every time the student participates, she slides a paper clip to the right side of her desk.  The same strategy can be used to track blurting out behaviors.  Every time the student blurts out, he slides a paper clip to the right side of his desk.  In both cases, paper clips can be tallied and used as the self-recording device supporting a self-management system.



Example Strategy #4 
Taking space puzzle 
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Presenter
Presentation Notes
Simple blank puzzles can be used to remind students to request a break or time away before their behaviors cause problems in the classroom.Each time the student appropriately requests to take space instead of emotionally escalating, engaging in property destruction, etc., he adds a piece to the puzzle.  Once the puzzle is complete, he can earn a reward.  This strategy can be adapted and modified to support many behaviors both positive and negative.Allowing the student to color the puzzle beforehand may increase buy-in and motivation to practice this self-management system.



Using peer supports to build independence 
     So check this out, after spring break Ethan will officially 

have no support from an aid in my classroom. Ethan is now 
completing all of his work in every subject with the help of 
his peers. I've trained 4 students in my class to help Ethan 
stay on task and complete his work without them doing it 
for him. So now when Ethan completes his sticker chart his 
peer helper also gets a prize.  If Ethan stays on task and 
completes his work without any help from his peers the 
whole class will get a prize. This system has worked so well I 
am using it with another student and he is responding the 
same as Ethan. When ever an adult in the building asks 
Ethan how he is earning his prizes, his response is always 
the same, “I finished my work and gave my best effort.” I 
just want to thank you for for all that you do. The next time 
you’re in town, we’re going fishing!  

                                                                         Take care, 
                                                                         Mr. Rogers 

Presenter
Presentation Notes
Here is an email from a teacher who successfully used peer helpers to fade paraeducator supports and build independence in the classroom.



Thank you very much for your attention 

 
 

Aaron Stabel, M.A., BCBA 
BCI, Inc. 

aastabel@behaviorsupports.com 
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