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Thank You for Attending

Today’s Focus:

v’ Overview Systems Approach to RTI for
academics

v'Placement Pathways and Intervention
Sequences - how they work

v Interventions for Tiers 2 & 3
v'Good Standing Model
v'Three Tier Attendance Model
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Your Objective...

Identify ideas from the information presented
today regarding a Systems Approach to RTI
could make a difference in your school.
Consider:

v Efficiency

v Fewer Meetings

v Fewer Struggling Students

v Decrease in Behaviors

v Systems Responsive to Student Needs

v’ Effective Interventions

Too Often, Schools...

* Try to fix or help struggling students one
student at a time through problem solving
meetings and creating individualized plans (Old
RTI)

» Apply ineffective interventions or effective
interventions in ineffective ways (e.g.,
brainstorming interventions)

* Turn to the most costly and time consuming
approach... Special Education
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The Costs

A potential number of hours spent
problem solving individual students is 108
X 6 team members (648 hours)

* The average cost of meeting to discuss
individual students is $23,625 per school

» The cost of not being successful is
measured in Student Lives, impact to
families, communities, and society

NOT Efficient

e Teacher created interventions

 Filling out pre-referral paperwork

 Lots of student referrals

» Lots of meetings to discuss individual students

» Lots of meetings to plan or follow up other
meetings

* More meetings

» Possibly lots of students being placed in special
education unnecessarily

e Lots of frustration and lots of failure
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Let's Take a Moment

» Consider what's going right with your school’s approach to
helping struggling students

* What could be improved?
— Efficiency
— Timeliness
— Help all students
— Better interventions
— Use of data
— Everyone on the same page
— A way to evaluate how well interventions work
— Consistency across grades/schools
* Make a commitment to see the possibilities

Consider...

How Would you Describe an
Effective System?

4 ©Wayne Callender




RTI

How Well Is Your System Working — District?
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Understanding a School-Wide
Approach to MTSS:
Step 1

* Developing Systems of Support

Outcomes:

1. Know the big ideas of the RTI Framework

2. Understand Placement Pathways (protocols for
supporting students) and Intervention Sequences
(how interventions connect)

3. Logistics: understand how scheduling and personnel
could be adjusted to meet the needs of more
students more efficiently

6 ©Wayne Callender



RTI

What Intervention?

Based on level of support and deficit indicated

TIER 2 STRATEGIC Supplemental program/instruction
according to specific skill deficits
Below the 40t percentile -
less than 2 years behind

Success Zone Probabilities

0
45% High probability of grade-level

or above success

Questionable probability of

20% YELLOW grade-level or above

success

Low probability of grade-level or
359% above success
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School-Wide MTSS
What's Different?

» A School-Wide Approach — proactive rather than
re-active

» Atiered approach that makes sense — no waiting
periods or qualifying for help

* A Sensible Assessment Plan — less of it, but
used better

* Intervention Sequences — not quick fixes and
less reliance on “intervention strategies”

* Focus on Effective Systems rather than
Defective Kids

W

Contrasting Approaches
School A: School B:

(School-Wide Approach) v" Struggling students identified
v" Students screened for support over time by
v' Support aligned to student teachers
needs and immediate v' Support often a “one size fits
v’ Support pre-arranged — all” or require students to
structured for success “qualify”
v Monitoring system evaluates ¥ Plan for supportis “reactive”
effectiveness of supports v" Limited use of monitoring and
v Pre-established goals must be specific to students
met v' Goal is time oriented
v" Focus is to assure Effective v’ Limited or no evaluation of
Systems systems
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Elementary Reading Placement Pathway

Sereening AlMSweb Composite Score
STRATEGIC (between 215t and 36th percentile)
Fassed CORE Phonmics
DKl not pass fl partions of | pageed CORE Phonica Sndiat 401h -T5th percentla
! : P an
Diagnosis: inticiar ey Al Swniisl | CORE Commerfion Screener, notat | Cenchmark on ORF. below| "y nusyves Composite | 76th perceniile and higher
Criteria Bk ik Excallrns. Banchmark on ORF parcac on AlMSwets
Pharics Scragnar (Atcurate, but siow) (accurate
{fastslow, but wrong) ¥ and fluent, bud poor
Focus COMPREHENSIVE PHONICS FLUENCY co oM CORE CONTENT ENRICHMENTS
Basic reading skills: §
Letter/sound Targel decoding skits | Automalically decoding | acamiary Asseramers +
Focus Skills s entified on CORE words, reading high Focut o Language and | Wonders and Wonder ‘Wonders and
dhecoding, Muency, B P Trequency, and phrasing | Ressoning, Abews 2060 Works Enrichment
vocabulary, WniCs SCreener senlences. perzentie on Verab, = Focus
ol hension on Comprehenton Strategees
. T N | Lamirigs tocws = Lingugs
T Lol Phonics for Reading oy ::;’f.‘:‘::ii"“::: Small group-Leyeisd Advanced vocabulary,
ending Mastery v  Conadnr
Intervention Reading and Language el Templates” phonics ‘“m:‘*'ﬂ" and
inmbraction writng
Core Reading: Wonders, Wonder Works 8 Achieve 3000 g
Length of Time [:::‘:;:s doly ) 30 mimstes 30 minutes 30 minutes 30 minutes 30 minules
Reading Mastery In Phonics for Reading  |Read Naturally and s
Verify Progress (5ol Fragetss :Ir;g;::t?:rrmll. “or | in-Progam Assessment] - Prograin
g and AlMSweb (once Frogress Monitoring (once Phchspper ROy TOgNE ol Assessments
monthiy) {once monthily) manthity) L5
Identify Methad i
to Verify el PrOQress on of Impact Report)
Effectivenass
Middle School Reading Placement Pathway (Grades 6-8)
Screening MAP and EasyCBM
STRATEGIC BENCHMARK
Diagnosis: i
Criteria At or Below 20th Sile 215t 10 J9h Percantile 215t ko J9th Percentle A0t Percenitile to T4th Percantke | T5th Percantl and Above
Focus COMPREHENSIVE PHONICS COMPREHENSION CORE CONTENT CORE CONTENT PLUS
Core Conlent Aligned o
[Basic reading skils.
Standards/Curriculum Maps
F Skille Letterisung v Phonics LanguageVocabulary and Core Content Algned 1o and Advanced
" OCADNS “urnculum Maps ClRasses/Acceierabon
CoMprEnEnsion
. . Core Conlent Aligned 1o
Cormective Readng Comprenension = Achieve 3000 . &t N o M
Intervention Decoding and Rewards and Rewards Fius Language = Flex Reading & 51'.:“,'.]0: O‘T ’?Md o .'ﬁcn:ﬂ"nwd
Comprenension Achisve 3000 riculum Maps a
Classes/Acceleration
90 Minutes Daity (fwo class | 45 Minutes in addtion to Core | 45 Minuies (one ciass pernod) in
Length of Time peninds) as replacement to | Language Arts Class (one class | acddion to Core Language Arts One Class Period One Class Period
Language Arts Class penod). Five Days per Week Class, Five Days per Week
In-program and|in-program and  |In-program assessments and
Verity Frogress EasyCaM Easycam Ea5yCBM Interim Assessments Intenim Assessments
Identify Mathod
to Verify Benchmark Testing (percentage of siudents making adequate progress in each category)
Effectivenass

Copyright, Partners for Leaming. Inc.
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Riverton Middle School Reading Placement Pathway

Placement Pathways MS

Screening New students and those below 50%tile on MAP receive EasyCBM Screening
STRATEGIC BENCHMARK
Above 75
A orBelow 108% Setween the Between the gt st percentie on
‘ percentie on - p 11th and 39th 11th and 39t u p Dercentie on Cercentiocn Between the EasyCBM
D - EasyCBM - percentile on percentiie on - 20t and 30th
lagnosis. all furee. percentile on EasyCBM PRE Eas,CEMPRE percentile on EasyCBM MCRC EasyCBM MCRC on dem:
Criteria s EasyCBM PRE = ==C | EasyCBMMCRC (Some Risk) (Some Risk) percenilc
(High Risk Level) (Some Risk) (Some Risk) (Some Risk) (Some Risk) (scurste andfuent, | (acursic and fucs, EasyCEM need for
(dficulty with multiple with Phonic Decficts Passthe po0r comprehension) | poor comprehenson) | (2548 S0 addiional
reading skills) (fastisiow & wrong) Phonics Screener Red'Yelow on Vocab Green on Vocab chalienge/
PRF MCRC MCRC & VOCAB
Focus col CORE CONTENT| ENRICHMENTS
PHONICS FLUENCY  [COl com )
lls: Automatically
" Advanced
Letlersound | Letersouna | Letierisouna ﬁ'::‘;:::‘ c c c o Content Focus
Focus Skills ducoding fumm " | correspondence, | comespondence, frequency, and Skills andfor Skills andior Skills andlor ook Comprehension
ot | gecoding, fuency | decoding, fuency o Stategies Straleges Strategies Strategies,
V. phrasing Wribng
i senfences.
Alternate Core,
Comectve Readng Corrective Fluency Solution READ 180 READ 180 ) Regular
1 - N Read to Achieve Raguiar Core Class,
ntervention Decoding and Reading Rewards ; Py
Comective Reading Decoding cludes includes fluency 355 . n.:naumor:f;
nrichment class
Comprehension comprehension | MCudesfuency | - incudes fuency
Two Class Periogs | | G3SSPER0d | o o period | 2classperiods | 2cussperods | 2 classperiods
Lengﬂ'l of Time per day B1{B2: 1 quarter 1 semester until proficient until proficient until proficient SemesterYear
C: 1 Semester
In-Program *Performance in |*Classroom
y assessments and . § Core performance
‘erify Progress EastCEM (at In-Program and EasyCBM PRF Cou -Rubrics on
S . I / E t . I B I I . I
Social Emotional/Behavior Pathway
Screening Social Emotional Teacher Screening - Multiple Gating (series of prog more ent to identify
students in need)
1. Teacher Identified Screener - complete at three benchmark periods (fall, winter, spring) (Completed by referring teacher)
2. Screeners: completed by referring teacher and student to include observation
AIMSweb,
Walker Survey Instrument,
DAP - Developmental Asset Profile
If a student scores in the concern category or higher they move to the 3rd level of the Gating Process
3. Team Confirmation: Oceurs at team meeting with Regular Teacher(s), C t, Principal, and
Counselor.
Screening notification should be noted in student handbook - we are informing the parent not seeking consent.
Tier Level Tier 4 - IEP Tier 2 - Strategi
D -Un with Tier 1-3 | -ldentified by the Multiple -Identified by the Multiple -Not identified thru Multipie
Crit;ria supports. Gating Process Gating Process Gating Screening
-Special E d -1 ful with tier 1 & | -Unresponsive to Tier 1 -Successful with school wide
evaluation-presence of 2 supports universal supports supports
emotional disturbance -More than six major office | -Between three to six major -Two or fewer major office
-Wraparound services referrals office referrals. referrals (SWIS)
pursued -Goal is 3-5% of students | -Goal is 10% of students - Goal is 85% of students
-increased intensity of
services
-2% of students
Focus: -continuing supports -FBA based support -support individual students -basic positive preventative
provided through Tiers 1, 2, Conduct FBA to identify who continue to exhibit behavior supports combined with
and 3. i m ing behaviors despite | classroom management
-wraparound behavior Tier 1 without removal from -all students
-community supports Altering environmental general education setting
contingencies surrounding | -additional generalized
problem behavior suj
Weekly behavior -minimal assessment (best
replacement training guess)
~topography of the behavior
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The Intervention Sequence

Score 0-8 on EASY CBM or/,

nd LVL 1 or 2 on HSPE

Score a 9- 12 on EASY CBM and/or
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El tary Reading
Elementary Reading Intervention Sequence Chart - Example
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\ J . J J
— p i . . .
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studerits completing - das, days days y
2 e dar i s
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Walk to Read

00 000 00 000 00 000 00 000
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Responsible for Intensive? Everyone!
Master Schedule Using Modified Joplin Plan
K 1st 2nd 3rd 4th 5th 6th
8:00-8:15 8:00-8:15
8:15-8:30 8:15-8:30
8:30-8:45 Class starts Class starts Class starts Class starts Class starts Class starts 8:30-8:45
8:45-9:00 Reading Writh 8:45-9:00
9:00-9:15 Reading Writing ath Reading Reading 9:00-9:15
9:15-9:30 Reading Writing Reading Reading 9:15-9:30
9:30-9:45 Reading Writing Reading Reading 9:30-9:45
9:45-10:00 Reading Reading Reading 9:45-10:00
10:00-10:15 Reading Reading Reading 10:00-10:15
10:15-10:30 RECESS g 10:15-10:30
10:30-10:45 Title Reading  [Reading ing ng RECESS RECESS 10:30-10:45
10:45-11:00 Title Reading  [Reading Writing Writing Wriing Writing 10:45-11:00
11:00-11:15 Writing Reading 7 Writing Writing 11:00-11:15
11:15-11:30)  LUNCH Writing Reading Witing Writing Writing 11:15-11:30
11:30-11:45 LUNCH Writing Reading NEH LUNCH Writing Writing 11:30-11:45
11:45-12:00 Writing Reading UNGH 11:45-12:00
12:00-12:15 LUNCH LUNCH RECES UNCH LUNCH 12:00-12:15
12:15-12:30 LUNCH LUNCH RECESS RECESS UNCH LUNCH 12:15-12:30
12:30-12:45 Math Math Reading Reading RE4 R 12:30-12:45
12:45-1:00 Math Math Reading Reading R RECESS 2:45-1:00
1:00-1:15 Math Math Reading Reading Math Vath 100-1:15
1:15-1:30 Math Math Reading Reading Math Viath 1:15-1:30
1:30-1:45 Reading Reading Math 1:30-1:45
1:45-2:00 Reading Reading Matk 1:45-2:00
2:00-2:15 :00-2:15
2:15-2:30 RECESS RECESS 2:15:30
2:30-2:45 RECESS RECESS 2:30-2:45
2:45-3:00 2:45-3:00
3:00-3:15  Class ends Class ends Class ends Class ends Class ends Class ends Class ends 3:00-3:15
3:15-3:30 3:15-3:30
3:30-3:45 3:30-3:45
3:45-4:00 3:45-4:00
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Secondary School Schedule

2009-2010 Master Schedule
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Information Regarding
Secondary Scheduling

\ILABLE A
NVW.EYEONEDUCATION.COM

Scheduling Strategies for
NP4} Middle Schools

for Middle

Rettig, M. D. & Canady, R. L. (2000)
Scheduling strategies for middle schools.
Larchmont, NY: Eye On Education.

Information Regarding
Secondary Scheduling

!
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Information Regarding
Secondary Scheduling

SCH* Ol

SCHEDULING e b o, S
ASSOCIATES  somoeicsoaessprtemsan e e scces

Time and Grouping
Considerations for Intervention

» Students are placed according to
placement test recommendations
(students with similar skills/needs)

* Most interventions are designed for whole
class or medium sized groups

 Intensive students = 2 class periods per
day
» Strategic students = 1 class period

15 ©Wayne Callender
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Three Tier Attendance Model

’ THREE-TIER ATTENDANCE MODEL ‘

/'X

Intensive Intervention
Below 85% attendance pattern at
any time

Second phane call or attendance
letter to family

Mandatory family attendance
meeting and assign mentor
Home Visit/Pick-up Plan
Monitor attendance daily
Individual Attendance Plan
Notify Truant officer

Strategic Intervention

* 85%-95% attendance pattern at any
time

Family Contact from teacher

HUGS Program

Breakfast club

Student Suppert Team

Letter from Administrator

Home Visit/Student Pick Up

Benchmark

* 95% or above attendance pattern

= Positive Reinforcement for great
attendance (T=Shirt, Certificate,
phone call home

Procedure
* Teachers call the family of any
student who has an unexcused late
or absent 3 days in three weeks.
= Teachers notify the family and
attendance team of any child with a
particular pattern of absences or
tardies (Monday /Friday, every
Tuesday)
= Attendance team
* reviews attendance problem list
weekly
+ sends letter
- calls family
+ does a home visit
- facilitates a Student Support Team
Meeting
- develops an attendance plan with
student and family
« creates a red flag list for
attendance secretary who notifies
administrator immediately if a
student is absent
* monitors intensive students daily
- fax papers to Truant officer when
plan fails
« Assigns the student a mentor for
weekly check-ins with
student /family

Wayne Callender, 2006

The Middle and High School

Problem:

ONLY TIER 3 Programs That Often Don’t
Provide What Students Need

- Weak Tier 3 Interventions
Content Area Tutoring

Help with Homework

Alternative Content Area Courses (Often Taught by
Non-Credentialed Persons)

- No Tier 2 Options
- Little Attention to Tier |

Improvement of Teacher
Effectiveness

16 ©Wayne Callender
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Make a Distinction:
Support vs. Intervention

» Support: designed to provide general
assistance (help with homework,
further explain a concept, opportunity
for additional practice, etc.)

»Intervention: designed to improve a
specific skill or sets of skills

Teaching and Learning:
Step 2

* Research Validated Interventions
Outcomes:

1. Know the difference between research based and
research validated interventions.
2. Know key considerations when selecting interventions.

3. Evaluate Interventions used in your school. Are they
research validated? Students placed according to
instructional need

17 ©Wayne Callender
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Intervention. Use a Scientifically
Validated Approach

Investigate the research base of your
programs and interventions

Identify sources of information for
evaluating effectiveness of programs

Know your own context and needs

Match interventions with student needs
(benchmark, strategic and intensive)

Monitor the extent to which they are
effective

Change ineffective programs and
strategies

TIER 2 - STRATEGIC

30-45 min. daily

= Small group

* [n addition to the core

= Targets specific skill deficits

= Can be part of core or supplemental to
core

= Can occur within core instruction or in
addition to core instruction

18 ©Wayne Callender
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TIER 2: Supplemental Programs/Support

(strategic)

= Support and firm up the critical elements of a core or basic program

= Provide additional instruction in one or two areas of need (i.e., fill in
math facts, procedural errors, conceptual misunderstandings)

= May include large group, small group, one-on-one instruction
= Provide additional support

= Provide more teacher scaffolding, opportunities for feedback
= Provide more explicit and systematic instruction

= Provide more opportunities for practice and reinforcement

Examples:
Reading Math Behavior
Achieve 3000 Number Worlds PBS -
Read Naturally First Steps in Mathematics targeted
Phonics for Reading Error Analysis

Tier Il vs. Tier |l

Tier Il Interventions Tier Il Interventions
e 20 — 40 percentile  « Below 20" %ile

» Targeted skills  Comprehensive

« In addition to core focus (basic skills)
language arts or » Often in place of
math class core language arts

« Embedded within or math class
class or one period <« Use of published
per day intervention

programs

19 ©Wayne Callender
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Often more comprehensive focused (e.g.,
phonics, vocabulary and comprehension)

Basic Skills focus
60 minutes or more daily
Smaller group (e.qg., 4-6 students)

Often taught in place of regular reading or
math class

Students will likely require modifications and
accommodations within content area classes

Intervention 1Is NOT Slower
and Louder

 Lots of programs are using the buzzwords,
but (1) may not actually teach them, or
(2) be little more than a Core with more
practice.

» Core programs are NOT designed to meet
the needs of ALL students - (20 -25%)
may require a different approach).

* Intensive level learners require a highly
structured, systematic approach

20 ©Wayne Callender
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Intensive (Tier 3)
Instruction — Reading

e Elementary: 90 minutes a day of replacement Curriculum w/
additional 30 minutes if needed Intervention and 60 minutes Language Arts
(Writing, Grammar, Speaking and Spelling)

INSTRUCTION

e Replacement intervention instruction

e Accelerated literacy intervention

e Highly qualified instructor

e Fidelity of instruction

e Native language literacy support

e Smallest class size (16-18)

e Daily small groups (low teacher ratio proportionally appropriate to grade level)

e Targeting instruction to meet students’ needs: phonics, fluency, vocabulary, comprehension,

language and writing

Transitional support between tiers

Response to intervention model

Communication with student, parents, instructional staff, and specialist

Explicit, direct and sequential instruction, modeling, think-aloud, check for understanding,
active engagement, and guided practice

e Multiple opportunities for practice

* 5 Mores: explicit instruction, modeling, guided practice, feedback, and time

ASSESSMENT
e Universal Screening, Progress Monitoring, Formative, and Summative

Intensive (Tier 3)
- Instruction - Math

e Elementary: 60-95 minutes a day of replacement Curriculum w/
additional 30 minutes targeted instruction as necessary

INSTRUCTION
® Replacement intervention instruction
Highly trained instructor
Fidelity of instruction
Smallest class size

Daily small groups (low teacher ratio proportionally appropriate to grade
level)

Transitional support between tiers
Communication with student, parents, instructional staff, and specialist

Explicit, direct and sequential instruction, modeling, think-aloud, check for
understanding, active engagement, and guided practice

Multiple opportunities for practice
5 Mores: explicit instruction, modeling, guided practice, feedback, and
time
ASSESSMENT
e Universal Screening, Progress Monitoring, Formative, and Summative
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Intervention — Tier 3

One finding from all research is that a
comprehensive instructional program is
necessary to ensure that instruction does
not lead to splintered understanding that
slows acquisition of sophistical problem-
solving skills.

To be Clear...Intervention
CANNOT be Optional

Reinforce the notion we are obligated to provide
intervention

Advertise what interventions are offered and
why

Don’t ask for permission; can’t opt out
Explain how interventions work, long-term

iInvestment, what students will be able to do as
a result; intervention internships?

Must get buy-in of partents, older students —
intervention is not something we do to them
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Rule# 1

NO

WIMPY
INTERVENTIONS!

Scientifically Validated vs.
Research-Based

Research Validated:

Studies that have carefully controlled
Implementation of practices or programs to show
that the program has resulted in an increase of
students skills when compared to another
instructional approach.

Research-Based:
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Example Reading Programs
Grade K-6 (Examples)

Core Supplemental Intervention
Programs Program Programs

*Open Court *Road to the Code — PA «Early Reading Intervention

*Wonders *Read Naturally — F (K-1) PA, P

«Journeys «Achieve 3000 -V, C *Reading Mastery PA, P, F, C

«Engage NY *Quick Reads-F *Reading Mastery Plus PA, P,
*Phonemic Awareness in Young FCV
Children — PA *Horizons PA, P, F, C
sLadders to Literacy — PA *Read Well (k-1)PA,P,F C,V
«SIPPS — P *Waterford Levels PA, P, F, C,
“PALS - P v(-2)
ol «Corrective Reading: (3rd and

*PA = Phonemic Lindamood Bell — PA, P above) PA. P, F, C

Awareness *Wilson — PA, P B

:'P:f f__’:‘uoe“r:gs sLanguage for Learning (k-1) V

*C = Comnghension sLanguage for Thinking (2-4) V, C

*V=Vocabulary

Example of Reading Programs
Grade 4-12

Supplemental/Intervention

v REACH
v'Corrective Reading
v'Reasoning and Writing
v'Morphographic Spelling

v' Read 180 plus SIPPS

v Corrective Reading

v’ Lindamood-Bell

v’ Language!

v Wilson

v Rewards

v Achieve 3000
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Wayne’s Biased Intervention
List - Elementary

Comprehensive Reading
Interventions:

Reading Mastery —
Signature Edition (SRA)

. Horizons (SRA)

. Early Intervention in
Reading (SRA)

. Read Well (Sopris West)

1.

Strategic Reading Interventions:

1. Phonics for Reading
(Curriculum Associates)

2. Rewards Intermediate (Sopris
West) — advanced decoding

3. Language for
Learning/Thinking (SRA) —
language skills

4. Six Minute Solution (Sopris
West) - fluency

Math:

1. Connecting Math Concepts

(K-8)

2. Corrective Math

Wayne’s Biased Intervention
List - Secondary

Comprehensive Reading
Interventions:

Reach (Corrective
Reading, Reasoning and
Writing, Morphographic
Spelling)

. Language!

. Read 180

. Fusion Reading

. Wilson Reading

. SRA FLEX Reading

1.

o O B~ WN

Strategic Reading
Interventions:

1. Rewards (Multi syllable
decoding)

2. Read to Achieve
(comprehension
strategies)

Math:

1. Essentials for Algebra
2. Corrective Math

3. Trans Math
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Data-Based Decision Making:
Step 3

* Universal Screening
» Key Considerations for Diagnostic Testing
» Effective Progress Monitoring and Data Meetings

Outcomes:

1. Universal Screeners should be in place and effectively used
to determine when and what level of supports are
necessary.

2. Use diagnostic assessments that are brief and effective.

3. Use progress monitoring to determine if intervention is
effective. Arrange data so it can be systematically reviewed.

Data-Based Decision Making

4 Purposes of Assessment

Identify Concern

Identify Level of Concern

: . Identify Skill Deficits
Diagnostic
What Needs to be Taught?

Progress Is it Working?
Lol Ensure Gap is Closing at Desired Rate

Predicted by Screening and Progress Monitoring

T
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Monitor Instructional Groups

Group A

Student weekly
growth:
.5 cwpm

Instructional
Group Average
weekly growth:

.5 cwpm

Group B

Student weekly
growth:
5 cwpm

Instructional
Group Average
weekly growth:

1.75 cwpm

Fien, 2007

Useful Format to Guide Data
Meetings

Actual Lesson #_107

M.

Group Instuctor: Beck
Grade /Group: 3= — BlueJays

Expected Lesson#_113

onitoring Instructional Groups
Kidgraph Form 1
Program: kM Signature 2
Date: 10/15/09

Student Name Passed Behavier | Davs Comments:
. Aimiine? | | +/- Absent
Tests?

Randi | | | | - 5]

Missy [ | ] - 5]

CTandis [ ] [ ] - o Failsd last 2 mastery
tests: passed re-tests

Travis ¥ | ] + 1

Joni [ | [ ] + 5] Possed re-test

Cade | | | | + 5]

Jentry [ | ] + 5]

Marrisa 2] [ ] - 2 Passed all previous
mastery tests

Pedro ¥ | ] - [5]

Marc Anthony ¥ | ] + o

Toni [ ] [ ] - o

Jil [ ] ] - o

%% of students B3% =3

Passing/on

Aimline?
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Weekly School-Wide Tracking
System

Language Arts Weekly Intervention Summary

Current | Expected | #oflessons | Instructional | Assessment % | %MNo | %Mot
Teacher ] Lesson# | Lesson# | forthe week Days ini ? |Passed | Pass | Tested
Abernathy Decoding C 112 110 4 4 ¥ 23%
Black Comprehension H 62 E] 3 ¥ 94% %
Collins Decoding C 28 28 a 4 ¥ S1% | 15%
Collins Decoding C 28 28 4 4 ¥ So% | 10%
Gray B2/Dec C 2nd - 72 2 ] ¥ 95% 53
Gray B2/Dec € 4th 55 2 4 ¥ 89% | 11%
Gray Read to Achieve 5.1 51 3 4 ¥ 5%
Hardy Read to Achieve 2nd 103 103 3 [ N
Hardy Read to Achieve 3rd 10.3 103 4 4 N
Jefferies B2 Bth [ 2 [ ¥ 55% 5%
Jefferies B2 7th 53 a 4 ¥ 99% 1%
Jefferies B2 6th 52 5 3 ¥ 4% 6%
Lightman B2 [ 3 [ ¥ 555% 5%
Lightman Read 1o Achieve 113 113 4 4 N
Morrison Read to Achieve 7th 7.8 7.8 3 [ ¥ 23%
Marrison Read to Achieve Sth 6.6 3 4 ¥ 85% | 15%
Morrison B2 45 4 4 0 30%
Shepherd Read to Achieve Tth 3.8 2 4 ¥ 25%
Shepherd Read to Achieve 4th 6.5 2 4 ¥ 243 | 18%
Soboleski Read to Achieve 2nd 10.2 102 3 3 N
Soboleski Read to Achieve 4th 10.2 10.2 3 3 N
Soboleski Read to Achieve 6th 6.8 6.8 3 3 ¥ 53%
Weiland B2 63 58 3 4 ¥ 34% 6%
Weiland Decoding C i3 i3 3 4 ¥ 100% | 0%
Weiland Decoding C 22 22 3 4 ¥ 100% | 0%
Average| 83.5% | 18.3% | #D1vj0!

Mont

System

Language Arts 5 Week Intervention Summary

hly School-Wide Tracki

INn

# of Program % % % [3 % | Average | Average | Average
Current | Expected | Instructional | Assessments | Passed | Passed | Passed | Passed
Teacher Intervention Lesson # | Lesson # Days Administered | Week 1 | Week 2 | Week 3 | Week4
Abernathy Decading C 129 126 13 4 69% 80% | a5%
Black Comprehension 78 20 4 S4% | 92% 33%
Collins Decading C “ 13 4 B1% | 83 7%
Collins Decading C “ 20 5 0% | 91% 28%
Gray BZ/DecC 2nd 28 18 3 53%
Gray B2/Dac C 4th 71 13 3 59% | 85% a7%
Gray Read to Achieve 165 107 13 5 a1% | 42% | eox | a9%
Hardy ReadtoAchieve2nd | 179 113 20 3 S1% | 82% | &% | 55 7% 5%
Hardy Rezdto Achieve 3rd | 19.1 113 13 3 55 | 77 505 33% 5%
Iefferies B2 8th 61 18 5 958 | oew | o0% | s1% | S0 | som B 2%
lefferies B2 Tth 21 75 20 4 5% 92% | =5 | 94% | 95% a5 13
lefferies B2 Eth €9 &8 20 4 31% | 89% 53% | 99% | 9% 55 3%
Lightman B2 €1 20 5 S5% | o7 S6% | mom | 94m 35 2%
Lightman Read to Achieve 181 123 18 4 0% 72% 7% | 85% 1% 3%
Marrison | Readto Achieve7th | 167 54 20 s 76% | 77 27% 155 5%
Marrison | Read to Achisve Bth | 17.4 52 20 5 258 | B2% 32% E 3%
Marrisan B2 61 61 20 4 T0% | 9% 79% 21% 6%
Shepherd | Read to Achieve 7th | 16.9 114 18 5 75 | 77 T | Bl% 173% 7%
Shepherd | Resd to Achievedth | 146 25 18 4 24% | 87 93% | a9% 25 3%
Scboleski | Read to Achieve Znd & 118 17 4 95% 9% | 4% | 57w | 1w 2%
Scboleski | Read to Achieve 4th | 211 118 13 4 823 22% | o | a1 15% 3%
Soboleski | Read to Achieve 6th | 146 54 17 5 1% | 0% S5 | 6% 25% 3%
Weiland B2 77 74 15 5 4% | 9w 100% | 9v% | 9% 25 15
Weiland Decoding C 31 3 20 3 100% S57% S20% 93% 95% 2% 2%
Weiland Cecading © 33 38 20 4 100% | 98w | 90% | 93% EEY a5 13
Average| 32.7% 14.1% 31%
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Intensive

Fall Benchmark 3 Grade

Strategic

L ) 6]
SS wlL WP
L]

Lo Loc]

RZ

Benchmark

Effective Systems Must be the Priority

Celebrate Success, but hold schools/grades accountable

Wayne Callender

Intensive

October

Strategic

] |

NZ

Benchmark

Lol |
-JM -SZ
EK
™
m
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December
Intensive Strategic Benchmark
[l
= m
M
mE =
\
V]
February
Intensive Strategic Benchmark
m
HE m
m |=E "
m |m |
\
V]
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April
Intensive Strategic Benchmark
= e
EEE m
o) ] m
m |
\
A
Fall Goal: Intensive - 40% Fall Goal: Benchmark
(7students) Spring Benchmark +30% (4 students)
Intensive Strategic Benchmark
L]
EEEE =
L]
(o]
\
V]

wayne Callender
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Review (with a partner)

Our focus today was on how to make Schools
and Instruction more Effective and Efficient

Tell a partner:

v Two things that Stood out from the information
presented

v One action you would like to take moving forward

32 ©Wayne Callender




RTI

Contact Information

Wayne A. Callender
Education Consultant
wayne @ partnersforlearning.org
Partnersforlearning.org
(208) 322-5007
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